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Preface to the Second Edition

This short book began its life as the annual Open Lecture givBezakayamaCollege in
Narag Japan, in the Autumn of 1996, and it was the lightly edited written version of that lecture
that was published in Japan as the first editiomwitation to Systemic Functional Grammar
(Fawcett 1997). Although it was not written as a textbook, | hope that this thoroughly revised
edition may be found useful in teaching - as its distant predecessor (Fawcett 1974-6) was in a
number of universities in various parts of the world in the late 1970s and early 1980s. This
second edition has therefore being prepared for the use of students and others who would like a
short and - as | hope it is - a readable introduction to the Cardiff Grammar. Thus the purpose
of the original lecture was to present the basic concepts of the versi@ysiemic
Functional Grammar (SFG) that has come to be known, for reasons that | shall explain in

Chapter 1, as ‘the Cardiff Grammar’, and this second edition aims to meet the same need.

This book describes the functional syntax of gimple clausein English. But it
doesn'’t just describe it - it also shows you how to analyze examples of clauses in texts in these
terms. So by reading this book you will learn about the grammar of EmghshGH USING IT.
One of the particular strengths of the Cardiff Grammar's approach to text analysis is that it
provides clear criteria at every point. This means that when you are analyzing a text-sentence
there are always tests that you can apply to ensure that your analysis is on the right lines - the
‘right lines’, that is, in terms of this particular model of language.

Any framework that provides description of all or a part of a language must, if it is to
be insightful and reliable, be based in a sotimgbry. The theory of syntax on which this
book is based is set out in full in Fawcett 2000a - a book which also provides, as an illustration
of the concepts, a detailed overview of the theory as applied to English. The full description of
the functional structure of English (from which the material presented in this book is taken) will
be found in Fawcett forthcoming a. However, a great deal of that description has already
appeared in other publications and, since the present book covers only the simple clause
(though with summaries of the other units in Appendix 2), you may want to complement this
book by consulting those other works for descriptions of the other units. There are summaries
of all the main units in Fawcett 2000a, but you should read Tucker 1997 for the most complete
study ever made of ‘qualities’ and their realization in the ‘quality group’, and Huang 1996 &
2002 for the ‘experiential enhanced theme construction’. Fawcett 1996 describes in detail the
Cardiff Grammar’s position on the main types of dependent clauses, and Ball & Tucker 2004

1. The research reported here arises out of the COMMUNAL Project. COMMUNAL was supported by grants
from the Speech Research Unit at DRA Malvern for over ten years, as part of Assignment No. ASO4BP44, on
Spoken Language Understanding and Dialogue (SLUD), by ICL (in Phase 1) and by Cardiff University.
However, | would also like to express my personal thanks to the two friends and colleagues to whom | feel most
indebted. The first is Michael Halliday, the ‘father’ of systemic functional linguistics and the linguist to whom

I, like many others, owe the basis of my current model of language. However, this has not prevented me from
differing from his position on certain points (indeed, as in this book). The second major debt has been to
Gordon Tucker, who has been the main co-developer with me of the version of Systemic Functional Grammar
that has come to be known as the Cardiff Grammar, and without whom the COMMUNAL Project could not
have achieved all it has.



list almost 40 functionally distinct ‘experiential’ Adjuncts. Tench 1996 provides the functional
description of English intonation which complements the @asdimmar descriptions of functional
syntax. Fawcett 1999 sets out the argument for the Cardiff Grammar’s position on the concept
of the ‘Subject’ in English and Fawcett 2000b & 20003 show the advantages of a model of
syntax in which there is no ‘verbal group’ - and on both of these issues our position is rather
different from that of Halliday.

Surprisingly, perhaps, the clearest and most readily available published accounts of the
aspects of functional syntax that are not covered here (or in the other works mentioned above)
are to be found in the relevant parts of Butler 2003a & 2003b - even though Butler does not
consider himself a systemic functional linguist. See, for example, pages 309-17 for insightful
summaries of the nominal and quality groups in the Cardiff Grammar (though there is
unfortunately no account of the structure of the quantity group). Butler's descriptions of the
Cardiff Grammar are included as part of his impressively thorough survey of the three current
‘structural-functional’ theories of language that he considers most valuahtehis ‘final
assessment’, he states that ‘there can be no doubt that SFG has lived up to its claim to be a text-
oriented theory of language; ... it has achieved a much wider coverage of English grammar than
other approaches, this being especially true of the Cardiff grammar’ (2003b:471). And on the
same page he also writes ‘in my view the Cardiff model represents a substantial improvement
on the Sydney account.” Perhaps these comments will encourage you as you tackle the task of
reading this little book.

Let me end this Preface as | began my introduction to the original lecture - by expressing
my very warm thanks to the PresidentTlezukayamaCollege and Profess@éichio Ichisefor
inviting me toNarato give the Open Lecture (in the Autumn of 1996). But | also want to
thank, equally warmly, Professor Masa-aki Tatsuki of Doshisha University for inviting me to
address the annual meeting of the Japanese Association for Systemic Functional Linguistics at
RitsumeikanUniversity. It was these joint invitations that madeaissible for me to pay a
second visit to the beautiful and wonderfully hospitable country of Japan, to enjoy the
spectacular beauty of the Autumn trees in various temple gardenskarisairegion - as well

as delivering the Open Lecture and meeting with fellow systemic functional linguists irdJapan.

2. Indeed, his comparisons between the Cardiff and the Sydney versions of SFL (and with the two other
‘structural-functional’ theories of Dik's Functional Grammar and van Valin's Role and Reference Grammar) are
equally valuable.

3. The research reported here is F;1)art of the COMMUNAL Project. COMMUNAL is or has been supported by
grants from the Speech Research Unit at DRA Malvern as part of Assignment No. ASO4BP44, on Spoken
Language Understanding and Dialogue (SLUD), from the University Research Council of International
Computers Ltd and from Longman, and by Cardiff University COMMUNAL stands for COnvivial Man-
Machine Understanding through NAtural Language, and it is a long-term project in building a system for
communication with computers that draws on systemic functional linguistics (supplemented by other concepts
when they are found useful). At its heart lies the GENESYS sentence generator, so called because it GENErates
SYStemically, i.e. using a systemic functional grammar (SFG). For a recent and thorough summary of how a
SFG works (with special reference to how it works in a computer) see Fawcett, Tucker and Lin (1993). The
lexicogrammar that is used in this computer implementation - as well as for work in textual description (which
is what is being presented in this book) has for some years now been referred to as ‘the Cardiff Grammar'.

iv
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Introduction: where this book comes from

Let me begin by asking this challenging question: “Who is the world’s greatest living
linguist?” No doubt many would give this honourMeam Chomsky, and it is certainly true
that his influence, especially on the theoretical wing of linguistics, has been very great. But |
do not think that it has always been good, and in my view the world’s greatest living linguist is
beyond doubt Michael Halliday - the ‘father’ 8fystemic Functional Linguistics That
is, | believe that he has given us more insights into the nature of language and its use than any
other linguist sinc&aussure

But to say thatloesrt mean that | think that Michael Halliday is always right about every
aspect of the grammar of English! In this short book | shall give you an introductory picture
of a version of systemic functional grammar which has certain important differences from
Halliday’s current version. It has the same roots and the same basic concepts as Halliday’s -
those roots being in Halliday’s earlier work on grammar in the 1960s and 1970s. But it has
some important differences from the grammar presented in his well-khvaaluction to
Functional GrammafHalliday 1985/94; Halliday & Matthiessen 2004) - as readers who know
that work will notice as they work their way further into the present book. (I shall refer to it
occasionally simply ab=G.4) We shall refer to Halliday & Matthiessen’s version of SFG as
presented inFG as ‘the Sydney Grammar’, and to the version presented here and in Tucker
1997, Fawcett 2000a, etc. as ‘the Cardiff Grammar’. (I shall say a little more about the source
of these labels in a moment.) As this book’s title says, the framework to be presented here
both ExTENDS the Sydney Grammar in various ways that we believe are necessary to provide a
full and consistent coverage of English, and at the same timesiwAseR than the Sydney

Grammar, some parts of which we consider to be unnecessarily elabdratell point out
some of these differences in some of the footnotes, marking each by the words ‘Comparison
with the Sydney Grammar’.

4. The third edition ofntroduction to Functional Grammadr (Halliday & Matthiessen 2004) has appeared since

the first edition of Invitation to Systemic Functional Linguistiesas published. Disappointingly, the
descriptive framework for analyzing English is virtually identical with that which Halliday presented ten years
earlier in Halliday 1994, and indeed nine years before that in Halliday 1985. Thus there has been no acceptance
of any of the published suggestions by my colleagues and myself for improving and extending the description
(e.g. the full and persuasively argued description ofcbiality group - the unit with adjectives and derived
adverbs as its apex - in Tucker 1997). Nor, so far | can discern, have the suggestions of other SFL scholars been
accepted (e.g. those of Downing 1991). Because of this lack of development in the Sydney Grammar, the
comparisons between the Cardiff Grammar and the Sydney Grammar that you will find in the footnotes can be
read as referring to any of the three editions. However, page references are usually to Halliday 1994.

5. Butler's view (Butler 2003b:471), which | noted in the Preface, supports the first half of this claim, i.e. he
states that ‘SFG ... has achieved a much wider coverage of English grammar than other [structural-functional]
approaches, this being especially true of the Cardiff grammar.’

1



However, it is important to emphasize that what the Sydney and Cardiff Grammars have in
common is far more important than the things over which we differ, and this too will, | hope,
be very clear. So, for example, the framework for understanding language that you will meet
here isfunctional rather than merelformal - which means in fact that it B>tH functional
AaNnD formal, for the simple reason that every functional model of language must, if it to be
worthwhile, also attend carefully to the level of form. However, within the family of functional
approaches to understanding language, the theory that is used by both Sydney and Cardiff
grammarians - and of course by many thousands of others - isy#d$emic In formal
grammars language is often presented as having at its core a set of ‘re-write rules’ of the form S
-> NP VP, but Systemic Functional Linguistics is built around a very different concept. This is
the idea that a language is best conceptualized as a giant network of meanings, in a very broad
sense of that term, which are related to each other by ‘or’ relationships (and some others). In
principle, the producer of a text chooses between these as he or she generates a spoken or

written text It is therefore a theory of language @lsoice between meanings.This
aspect of the theory is described briefly in Chapter 2 and illustrated in Appendix 1.

The version of SFG that | want to introduce you to here has come to be called ‘the Cardiff
Grammar’ (e.g. in Butler 2003a and 2003b, where he compares the Sydney and Cardiff
Grammars with each other, as well as with two other ‘structural-functional’ theories). The
model of language presented here is called the Cardiff Grammar because it has been developed
by myself and a number of other linguists working at (or otherwise associated with) Cardiff
University - most notably my colleague Gordon Tucker, but also by Paul Tench, a specialist in
intonation and Huang Guowen. There have also been valuable inputs from many others: in the
early days from David Young (now retired); from other members of the research team,
especially Professor Francis Lin, nowBxijing Normal University, China; from a series of
gifted PhD students who have worked with us over the years; and from a number of
distinguished scholars who it has been our good fortune to have as visitors to Cardiff -
including Professor Guowen Huang, now of Statsen University GuangzhouChina and
Professor Masa-aki Tatsuki and Dr Hiroshi Funamoto of Doshisha University, Kyoto, Japan,
Dr Zhou Xiaokang from Melbourne, Australia, Professor Victor Castel from Mendoza,
Argentina, and others. The ‘Cardiff Grammar’, then, is not confined to Cardiff! Descriptions
using the saméheorteticalframe-work have so far been developed for two major languages
other than English, i.e. Chinese and Japanese (small but significant computer implementations
having been built for both) and members of the Cardiff team are constantly considering the
implications of using the theory for other languages that we know, including French, German,
Italian and Swabhili, as a further check on the validity of our framework.

One of the good things about systemic functional linguistics is that we who work in its
framework are able to accept that there can be differences between our preferred versions of the
theory. Michael Halliday has suggested a useful metaphor for this, i.e. that our different
versions of SFL are like different ‘dialects’ of the ‘language’ of Systemic Functional Ling-
uistics- the Sydney dialect, the Cardiff dialect, the Nottingham dialect, and so on. What is
more, we who ‘speak’ these different dialects remain friends - something that doesn’t always
happen when linguists disagree! So in what follows | shall refer from time to time to the two
‘dialects’ of theCardiff Grammar and theSydney Grammar - just as does Butler in his

6. Note the words ‘in principle’; in practice the choices may become fused over time and function and be used as
formulaic ‘chunks’ of language.



comprehensive and masterly comparison of the two models in Butler 2003a and 2003b. The
functional structure of the Sydney Grammar is set out in Halliday (1985/94), and the system
networks can be found in Matthiessen 1995 and Halliday & Matthiessen 2004.

Before | start in earnest, | should perhaps say just a little more about the experience that |
bring to the writing of this book. In the period since 1987 | have held the position of Director
of the Computational Linguistics Unit at Cardiff University, UK. But | have also taught
undergraduate and MA students about language throughout this time (and long before) - largely
through teaching them how to analyze texts systematically. It is important to emphasize,
therefore, that there are two inter-related sides to my research interests: (1) modelling language
through the metaphor of the computer, and (2) the development of an adequate framework for
describing texts.

Here at Cardiff my research team and | have developed, over the last fifteen years, a series
of increasingly complex computer models of sentence generation, as part of a wider program
for modelling the generation and understanding of texts. The generative grammar for English
developed for the project has been described as ‘among the largest grammars existing anywhere
in computational form’ (Halliday 1994:xii). Thus one important side of our work at Cardiff is
concerned with building @eomputer system for generating textin English.

However, Cardiff grammarians are equally interested in developing a genuinely adequate
framework for describing texts, e.g. for the purposes of language teaching, literary
stylistics, and the many other areas where there is a crying need for a genuinely applicable,
functionally motivated description of English and other languages. This is why | am also
working concurrently on a handbook that is designed for just this purpbseFunctional
Syntax HandbookFawcett forthcoming a). In the present book | shall draw directly on this
much larger body of work. | shall give only a general picture of language as a whole, before
focussing down onto the syntax (or ‘grammar’) of individual text-sentences (here single
clauses). The relation to the work on the computer model of text generation is that these
clauses are theutputs from the generator - whether that generator is a computer or a
human being. What | shall set out here is therefore a central portion of a descriptive framework
which can be used fdextual analysis- and which has been used by many hundreds of
students, taught both by myself and by others, who have found our approach helpful.

Appendix 2 provides an important supplement to this book. It consists of just four pages,
but these are sufficient to summarize most of the syntax of English. These are pages that
summarize much of what can be taught in a ten-week course on the functional structure of
English - so we shall not expect to cover every aspect in the present short book! My goals are,
firstly, to make the main features of the sheet that summarizedadleseINTELLIGIBLE tO you
and, secondly, to show you why we consider this approach to the unit of the clause works in a
way that is both insightful and straightforward. My hope is that, if you find the way of
analyzing English that | shall demonstrate here insightful, you may use Appendix 2, perhaps
supplemented by Fawcett 2000a or Butler 2004a and 2003b, to explore it further. And perhaps
in due course you will make use of the falinctional Syntax Handbook: Analyzing English at
the Level of Fornon which | am currently working, when it is finally published!



In introducing you to the basics of the English clause, as it is seen in the Cardiff Grammar,
| am going use a method that is still relatively experimental. In the past, diagrams were used
quite sparingly in books, probably because it has till recently been expensive to reproduce them
and because they take up a lot of space. But in the age of electronic publishing, where an
author can prepare his or her own diagrams to a high standard, the problem of cost is
significantly reduced. The problem of space remains, but it is rightly said that a good diagram
is worth a thousand words. In this book | am going to show you the analysis of quite a
number of sentences, in the belief that diagrams are the best means of communicating ideas
about the structure of language. And, on the principle of ‘learning through doing’, | shall
invite you to make your own analyses from time to time. So | am going to work your diagram-
reading and diagram-drawing skills as hard as your text-reading skills!
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The place of syntax in an overall model of language

Saussureand Systemic Functional Grammar

Saussureis widely recognized as the ‘father’ of modern linguistics. His ideas have
provided the overall framework for most of the theories of language developed in the 20th
century, and for some quite specific aspects of several of those theories. The influence of
Saussurs ideas on the version of Systemic Functional Grammar (SFG) presented here will
quickly become clear in what follows.

Saussure form and meaning

Saussurs most basic concept was that of the ‘linguistic sign’. Faussureany ‘sign’
consists of a ‘signifier’ and a ‘signified’ - i.ef@m and aneaning It was he who showed
us that forms and meanings are mutually defining.

However, what we need is not simply an insightful model of a single ‘sign’, such as the
sentence I'mhungry but a model of the full set of signs that make up the whole ‘sign system’.
In other words, just as &iGN has both a form and a meaningsian sysTem such as a natural
human language has, at its simplest, two main levels, as shown in Figure 1. Figure 1 can
therefore be seen as a very simple model.@NGUAGE AS A WHOLE.

meanings

forms

Figure 1: a simple model of any sign system

Because a sign system is something to be used, Figure 1 includes two arrows. These
indicate that the function of a sign system is to turn meanings into forms, and forms into
meanings. For example, a simple traffic control system has justamws - a red disk and a
green disk - and tweEANINGS - which we can express as ‘stop’ and ‘go’. A human language,
however, is rather more complex than this, as we shall soon see - but it is often useful to recall

7. Comparison with the Sydney Grammarhe main influences on Halliday - and so in turn on other Sydney
grammarians such as Matthiessen - are the Chinese linguist Wang Li, and J.R. Firth, the leading figure of the
London School of Linguistics. The main influences on myself are Saussure and, of course, Halliday - and so,
indirectly, Wang Li and J.R Firth.



this very simple model when we are working within some sub-component of the overall model
of language, as we shall be for most of this book. In other words, we cannot expect to under-
stand theormsof language without considering thieanings of language - and vice versa.

Saussure language and text

In adding the concept of a ‘sign system’ to the concept of a ‘sign’, we have already made
use of a second vital distinction made®gussure i.e. the distinction between a sign system
and a sign. Essentially, this is the distinction betwekemguagetaken as a whole - i.e. as a
resource for communicating meanings to our fellow human beings - and an output from it i.e.
atext. So a text is defined here as an instance of language in use - and it may therefore be
either spoken or written (though in everyday usage a ‘text’ is assumed to be written.)

This distinction between a language and a text can be expressed more generally as the
distinction between @otential and aninstance So it is logical to expect that an adequate
model of language will have, at the levels of botkaning andform, ways of specifying
both the potential and the instances that are the output of a use of that potential. At the level of
meaning then, we expect to find what Halliday has aptly termedrieaning potential of
the language. This is where thgstem networksof choices betweesemantic features
that are the core of a systemic functional grammar are located - lshian&discuss these here
because these are not the topic of this book. (However, see Appendix 1 for an introductory
example of a system network.) Given the concepts of ‘potential’ and ‘instance’, we would
logically expect the model to providastancesof meanings. It does - but, while we shall see
examples of some of these in the concluding chapter - we must leave these too aside for now.

In a similar way, we should expect to find, at the levdiarin, a component that specifies
what we might term théorm potential of a language - and that, like the level of meaning,
this component too should have itsstances The form potential consists oéalization
rules (and for ‘groups’ the associatpdtential structures), but once again space prevents
me from saying more about these. However, there is no difficulty in giving examples of
instancesat the level of form, because these are the topic of this book - and they are familiar
to us in the concept of a sentence (frequently a single clause) siigk lsen discussing that
new student with PeterAnd if we wish to we can also treat a group of words suthaasiew
studentas an instance, or even a single word sut¢hasnewor student

However, while a single word has a ‘sense’ - i.e. a meaning - a word eaRERto
anything. Only a clause or a group can refer. What they refer iménéal referent (which
may or may not have a correlate in the real world). Thus clauses refer to ‘events’, and nominal
groups to ‘objects’, and so on - but a word cannot refer to anything (unless it happens to
constitute a nominal group on its own, gugssor boy9.8

8. Comparison with the Sydney Grammawhile the Sydney model of language is very strongly oriented to

the soclIAL rather than theoGNITIVE, the overall model of which the Cardiff Grammar is a padQsNITIVE-
INTERACTIVE - that is, it brings ‘social interaction’ within a cognitive model of a communicating mind. It is
therefore both ‘cognitive’ and ‘interactive’ (and it is also ‘social’ in the broader sense, in which social and
cultural beliefs are seen as important influences on choices in language). The basic principles of the overall
framework were described in Fawcett (1980); see Fawcett (1993) for a more recent introductory presentation of
the overall model (which by that time had some additional components). Here, however, we shall limit
ourselves to the lexicogrammar.



From Saussureto Systemic Functional Grammar

Figure 2 brings these concepts fr@aussurdogether in an outline model of a systemic
functional grammar. It summarizes the model of language within which the contents of this
book are to be understodd.

potential instance

J

meaning system network selection expressigg
of semantic featurep ;I of semantic featur

|
£

form realization rules & | one layer of a richl
potential structures labelled tree structyre

Figure 2: the core components of a simplified systemic functional grammar

In the rest of this short book we shall focus our attention almost exclusively on the contents
of the bottom right box of Figure 2 - and specifically on the central unit of English syntax: the
clause. However, the other components of the overall model will strongly influence those

9. Comparison with the Sydney Grammar: Halliday (1994:xix) describes a functional grammar as ‘one that is
pushed in the direction of the semantics’, and he goes on to state that the Sydney grammar has been ‘pushed
fairly far’ in that direction. (Later on the same page he seems to go even further when he says that ‘the higher
rank choices in the grammar can be essentially choices in meaning’, but he surely cannot mean this, given what
he says elsewhere; see below.) The general picture that emerged-@Gami that the system networks of
TRANSITIVITY, MOOD and THEME, etc. are to be seen as capturing what he has termed the ‘meaning
potential’ of language, but that he thinks that they need to be pushed a little further if they are to constitute the
system networks at the level of semantics. In the Cardiff Grammar we consider that we have done just that - i.e.
that we have pushed our system networks of ‘meaning potential’ the further distance towards the semantics that
is needed to reach the point where thrg the semantics.

In the light of Halliday’s own description of his networks, you might think that this would result in
relatively little difference between the two models. However, at other points in his writings (e.g. (Halliday
1994:xx) Halliday makes it clear that his system networks for TRANSITIVITY, MOOD and THEMENTave
been pushed as far as the semantics, and that they constitute a layer of ‘meaning potential’ that lies somehow
WITHIN the same general level as the formal output from the lexicogrammar. On the other hand, they seem to
be well above the level of form itself, because, as Halliday himself says, his grammar has been ‘pushed fairly
far’ towards the semantics. So the picture that he gives us of the level of these system networks is not as clear
as it might be. (This is a long-standing criticism. As | wrote in 1987, ‘Halliday’s own position [on this
matter] is his writings of the 1970s and 1980s is not fully clear’ (Fawcett 1987:132). And Butler writes
(1985:94) ‘... it is frankly difficult to know what counts as semantic and what as syntactic in this latter work.")

What is now clear, however, is that Halliday assumes that there is in fact a need for a higher layer of system
networks - i.eANOTHER level of ‘meaning potential’ - and that this constitutes the ‘true’ semantics. However,
he considers that ‘at the present state of our knowledge we cannot yet describe the semantic system of a
language’ (Halliday 1994:xx). It is an interesting fact that the fragments of ‘semantic’ system networks drawn
by adherents of the Sydney Grammar are ho more semantic than the Cardiff Grammar's system networks - and
yet the Cardiff networks are related directly, via fully explicit realization rules, to their corresponding forms.
(Note that the Cardiff Grammar has been implemented in a large computer model, so we know that the
realization rules that convert its semantic features into strutures really do Wahia) this fact suggests is that
when the system networks are pushed all the way to the semantics, as in the Cardiff Grasmegas NO
NEED TO HAVE TWO STRATA OF SYSTEMNETWORKS OF ‘MEANING POTENTIAL', as proposed by Halliday. The
Cardiff Grammar therefore hasiLy ONE such layer of meaning potential, while the Sydney Grammar has two
(or will, when fuller sets of networks for the new ‘semantics’ are produced). This difference in the number of
strata of system networks is therefore a fundamental difference between the two models.

7



outputs, because the ‘richly labelled tree structures’ that we shall use to describe the syntax of
the English clause are as they are because of the meanings that they express.

If you find the analyses of the functional structure of simple clauses presented here
insightful, you would almost certainly find the whole lexicogrammar from which they are
generated even more valuable. In this ‘Invitation to Systemic Functional Linguistics’,
therefore, | am inviting those who are relatively new to linguistics to sample the approach
introduced here, and | am inviting you who are experienced linguists to set aside for a short
while your existing assumptions about how the English clause should be modelled; to study the
ideas presented in this book; and then to evaluate how far this approach meets my claim that it
provides a principled, functionally oriented and applicable account of the simple English clause.
In the space available it will of course not be possible to cover all aspects of the clause, but the
many central examples that are discussed here - together with the additional material in the two
appendices should give you a sufficient ‘feel’ for this approach for you to be able you to decide
if you want to investigate it further. Some suggestions for further reading are given at the ends
of the Preface and of Chapter 14.
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Introducing TRANSITIVITY and MOOD:
a simple example

The clause in its context

Sentences occur in texts, and texts - whether spoken or written - occur in specific social
contexts. As our first example, we shall consider a sentence that occurs in the following social
context. Paula is teaching her eight year old nephew Adam how to cook a particularly delicious
vegetable dish. It is carrots and leeks, cooked in a little water and butter. They have just
sliced the vegetables and put them in the saucepan, and now Paula says to Adam: “And what do
you think we are going to do next?” Then she answers her question herself: “We shall simmer
them gently. For about ten minutes.”

We shall take just one of Paula’'s sentences as our first example to be analyzed. Our
sentenceconsists of a singlelause and it is:

(1) We shall simmer them gently.
The multifunctional principle

Before we begin work on the analysis itself, | must introduce one of the most important
ideas in modern linguistics. It was introduced by Halliday as a founding principle of Systemic
Functional Grammar. We shall call it theultifunctional principle , and it states that:

Every clause serves several different functions at the same time.

The structure of a clause is rather like the structure of a strong hemp rope. A rope of this kind
consists of several strands, each of which is itself made up of countless fibres. In other words,
every clause expresses several strands of meaning, each being of a different type and each
serving a different function - and each containing within itself finer structures. These different
strands of meaning are closely interwoven, and together they make up what we perceive as a
single entity - the rope as a whole. So ‘meaning’ is to be understood in a broad sense, which
includes several different types of meaning. Every clause of every text that is ever produced is,
in this special sense, ‘multifunctional’. Three of the main strands of meanirgxpes-

iential, interpersonal andthematic meaning (though there are others), and we shall meet
the first two of these very soon. This ‘multifunctional principle’ does not apply just to English,
but to all natural human languagés.

10. Comparison with the Sydney Grammarhe multifunctional principle was first made explicit in Halliday
(1967-8), and it is developed in many subsequent works, including Halliday (1985) and (1994). Halliday first
presented a picture of three main parallel 'metafunctions' (the ‘ideational’, the 'interpersonal’ and the ‘'textual,’
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One of the most amazing things about human language is the way in which it succeeds in
combining all of these various strands of meaning Irfid@.E STRUCTURE In other words:

a singleTwo-DIMENSIONAL ‘branching’ diagram
can capture all the necessary information from
a MULTI -DIMENSIONAL array of types of meaning

- often simultaneously in the same element.

In this book we shall steadily build up the full picture of the various strands of meaning that
get expressed in English syntax, and of how they combine in the structure of the clause. We
shall focus first on justwo of the strands of meaning that are found in the clause. The two are
called TRANSITIVITY and MOOD. 1 shall now explain what each of these terms means.

The TRANSITIVITY strand of meaning

The first strand of meaning in the clause is TRANSITIVITY. (The word ‘transitivity’ is
written in capital letters because, in systemic functional grammar, we usually signify important
types of meaning in this way.) TRANSITIVITY is in fact one of the major strands of meaning
in the clauses of all human languages. It defines the range of typm®oéssthat it is
possible to express through the language concerned (English, in our case) and the
participants in each of those types of process

That description of TRANSITIVITY is rather too abstract to mean much on its own - so
let's use Example (1) to make it clearer. We shall begin with some key points about the
process In Example (1) the process is ‘simmering’.

The first point is that the word ‘process’ is being used here is a broad sense. It may be an
action such as ‘simmering’ or ‘kissing’, or a mental state such as ‘knowing’ or ‘loving’, or a
relationship such as ‘being’ or ‘having’. The second point is that the term ‘process’ belongs at
the level ofMEANING rather than at the level sbrM. And, since the word ‘semantics’ is simply
a more technical name for ‘the level of meaning’, we can use the derived adjective ‘semantic’ to
say that the term ‘process’ is part of &mantic descriptionof a clause.

with the 'ideational' being then sub-divided into the 'experiential' and the 'logical’). There have been some
changes since then, but broadly this is still the position in the Sydney Grammar. However, in Fawcett (1980) |
suggested that Halliday's four metafunctions should be expandeidHo main metafunctions, plusHREE

minor ones. Llke Halliday, | have slightly modified my model of the metafunctions over the last 17 years, but
only slightly. The main strands of meaning that | think it is important to pay attention to are: experiential
(including temporal), interpersonal, polarity, validity assessment, affective, logical relations, thematic and
informational (the last two corresponding roughly to Halliday's 'textual’). It is not that Halliday necessarily
ignores these types of meaning, but by recognizing only four metafunctions he naturally finds himself showing
these other B/pe_s of meaning as parts of the semantic structure of one or other of his four major strands of
meaning, and this often appears misleading. His four major strands are 'experiential’, 'interpersonal’ and ‘textual’
but with 'logical relations' now being seen as ‘above' the clause, however - and above each other unit that enters
into 'unit complex' relationships (Halliday 1994:215f.). In my view this amalgamation of some of the various
strands of meaning has led to insufficient attention being paid to certain ones - especially ‘affective’ meaning.
(In addition to the eight major strands mentioned above, we need a number of minor strands of meaning, rather
as in Fawecett 1980, i.e. the 'inferential', for meanings sueliexmndonly, the 'metalingual’ and the 'discourse
organizational'.)

10



Every process functions as the pivotal elementsit@ation - the name for the unit at the
level of semantics that is equivalent to the clause a the level oftfor8o we can say that, in
Example (1), thesituation of ‘Paula and Adam simmering the vegetables gently’ has
‘simmering’ as itfProcess And, similarly, theclausewhose words ar&/e shall simmer
them gentlyhassimmeras itsMain Verb.

We have just made statements about each of the two lewetznofG (or SEMANTICS) and
FORM. SO0, to summarize so far, we can say:

1 At the level ofMEANING:

the semantic unit of theituation has, as a pivotal elementPaocess
2 Atthe level oForm

the syntactic unit of thelausehas, as a pivotal elementiVain Verb.
3 And theProcesss typically expressed in thdain Verb (90% valid).

You may have noticed that | have been writing ‘Process’ and ‘Main Verb’ with initial capital
letters. This is because it is the practice in SFG to write the names tife elements of a
situation and a clause in this way, to help them to stand out from the rest of the text.

This brings us to theosT BASIC PRINCIPLE Of syntax analysis, which is that:
There is one Main Verb per clause.

This principle is 100% valid - and you will find that this simple principle provides the basis for
all of our work on the analysis of clauses.

We can summarize the ideas presented so far in the diagram in Figure 3:

11. Comparison with the Sydney Grammain the Cardiff Grammar the term ‘situation’ is the equivalent, at

the level of semantics, of the ‘event’ in the mind of the Performer. (It is theredoresed here to refer to the
‘situation in which the interaction occurs’, which is here termed, following Firth and Halliday, the ‘context of
situation’ - or, to avoid using the word ‘situation’, the ‘social context’.) Halliday, however, has no equivalent
term to ours for the ‘situation’ as a semantic unit. (His term ‘figure’, as used in Halliday & Matthiessen 1999)
seems to be very roughly equivalent to our ‘event’.) Halliday tends to use ‘clause’ for both the level of ‘meaning
potential’ within the lexicogrammar and for the syntactic unit that is the output from the grammar. It seems
likely that this follows from the fact that he no Iongger treats the meanings that are expressed in the clause as
being at the level of semantics, as we saw in Note 9.

12. Comparison with the Sydney Grammadn the Cardiff Grammar the Main Verb is an element of the clause
structure. But in the Sydney Grammar it is an element of a unit that has been in Halliday’s framework since his
earliest writings, but which we who use the Cardiff Grammar do not find useful, i.e. the ‘verbal group’. The
Main Verb has a direct relationship with many aspects of the meanings and forms of the clause, including the
rather important fact that it expresses the Process which ‘predicts’ the Participant Roles of the clause (as will
shortly be explained). Similarly, the various ‘aspectual types’ co-occur with different tenses, etc. There are
many other reasons why it is better to treat the elements that in the Sydney Grammar are elements of the ‘verbal
group’ as direct elements of the clause, and we shall meet some of these as the book progresses. In recent years,
however, Halliday has recognized that one element of the ‘verbal ggoup’ (the ‘Finite operator’, our equivalent of
which we shall come to soon) is best regarded as an element of the clause, and in my view it would be logical
for him to ‘promote’ the others in the same way. Halliday’s ‘verbal group’ is unlike other types of group in
several ways: (1) all the elements in it express meanings that are aspects of the ‘situation’ (i.e. the semantic
equivalent of the clause); (2) the elements of the ‘verbal group’ are very frequently interrupted by elements of the
clause (even in the newer version of the Sydney Grammar in which the Finite operator is not treated as an
element of the group); and (3) it cannot stand on its own as a referring expression - as all the other groups can
(e.g.those boys over theis a refering expression, bbaive been playing not).

11



Process

MEANING: situation

Main Verb

T

(‘pivotal element’)

FORM clause

Figure 3: the relations of Process and Main Verb

‘Form’ is a general term that includes items, syntax and (depending on whether the medium
is speech or writing) intonation or punctuation. So in Figure 3 we could replace the word
‘FORM’ by ‘'SYNTAX’, since it is the syntax of English that we are focussing on in this book.
However, because Systemic Functional Grammar takesetional approach to language,
we match the units afynTAx as closely as possible to the unitssefianTics. The effect of
this is that, as we learn about syntax, we shall regularly need to bring into the picture the
functions that syntax serves - i.e. theeaningsthat syntax expresses. And we shall find
that this is a great help in analyzing the syntax.

We come now to thParticipants in the Process. All we need to say at this point is:
Just as:

the PrROCESsiIs typically expressed in the Main Verb,
so too:

the PARTICIPANTS are typically expressed in the Subject and Complement.

There is more on the Subject and Complement in Chapter 10.

Now we are ready to identify the first strand of meaning in our example. The analysis of
the TRANSITIVITY of We shall simmer them gentygiven in Figure 4.

Cl
KEY: Cl = Clause
/’\ S= Subject
M = Main Verb
S M C C = Complement

I

We shall simmer them gently.

Figure 4: The TRANSITIVITY in Example 1

| have not so far explainedow to recognize thatve is the Subject andhemis a
Complement. We shall come to those questions very soon, but at this point we are simply
illustrating the vital point that syntax multi-functional .

12



The general name for the first of the two strands of meaning that we are introducing in this
chapter isexperiential. TRANSITIVITY is simply the most important of a number of types
of experiential meaning that are found in tlidause It is called ‘experiential’ because it
represents the ‘experience’ that is being referred to.

The MOOD strand of meaning

The second major function of language is to expiassrpersonal meaning. And the
main type of interpersonal meaning expressed in the clause is MOOD.

MOOD is meaning in terms oEommunication roles But before we can describe these
we need to introduce two even more basic concept®éntormer and theAddressee

Why do we use these terms rather than, say, ‘Speaker’ and ‘Hearer? The reason is that
the performer of an act of communication may be eithepeaker or awriter, and the
addressee may be eithehaarer or areader. So, since we often need to generalize across
speech and writing,we shall use the tefPesformer andAddressee(with an initial capital
letter to signify that these are roles). Sometimes we shall abbreviate the word ‘Performer’ to P
and ‘Addressee’ to A - so when Paula is speaking to Adam, P and A can also stand for ‘Paula’
and ‘Adam’. And we shall also assume that the performer is female and that the addressee is
male, because this will save having to use clumsy expressions suble/sig and
himself/herself

So we can say that Paula is tRerformer of the information-giving act oiWe shall
simmer them slowlgnd that Adam is thAddressee.

It is the Performer who assigns the communication roles of MOOD that are expressed in the
clause. So in our example Paula is, through the act of uttering this clause, assigning herself the
role of ‘giver of information’ (i.e. information about what she and Adam are about to do), and
she is assigning Adam the role of ‘receiver of information’.

There is an interesting relationship between the Performer of the communicative act and the
act itself. Notice that we can call both of themimformation giver. Paula, in her role as
the Performer, is an ‘information giver’, but so is her one-clause utterance. The relationship is
that the clause functions as a sort of temporary ‘extension’ of P, so that P and her utterance are
each, in their different ways, an ‘information giver'.

The crucial question is: How is the meaning ‘information giver’ signalled at the level of
form? The answer is that, in English, it is done by the sequence of two elements of clause

structure, th&ubjectand theOperator.13 (I shall shortly explain how to recognize them.)

13. Comparison with the Sydney Grammadn the Sydney Grammar the nearest equivalent to the Operator is

the ‘Finite’ - which Halliday explains (1994:196) is short for ‘Finite Operator’. And in both grammars this
element is treated as an element of the clause. But this apparent similarity of name and function hides a major
difference. Inthe Sydney Grammar the ‘Finite’ is said to be conflated with the Main Verb in an example such as
Ike likes lvy while in the Cardiff Grammar there is simply no Operator in such cases. A ﬁroblem for the
Sydney Grammar is that for Halliday the Main Verb is, as we saw in Note 12, an element of the ‘verbal group’,
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The syntax of MOOD in Example 1 is shown in Figure 5.

Cl
KEY: CI = Clause
/ S = Subject
O = Operator

S O

We shall simmer them gently.

Figure 5. The MOOD in Example 1

So MOOD is the main part of thieterpersonal meaning of a clause. More precisely, it is
the main way through which we represent in grammadiBeourse actthat is performed
through uttering the clause.

Strands of meaning and system networks

We have now introduced two pairs of terms that appear to overlap: (1) ‘experiential’ and
TRANSITIVITY, and (2) ‘interpersonal’ and MOOD. This apparent duplication occurs
because we are so far considering only the clause - and not all of the other units of syntax. In
fact the concept that there are ‘experiential’ and ‘interpersonal’ strands of meaning is also
relevant to other units of language - though the concept is most clearly represented in the
structure of the clause. The terms TRANSITIVITY and MOOD are simply the names of two
majorsystem networksof meanings that are expressed in the clause - and so, by extension,
they can be used as the names of the expression of those broad areas of meaning in
structures. The full set of such relationships can be summarized in a diagram. We shall meet
a large part of it in the final chapter of this book, but for our present purposes all we need to
note is the corner of it that is shown in Figure 6.

strand of meaning expressed in the unit of: 4
or

'function of language clause )
experiential TRANSITIVITY \
interpersonal MOOD /

Figure 6: Two major functions of language and two types of clause meaning

and not the clause. Yet ‘conflation’ is, of its nature, a procedure that occurs between two elements of the same
unit. So the conflation of the ‘Finite Operator’ and the Main Verb, which is needed in any case (as we shall see
in Chapter 7) for examples such lay is clever is a further reason to make the Main Verb an element of the
clause, as is done in the Cardiff Grammar. The same point applies to other elements of what would be the
‘verbal group’ in the Sydney Grammar. (In the Cardiff Grammar we allow that the MOOD of an information
giver may be expressed either by S O or by S M, as we shall see in due course.)
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As this diagram shows, a ‘function of language’ and a ‘strand of meaning’ are two ways of
expressing the same thing. In general in this book we shall use the term that most clearly
reminds us of the multifunctionality of language, i.e. the metaphstraihds of meaning

It is interesting that both TRANSITIVITY and MOOD are concerned with meanings that
are ‘roles’. But it is not surprising, in a functional approach to language - since as'iale’
function. ltis in fact quite easy to keep the two types of role separate:

TRANSITIVITY - covers the roles of thgarticipants being referred to, while
MOOD - covers the roles of thateractants in the act of communication.

Putting the TRANSITIVITY and MOOD structures together

If you compare Figure 4 and Figure 5, you will see that the Subject is involved in the
syntax of both TRANSITIVITY and MOOD. This illustrates nicely the principle of
‘multifunctionality’ that | introduced at the start of this book. Later we shall find that the
Subject typically has a further role - that of being a type of THEME which we shall call
SUBJECT THEME - so that any Subject typically sermegseE functions at the same time. |
shall say a little more about the different types of THEME in Chapter 11. The multifunctional
principle applies to other elements too. For example, the steail has its own internal
meaning (roughly, ‘future time’), as well as its function as the Operator in expressing the
MOOD meaning of ‘information giver’. So thaultifunctional principle applies to many

of the individual elements within the clause - and so by extension to the clause as #whole.

If we now put the TRANSITIVITY and MOOD analyses together into one unified
structure, we get the analysis shown in Figure 7:

Cl

MAA A

We shall simmer them gently

Figure 7: TRANSITIVITY and MOOD in Example 1

14. Comparison with the Sydney Grammar: The analysé<Gshow several lines of analysis, so implying?1 ]
that there are several structures. In Chapter 7 of Fawcett 2000a | point out the serious problems that this
relatively unchallenged assumption of Halliday's brings with it, and that - whether or not these multiple
simultaneous structures are desirable - they must ultimately - if they are to be part of the model at all - be
mapped onto each other in a single structure, as Halliday himself would agree. So, if you are one of those who
are used to thinking in terms of the structural analyséB@) you will find it easiest to make sense of the
structures proposed here if you think of them as representing the final stage in the process of ‘generation’ - i.e.
the stage when the various structures representéitype diagrams are unified in a single structure.
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The Manner of the Process

This leaves only the wordently What kind of meaning is it? Is it experiential, like
TRANSITIVITY, or interpersonal, like MOOD? Or is it a new type of meaning?

Since we are taking a functional approach to understanding language, we should ask:
“What function doegyently perform here?"The answer is that it describes the way in which
‘we’ are going to simmer ‘them’. But it is not a Participant in the Process of ‘simmering’, for
reasons that will become clearer in Chapter 10 - and so it is not part of TRANSITIVITY. The
function served by the worgently is that of giving Adam further valuable information about
the Manner in which Paula plans to cook the sliced leeks and carrots. And, since Adam is
only eight, Paula may at the same time be teaching Adam the meaning of th@mioiet - or
at least re-enforcing it. After all, to ‘simmer’ something means to ‘gently cook’ it. So the
answer to our question is that it is another part oftkgeriential meaning - even though it is
not a Participant in the Process, and not a part of the Process itself. The meaning of ‘Manner’ is
one of many types of meaning that are expressed at the level of syntafAdgiact.

So a first analysis that covers all of the clause elements is as shown in Figure 8:

Cl
KEY: Cl = Clause
/’\ S = Subject
O = Operator
S O M C A M = Main Verb
C = Complement
AWAVAVANREE St

We shall simmer them gently.

Figure 8: The full clause analysis of Example 1

If we wished to specify theosiTion IN TIME at which the event occurs, we would use a
different type of Adjunct, as iWe shall simmer them now.The ‘Time Position’ and the
‘Manner’ of an event are two types of what is termed ‘Circumstance’- in a very broad sense of
the term. Each sucB@ircumstanceis realized as a separate Adjunct - and we shall gradually
learn more about Adjuncts from the examples given in this book. For a fuller summary, see
Appendix 2.
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4

Exploring criteria for establishing reliable Guidelines

The time has come to start laying the foundations for efficient clause analysis skills. In
Chapter 12 | shall provide a relatively full set@tidelinesfor analyzing clauses, with clear
critera and their associated tests. The smalGs@delinesthat follow here simply give you the
ORDER N which you should look for the elements of clause structure.

Note that the analysis starts with the Main Verb, and so typically imitioee of a clause.
It is interesting that this is a much better starting point than the one which we use when we hear
or read a piece of text. When we are listening to a spoken text we start analyzing as soon as we
have heard the first word - or even the first bit of a word. And when we read we normally start
at the left and work through it to the righbONOT TRY TOANALYZE CLAUSESBY WORKING FROM
LEFT TORIGHT. It pays to start by locating the Main Verb. By the end of this book you will
have discovered the reasons why this is the best approach.

The preliminary Guidelines(lacking criteria)

1 Find the Process. (M)
2 Find the elements that show the MOODO(S and O)
3 Find any other Participants. ©
4 Find any Adjuncts. (A)

Preliminary analysis task

Now it is time for you to do your first clause analysis - usingRreiminary Guidelines
There will be other ‘Analysis Tasks’ later in this book, and they are intended be done as part of
the Process of reading it. These ‘Analysis Tasks’ add important extensions to ideas that have
just been introduced - so they aE AN OPTIONAL EXTRA. (S0 | suggest that you should have a
pencil and paper at hand while reading this book.) You should try to find your own criteria in
tackling this first ‘Analysis Task’, but afterwards we will discuss the important question of the
best criteria to be used when making such decisions.

So, on the basis of the impressions you have gained so far, try to analyze these:
(2) Ivy might visit Fred. (2a) Might Ivy visit Fred?
Three tips for drawing syntax diagrams
1 When you write down the clauses to be analyzed, you sheald FOUR OR FIVE LINES

OF SPACE ABOVE THE TEXT itself, for the analysis diagram. (We would need more for the
full analysis of sentences, i.e. if we were analyzing the units that fill the elements of
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clauses, and the units that fill their elements - and so on. See Figure 21 in Chapter 14
for an example of the full analysis of a complex sentence.)

2 You can save space by writing two or more sentences side by side.

3 It is best towork IN PENCIL, With anErAsERready in case you change your analy

4 Cover the ‘Solutions’ below so that you can’t see them as you tackle the analysis task.

When you have done the analyses of (2) and (2a), compare then with mine, as shown below in
Figure 9.

Solutions
Cl

AL N

S M C S M C
(2) vy might visit Fred. (2a) Might Ivy visit Fred”

Figure 9: The clause analysis of Examples (2) and (2a)

What were your criteria?

Assuming that your solutions agrees with mine, the question is: “How did you do it?".
Let's take (2) first. Since | haven’t yet given you any criteria to use, you are quite likely to
have analyzed (2) by recognizing its close semantic and syntactic similarities to (1). It is just
possible that you operated purelyTHE LEVEL OF FORM, €.g. reasoning as follows:

The first word of (1) was S, so the first word of (2) is probably S too. The second
word of (1) was O, so the second word of (2) is probably O.alsmd so on.

But that would not give you any sense of having explained anything. Alternatively, you
may have operated at the leveMaNING, perhaps reasoning along these lines:

Although the Process in (2) is different from the Process in (1) - i.e."viSging
rather than ‘simmering - both clauses have two Participants. And in both clauses the
FIRST Participant is ‘doing the simmeririgor ‘doing the visitin while the seconp
Participant is having the'simmering or ‘visiting done to it. Therefore the first
Participant is S and the second is C.

If you analyzed (2) in this way, you will have got the right answer - but in a very unreliable
way. Surprising as it may seem, reasoning like thisisa good way to identify the Subject.
This is because the role of Subject is not part of the clagseegIENTIAL meaning, but part of
itS INTERPERSONALMeaning. The fact is that the task of identifying the Subject in English is a
problem - but it is one that can be solved quite easily, if you follow the guidelines set out in the
Subject Tesgiven in the next chapter.
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5

Introducing the Subject Test

The best way to identify the Subject (S) in English is by using two of the major meanings
of the MOOD systemd> Examples (2) and (2a) show us that, typically:

S O meansinformation giver’, and
O S meansinformation seeker.

Note too that:
In any one clause there can be onlgne Subject and onlyonNe Operator.

In order to identify theSubject (S) we must first be able to identify tii@perator (O) -
if there is one. Itis in fact usually fairly easy to recognize, since the wordsgpatndit (to
introduce the technical term for the relationship betweealamentand theitem or items
that come below it in the diagram) can be grouped into a small number of easily remembered
sets of words. We will meet these in later chapters, but for now | shall only use Operators of
the type found in the previous examples, i.e. onesslial andmight- and now we shall add
will.

We come now to the first version of tBebject Test.

15. Comparison with the Sydney GrammBfany grammar books, includingG and its derived introductory

texts, use the terms ‘declarative’ for our ‘information giver’, and ‘interrogative’ for our ‘information seeker'.
There are three reasons for preferring our terms. First, for many linguists the terms ‘declarative’ and
‘interrogative’ refer to particular sequences of clause elements (e.g.eairk985), so that they talk about the
‘interrogative syntax’ oS50 do | But since a functional approach should give priority to function over form, we
need terms that cannot be interpreted as referring to the level of form. The reason is that there are a number of
non-typical but frequent cases of what are clearly, in semantic terms, ‘information giverS’o(elj?.Johrand

Seldom have | heard such rubhidgioth of which have the sequence O S). Moreover, a very frequent type of
information seeker (e.g/iho can read thig?has the sequence S O. The second reason for using the terms
‘information seeker’ and ‘information giver’ is that they express in simple language the meanings that we wish
to convey. These two terms correspond tosbmantic featuresthat occur in thesystem network for

MOOD, i.e. the specification of the meanings available in English in this area of the semantics. §Howe_ver, the
terms ‘declarative’ and ‘interrogative’, together with ‘indicative” and ‘imperative’, are still regularly found in the
system networks shown in most systemic functional grammars, with no change from the early 1960s. In my
view the MOOD network in the Sydney Grammar needs to be ‘semanticized’ (as it was long ago in the Cardiff
Grammar, in Fawcett 1980 with extensions in later publications) - in a manner thaat is parallel with Halliday’s
semanticization in Halliday 1967-8 of th earlier system networks for TRANSITIVITY.) You might then ask :
“Why not use the even simpler terms ‘statement’ and ‘question’ for the semantic equivalents of ‘declarative’ and
‘interrogative’?” It is tempting to do this, and both Halliday (1994:69) and @uiak(1985:78) do in fact use

these terms. The reason why the Cardiff Grammar does not is that they are also often used as names for the
classes o&ct in the structure ofliscourse- and the analysis of a text in terms of its discourse structure is a
different level of analysis. So the third reason for preferring the terms used here is that they make it clear that
we are not equating the concept of ‘act in discourse’ (e.g. in the sense of Sinclair & Couldhard 1975) or ‘speech
act’ (in the sense of Ausitn 1962 or Searle 1969) with ‘meaning of type of clause’. Thus in the present approach
there araHREE relevant levels of representation to take into account: (1) the discourse act (which is outside the
lexicogrammar), and (2) the semantics of MOOD and (3) the syntax of MOOD (both of which are parts of the
two levels of the lexicogrammar, as described in Chapter 2). (In Martin 1992 (1) and (2) are treated as the same.)
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The Subject Testfirst version)

1 Preparation: if the clause to be analyzed does have the structure of anformation
giver, first re-express it as one.
Example: re-expresyVill Fiona see him?asFiona will see him.

(Of course, if the clause to be analyzed already has the structure of an information giver,
such ag=iona will see himthere is no need to re-express it.)

2 Find the Operator. The Operator is either (a) a ‘modal verb’ (ireay, might, shall,
should, will, would etc.) or (b) one of a small number of other types of verb which we
will meet shortly.

3 Re-express the clause asiaformation seeker. (There are several types of information
seeker, and the type we need here is the one that seeks the ¥asweNo. There is
more about types of information seeker later.)

Example: re-expres&iona will see himasWill Fiona see him?

4 Now you are in a position to identify the Subject (S)he Subject is the word or
words which, by occurring before or after the Operator, shows whether the
clause is annformation giver or an information seeker. In other words:

S O meansinformation giver’, and
O S meansinformation seeker.

Example: The wordwill is the Operator, and $oonais the Subject.

Information seekers and polarity seekers

In the test introduced above, | have used the term ‘information seeker’, in order to bring out
directly the contrast with ‘information giver’. But in fact there are several different types of
information seeker - and we must therefore be clear as to which type is neededSialojdut
Test The type needed is thmolarity seeker. This is the type of information seeker that
seeks the answafesor No.

Why does it have the name ‘polarity seeker’? The first part of the answer must be to clarify
that the meanings expressed¥gsandNo . These are:

Yes="If | said this clause in full it would bpositive.’
No =‘If | said this clause in full it would beegative’

In other words, a polarity-seeker asks the Addressee to choose between the two ‘poles’ of
‘positive’ and ‘negative’ (rather as a magnetized iron bar h@ssitive pole and anegative

pole). So, when your purpose is to get the Addressee to aivager No, you typically
produce a ‘polarity seeker’. This is why an informal name for a polarity seeker is a ‘Yes-No
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question’. (We will introduce some of the other major types of ‘information seeker’ in Chapter
11.)6

Summary so far

To summarize the main concepts introduced so far, please consider again the combination
of MOOD and TRANSITIVITY in (2a), as shown in Figure 10:

| O'S expresses MOOD. Cl |S M C expresses TRANSITIVITY.

AN

0 § ™M ¢

ANAN

(2a) Might Ivy visit Fred?

Figure 10: The TRANSITIVITY and MOOD of Example (2a)

16. Comparison with the Sydney Gramma@he approach to the concept of the ‘Subject’ in English that is
Elresented here is essentially the same as that found in standard systemic writings such as Berry (1975:77).

owever, Halliday has suggested in his more recent works (1985, 1994) both a d ahd a different
MEANING for the Subject from those proposed here.

On the test, he writes (1994:73) ‘The Subject ... is that element which is picked up by a pronoun in the

tag’. For example, ifFred was visited by Iyythe addition of a tag would give #sed was visited by lvy,
was1't he? In Halliday’s test, the acceptability afas1’'t he (together with the fact thdieis interpreted as
having the same referentfred) shows that Fred is the Subject. The result of his test is therefore the same as
ours - but it has two disadvantages. The first is that it only identifies the S through a secondary connection, i.e.
by matching the original S with thel$ ANOTHER CLAUSE (the clausavas1’t he, which in the present model
is, as Appendix 2 shows, a clause embedded at A). Thus Halliday’s ‘tag test’ depends on the analyst's ability to
recognize intuitively that the referent of the S in the tag is the same as the referent of the S in the main clause.
The test used here is more direct, in that it CS8EERIA THAT ARE STATED IN TERMSOF THE MAIN CLAUSE
ONLY. Thus the present proposal has the advantage of using a more central part of the grammar, i.e. the core of
the MOOD system. The second disadvantage of Halliday’s test is that there are certain types of clause which do
not accept a tag. Examples are information seekers sWdlillagou be thereand Where do you live7and
proposals for action such &vould you turn the volume down, pleasef Shall | open the window?Such
examples would therefore need to be turned into information givers before the test can be applied. In our
approach no such ‘re-expressions’ are requirdthe second difference from the Sydney Grammar concerns
Halliday's new definition of th&EANING of the Subject. This is discussed fully in Fawcett 1999, so we will
say no more about it here. For the reasons set out above, then, the test for the Subject used here is essentially a
reformulation of the earlier SFG position, as stated in Berry (1975:77). Finally, we should note that the
approach to recognizing the Subject taken here works for English, but it is not relevant to most other languages,
in which the meanings of MOOD 'is realized differently.
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6

Elements, words and units: keeping things simple

The problem

The main problem for the syntax analyst is usually: “Which words go with which?” We
have avoided this problem so far, because | have been careful to choose examples in which
there is justoNE WORD FOR EACH ELEMENT Of the clause. It would take a little more work to
analyze an example in which this was not the case, such as (1a):

(1a) That nice lady will cook those delicious vegetables very carefully indeed.

The key point is that, for every example given so far, | could have used a clause with
exactly the same structure, but wittverRAL wORDS at each of S, C and A. As an example of
this, we shall take the analysis of our very first clause (which\Wasshall simmer them
gently as shown in Figure 7, and compare it withat nice lady will cook those delicious
vegetables very carefully indeedhis is done in Figure 11:

Cl
C A
shall simmer them gently.

(1a) That nlce lady will cook those delicious vegetables very carefully ii

Figure 11: Analyses with several words at S, C and A

As you can see, in terms of their clause elements the structures are identical.

In fact, each ofthat nice lady those delicious vegetablasdvery carefully indeeds aunit
- just as the clause as a whole isi@it. Each of these units has its own elements - and in
Appendix 2 you can find the twolasses of unithat happen to be used here (the ‘nominal
group’ and the ‘quality group’), as well as the other main classes of unit. But here we shall
continue to make our analysis task easier by simply including under one broad triangle any
cases where an element of a clause contains more than one word - exactly as in Figure 11.

Notice, though, that this still leaves the problem of how to answer the question “Which
words go with which?” For example, how do you decide whethaseshould stand on its
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own or be put together wittielicious vegetables or even withcook? The answer to such
guestions lies in considering the functions served by the elements of the clause, i.e. in the
careful use of the tests summarized inGhadelineghat will be given in Chapter 12.

Can all clause elements be filled by units?

But the complexity in (1a) raises an important question, which is: “Can every one of the
elements of every clause be replaced by groups of words in this way?” As Appendix 2 shows,
the Cardiff Grammar uses several other clause elements - so, if the answer were to be “Yes”,
this would greatly add to the complexity of the work of analyzing clauses. Luckily, the answer
is “No”. In fact:

Only Subjects, Complements and Adjuncts can be replaced bynits’.
(99.9% reliable)

So the good news for the analyst is that there is no possibility of having more than one
word for either the Operator or the Main Verb - and virtually none for any of the other types of
clause element. (One other clause element which is regularly filled by a uniMe¢iaive;
for examples of this see Appendix 2.)

However, it is one of the most important facts about language that there is enormous scope
for complexity within each of S, C and A. Appendix 2 summarizes the ways by which the
English language supplements the structure of a single clause, in order to attain this great
complexity. It may sound as if there is a lot to learn about the structure of English. It is true
that there is quite a lot - but it is not too much for the average human mind to grasp quite easily.
As Appendix 2 shows, the essentials of English syntax can be summarizedTaRRrEE
PAGES Surprisingly, perhaps, we shall find that quitmaLL seT oF PRINCIPLESWIll enable us
to understand almost all of the potentiallsry GREAT compLEXITY found in the structure of
English sentences.

However, the foundation for understanding of the rich complexity of English syntax is a
good understanding of the structure of theuse. It is because we need to focus our attention
on the clause itself that | shall generally use single words for each S, C and A (unless it sounds
unnatural).
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Conflating the Main Verb with the Operator (O/M):
the special case ofbeing

Now we shall consider the special case when a form of thebegtiereare) is used as a

Main Verb (M). Since one or other of the formshadis by far the most frequent verb at M,
it is important to deal with this ‘special case’ early on. Consider (3) in Figure 12:

Cl
S OM C

AYLWAN

(3) They are reporters

Figure 12: The conflation of the Operator and Main Verb

First, apply théSubject Tedb check thaare really is the O as well as the M.

You will find thatThey are reportershanges t@re they reporters’showing that the word

areis indeed the O - as well as the M. There are three key points:

1

In (3), MOQOD is realized by S O, and TRANSITIVITY is realized by S M C - just as with
our earlier examples. In other words, O and M have been ‘fused’ together in trerayord

so that they function as one element. The technical term for this in SFG is to say that they
have beerconflated. We shall find that this concept of ‘conflation’ is needed at several
places in this type of grammar. In the present example - as is often the case - the two
elements that are conflated represent meanings from two different strands of meaning. The
M is the pivotal element of the clause’s TRANSITIVITY, and the O is a key element of its
MOOD.

In most modern dialects of English theLy M that can be conflated with O is one of the
following forms of the verlbe:

am, are, is, was, weré7

17. We should note that some older people in Britain stillHmye you a penfather than the more frequent
formsDo you have a pert Have you got a pen?so for them forms dfiavecan $ill be O/M.
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It is important to emphasize that not all casesawf are, is, was and were are to be
analyzed as O/M. We shall mention these other uses briefly in Chapter 8.

3 In cases likelhey are reporterd is reasonable to ask the question: “How many Participants
are there in this Process?” We shall assume here that theveoarferents:

(1) the two or more people who are presumed to be already identified for the
addressee, and who are referred tohiey and

(2) the general class of ‘reporters’.

In effect, the clause says that one referent (‘they’) is to be classified as a member of another
referent, the class of ‘reporters’. But you may want to ask: “Can a class of things really be a
‘referent’?” The simple answer is that it can. In other words, if we are to make sense of the
‘meanings’ in language, we must have a concept of ‘referent’ that is broad enough to include
classes of things. In the claugeporters are untrustworthjor example, we would surely not

wish to say that there was no referentriggorters The referent is ‘members of the class of
reporters’. And it is ‘members of class of reporters’ alsthiey are reporters So inThey are
reporters we shall say that there ango referents, and consequentlywo Participants.

Analysis task

Now try analyzing (4) and (5) - covering up the solutions below until you have finished.
You will find that they take a stage further the principle about the number of Participants
established for (3), and that (5) also raises a question about the status of the concept of a
word.

(4) Is vy happy now? (5) Ivy’'s wealthy.

When you have finished, see how your analysis compares with mine, as shown below in
Figure 13.

Solutions

Cl Cl
oOMS C S OM C

AN BIA

4) Is vy happy now? (5) Ivy 's wealtl

Figure 13: Two examples with O/M

26



Qualities as Complements

In both (4) and (5) we have a new type of Complement: a word that expresgeslitg
of a ‘thing’. (In this technical sense of ‘thing’, a ‘person’ is a type of ‘thing’.) The question
is: “If happyandwealthyare to be analyzed as Cs, what is it that they have in common with
reportersin They are reportef®’

The answer is that, just as ‘being a reporter’ means ‘being a member of the class of
reporters’, so ‘being happy’ means ‘being a member of the class of happy peopleadthg
means ‘being a member of the class of wealthy people’. The purpose of (4) is therefore to ask
whether lvy is now a member of the class of those who are happy, and the purpose of (5) is to
tell us that Ivy belongs to the class of people who are wealthy. So the ‘gqualities’ expressed in
happyandwealthyin fact refer - if only in an indirect way - to ‘things’. i.e. they are ‘qualities
of things’.

Contractions

In (5) there is a second point that requires a brief comment. This comertractions.
In Ivy's wealthy!the single lettes - together with the preceding apostrophe - stands for the full
formis. You can test this claim by changing it into a polarity seeker]si.bry wealthy?
Conversely, (4) could be changed into the ‘information givers happy now

Luckily, very few contractions are a source of problems in sentence analysis, so you won'’t
have difficulties in this area. In (5), for example, it is easy to work out th&s tinest be the
M, because we expect every clause to have a M (99.99% reliable, with only very rare
exceptions). In general the presence of an apostrophe (’) is a warning that one or more letters
are missing - and that what follows the apostrophesesarATEELEMENT Of syntax. Some of
the most frequent cases are:

with forms of the verlbe: 'm foram ’'s foris 're for are
with the auxiliary verthave: 's for has ’ve for have 'd for had
with modal verbs: Il forwill ’'d for would

Note the ambiguity ofs betweeris andhas and’d betweerhadandwould Another frequent
contraction is the use aoft for not, as inisn’'t , etc. None of these contractions is likely to

cause problems in analysis. (There is an interesting case where the apostrophe marks the start
of a separate element, but where no letters are missing - at least, not in modern English. This is
the genitive's, as inlvy’s in lvy’s car. For analyzed examples of this construction, which is
called the ‘genitive cluster’, see Appendix 2.)
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8
The Auxiliary Verbs: a brief introduction

In this chapter we will another type of clause elementAbailiary Verb (or Auxiliary,
for short). It is represented B¢ - and notA, since this is already in use for ‘Adjunct’. The
Cardiff Grammar recognizes many different types of Auxiliary, this being one of its major
extensions of existing grammars. But here | shall introduce just the three most frequent types.
If you look at the examples in Note 5 on the clause in Appendix 2, you will get a fair idea of
some of the others, most of which occur with an accompanying Auxiliary Extension (XEX).

The first two types oKX express ‘time’ meanings. (See Chapter 4 of Fawcett forthcoming
a for definitions of these meanings and the reasons for the change of names from the traditional
ones.) The first type oK is exemplified byhavein (6) and the second hwyerein (7):

(6) Theyhavebesiegdthe castle.
(7) Theywerebesieing the castle.

Let’s look more closely at (6), the ‘retrospective’ Auxiliary. There are three points to note.
The first is that it is always expounded by a form of the venle - so it is alway$ave, has,
had, or having This makes it very easy to recognize, asGugdelinesin Chapter 12 will
show. Secondly, if (a) it is the first Auxiliary and (b) there is no Operator, it is conflated with
the Operator, and so shown @#X. Thirdly, it exemplifies one of the minor challenges of
English syntax for the builder of generative grammars. This is the fact that the meaning of
‘retrospective’ that is expressed in the Auxiliagvealso typically requires the use of the ‘past
participle’ form of the following Auxiliary - or, if there isn’t one (as in the present case), the
past participle form of the Main Verb. So here the expression of the meaning ‘retrospective’ is
completed by the suffixedin besieged

Example (7) is similar to (6) in all three ways. The meaning of ‘period marked’ is always
expressed by a form of the same verb - but in this case the \larsd so one adm, is, are,
was, were, beingr been. And it too gets conflated witd if it is the first X and there is n@®@
already Finally, it too typically requires the use of a second element to expresses its meaning -
in this case the suffilng on following X or M. In (7) this is theing on theM besieging

The good news for the text analyst is that when we are analyzing test-sentences we only
need to identify the Auxiliaries, so we can ignore the suffixes and past participle forms.

Let's now put both Auxiliaries in the same clause, and add an Adjunct - here one that
expresses ‘Duration’. The result is (8), in which the two Auxiliariehaveandbeen.

(8) They have been besieging the castle for over two years.
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The third Auxiliary is often introduced as a result of a decision by the Performer to present
the PR that typically comeseconDp as the Subject Theme. So this ‘passive’ Auxiliary is often
introduced as the by-product of a very different type of choice. It is one that belongs in a third
major strand of meaning: the ‘thematic’ strand. This choice arises whenever a Process involves
two Participants, either of which can be made the Subject Theme - i.e. it tells the Addressee
‘what the clause is about’. So the event of ‘Henry’s besieging the castle’ can be reported as

EITHER (9a) or (9b):

(9a) Henry besieged the castle.
(9b) The castle was besieged by Henry.
(9c) The castle was besieged for over two years.

As you can see, in (9b) the ‘typically second’ Participant - i.e. the castle - has been made
the Subject Them& However, by far the most frequent reason for using this construction is
as the result of a choice by the Performer to leave out the typically first PR. So in (9c) the
‘besieger’, i.e. Henry, has been omitted, and in such cases we say that the Participant is
covert. (There is a little more on covert Participants in Chapter 11.) In other ways this X is
like those in (8) and (9). As in (8), th€ is expounded by a form dke but in this case the
following suffix is the past participle. And like both (7) and (8) iKeas conflated withO if
there isn’'t arO already.

Let's summarize the ideas that we have introduced in this chapter in a single diagram.
Example (10) in Figure 14 shows that all th¥eg can occur in the same clause, and also the

way in which we represent a covert PR, i.e.Ghis placed in brackets.

Cl

RS

S oX X X M (C) A

AAKAN N

(10) By 1537 the castle had been being besieged for over twa

Figure 14: A clause with three Auxiliary Verbs

18. Comparison with the Sydney Grammar: In the Cardiff Grammar the vegrd$enry function as a
Complement, as Figure 14 shows. This is because Henry is a Participant in the Process of ‘besiegin1g’, whether
he is the Subject or not. But in the Sydney Grammar the viagréenrywould be treated as a Adjunct. The

reason given is that it is a role that can’t become the Subject - but it clearly can, if we drop they wtird

seems to be an analysis that derives from the early days of the model, before the distinction between function and
form became strongly emphasized. It seems that in the Sydney Grammar any unit introduced by a preposition
§such ady in by Henry is automatically treated as an Adjunct. But in an expligitlyCTIONAL grammar the

act that the realization happens to be in a nominal group in one case and a preopositional group (or
‘prepositional phrase’) in another should surely be subordinate to the fact that the referent is in both cases a
Participant in the Process. (Two similar cases are discussed in Notes 26 and 29.

19. Comparison with the Sydney Grammadn the Sydney Grammar the Auxiliary Verbs are elements of the
‘verbal group’, and this in turn fills the ‘Predicator’, which is an element of the clause. In the Cardiff Grammar
the Auxiliary Verbs are themselves elements of clause structure, just as the Main VeXis are very
frequently conflated witlD, and for this to be able to happen they need to be elements of the sameCunit as
So, sinceD is a clause element, thés must be too. See Note 12 for other arguments for treating all elements
that would be elements of the ‘verbal group’ in the Sydney Grammar as elements of the clause.
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9
Improving the Subject Testintroducing forms of do

The fact that either (Ibe (when it is a Main Verb) or (2) any one of the Auxiliaries can be
conflated with the Operator has already given us two reasons why we need to expand the
wording of Step 2 of thBubject TestHere are a three more reasons.

Clauses with no Operator
Consider the problem of analyzing (6):
(6) Adam visited Paula yesterday.

You will probably be able to analyze it quite easily, and your analysis will be as in Figure 15.
But if you follow the recommended procedure strictly, you will meet a problem.

Cl

AVAVAWAN

(9) Adam visited Paula yesterday.

Figure 15: the analysis of Example (9)

The problem comes with Step 2 of the existB®igbject Test It is that, since there is no
Operator in (6), there is no element which can form a polarity seeker. Clauses such as (6) in
fact occur very frequently in texts, especially narratives - as the undeiisea the following
example show:Fredwalkeddown to the shops and Iwventwith him. Then theyisited
Phoebe and shgavethem a cup of tea.

So how is the equivalent polarity seeker to be formed in such cases? The answer is that in
such cases we simply introduce a form of the derhs an Operator, as in Figure 16.
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(9a) Did Adam visit Paula yesterd

Figure 16: the analysis of the polarity seeker that is the equivalent of (9)

Up to this point we have found that, when we needed an Operator to change the meaning to
‘polarity seeker’, there was one in the clause already. Thiwy imight visit Fredthe word
mightis already present, since the meaning of ‘possibility’ is needed, whatever the MOOD.

So we test for the Subject in a cases suclvyasvants coffedy changing it tdoes Ivy
want coffee? However, there are two more reasons why a forgdoomay be introduced as a
default Operator, and before we come toRleeised Subject Tese must consider these.

Negation: a second reason for introducinglo as a default Operator

We have already met the concept of POLARITY, in ChapteChauses may be ‘positive’,
as inAdam ate the icecregnor ‘negative’, as irAdam did’'t eat the icecream.This is the
‘unmarked negative’, and the ‘strong negative version wouktlben did not eat the icecream.

So inAdam dia’t eat the icecreagthe worddidn’t is an Operator. For a diagram to show
this, we shall return briefly to Example (3), i.‘Ehey are reporters The analyses of the
‘positive’ and ‘unmarked negative’ versions of the clause are as in Figure 17.

Cl Cl
S O/M S O/M

A AANA

(3) They are reporters. (3a) They aren't reporter

Figure 17: The representation of ‘unmarked negation’ as a suffix on the Operator

In other words, the item that expresses the meaning ‘negative’ isn’'t a separate element of the
clause, but an integral part of the Operator. The reason is that, if you change the form of (3b)
into Aren’t they reporters?the O/M functions as a single eleméaant.

20. In this book we are focussing syntax, and it is a matter ohorphology that the iterm't is a suffix

that is added to theaseof the Operator (in this case, the base of an Operator which is conflated with the Main
Verb). There is no need to analyze the base and suffix as separate ‘elements’, because they always function as a
single syntactic element.
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It is an interesting fact of English that the Operator is not simply required as a form to
which the suffix n'tcan be attached. It is also required for the ‘strong negative’. Here a new
element is introduced, i.e. tidegator - which is always the wordot. In other words, we
cannot say He not accept your excus&/e must introduceo as a default Operator, and say
He does not accept your excuse.

Polarity correction: a third reason for introducing do as a default Operator

There is a third function of the Operator that may introduce a form of theleerGonsider
the following scrap of conversation, which concerns the question of how Fred feels about
Fiona - and notice in particular Paula’s response.

Adam: Fred doesn't like Fiona.
Paula: He DOES like her.

Adam'’s clause is ‘negative’, but Paula’s response doesn’t simply give the ‘positive’ version of
it (which would beHe likes her,allowing for the use of pronouns). Paula introduces the
Operatordoes the effect being to emphasize that the POLARITY of the clause is ‘positive’, and
SO TO CORRECTAN APPARENTMISAPPREHENSION (This is traditionally referred to as ‘emphasis’,

but ‘polarity correction’ describes the function much more accurately.)

The Revised Subject Test

Altogether, then, there are three main functions for which an Operator is required. If the
clause contains (1) a modal verb as Operator, (2) an Auxiliary Verb be ¢ a Main Verb,
then there is no need to introduce the default gerbOtherwisedois require®l It is ONLY
IF NO OTHER MEANING HAS BEEN CHOSEN WHICH IS EXPRESSEDIN AN OPERATORthat a form ofdo
gets introduced. In other words, a forndofis only used as a default. The forms are:

do, does, did.
We are now in a position to introduce fRevised Subject Teswith a much fuller Step 2.

1 Preparation: If the clause to be analyzed does have the structure of anformation
giver, first re-express it as one.

Example: re-expresyVill Fiona see him?asFiona will see him.

2 Find the Operator. It is:
EITHER (&) a modal verb such asay, might, shall, should, will, would
OR (b) do, doe=or did (as in polarity seekers suchl2sl you see itp
OR (c) am, is, are, wasr wereas O/M), expressing a Process of ‘being’,
OR (d) am, is, are, wasr were or have hasor hadas O/X.

21. There is a fourth_situation in which a formdofis introduced if there would not otherwise be an Operator.
This occurs when as ifhe reviews recommend the film quite strongly, and sodp L(and | do tog.
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3 Now re-express the information giver apalarity seeker, i.e. as seeking the answer
Yesor No. If the clause has no Operator, supgdy doesor did, as appropriate, &3.

Example: re-expres&iona saw himasDid Fiona see him?

4 Now you are in a position to identify the Subject (S)he Subject is the word or
words which, together with the Operator (which we have already identified)
shows whether the clause is an information giver or a polarity seekerln
other words:

SOorSO/XorS O/MorSM meansinformation giver’, and
O S or S O/X or O/M S meanspolarity seeker.

This ‘improved version’ of th8ubject Testan also stand as a summary of what this book
has said so far about MOOD. | shall add a little more about MOOD in Chapter 11, but in the
next chapter we will learn about the important basic patterns in the other main strand of
meaning, i.e. TRANSITIVITY.
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More on TRANSITIVITY:
Participants as Subjects and Complements

The main purpose of this chapter is to give a clearer picture of what Subjects and
Complements are. The questions to be answered are:

Question 1:What is a Subject - in addition to being an element that helps define the
MOOD?

Question 2:What is the significance of labelling part of a clause as a Complement - rather
than as an Adjunct?

Question 3:How many Complements can there be in a clause?

Question 4:What sub-types of Complement is it useful to recogiize?
To answer these questions we must first have a clear picture of Wiaatiaipant Role is.
How to identify a Participant Role

Till now, we have been using the term ‘Participant’ informally, without defining it. The
full name for this concept in SFG Rarticipant Role, and Participant Roles are contrasted
with Circumstantial Roles. The abbreviations for these are PR and CR. We have already
met two types of CRgentlyin Example (1) is a ‘Circumstance of Manner’, awadv in (4) and
yesterdayn (6) are both ‘Circumstances of Time Position’. Here we shall concentrate on PRs.

So we begin by asking: What is a Participant Role (PR)?
And the answer is: A PR is a role that is‘expected by the Process.

Or, to express it a little more precisedyPARTICIPANT ROLE IS A ROLE WHICH WE EXPECTTO OCCUR
IN THE CLAUSE, AS A RESULT OF KNOWING WHAT THE PROCESSIS. (I shall explain shortly to why

we say ‘which we expect to occur’ rather than simply ‘which occgis’.)

22. The traditional approach to grammar makes a distinction between ‘Objects’ and ‘Complements’ - and,
within ‘Objects’, between ‘Direct Objects’ and ‘Indirect Objects’. = Some grammars also make a further
distinction between ‘Subject Complements’ and ‘Object Complements’. Yet here we shall simply treat them
all as ‘Complements’. So this question arises: “Does SFG recognize such distinctions, and, if so, where?” The
answer is that SFG in fact recognizes an even fuller and finer set of distinctions. These are the various types of
Participant Roles (such as Agent and Affected, and Carrier and Attribute), and once these are introduced there
is no longer any need for terms such as ‘Direct’ and ‘Indirect Object’, etc.

23. ltis tempting to say that it is the Main Verb (rather than the Process) that ‘expects’ the PRs - and in around
70-95% of cases (varying with different types of text) it would do no harm to work on this assumption. But if
we did we would find that we had two additional problems. The first is that quite a few verb forms are
ambiguous, so thaNE FORMCAN CO-OCCURWITH TWO (OR MORE) SETSOF PRsS. As we shall shortly see,
Figure 18 provides examples of this. So it is the Process - i.geNiBeof the lexical verb at M rather than its
FORM - that must be our guide.

The second problem is that the expression of the Process is regularly spread over M and one or even two
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We are now ready to answer the first two of the four questions.

Answer to Question 1(What is a Subject? - in addition to helping express MOOD):
Typically, the Subject (S) is a PRover 99% reliable).

Answer to Question 2(What is a Complement?):
A Complement (C) is any PR that is not $100% reliable when analyzing only
elements of clauses, as here, but to be re-expresse@ater)

In other words, a Complement is a PR because it ‘complements’ the Process - in the sense that

it is needed to ‘complete’ the meaning expressed in the PRScdsgically, the Subject too is
a PR (99% reliable).

So when the Subject is a PR - as it typically is - it has the followireg functions: (1) a
TRANSITIVITY function, (2) a MOOD function (i.e. it tells us whether the clause is an
information giver or a polarity seeker, etc, through its relation to the Operator or Main Verb),
and (3) a THEME function (as we shall see in Chapter 11).

Answer to Question 3(How many Complements?). It will now be clear that we need to
answer it in terms of PRs, so we shall re-express it as Question 3a:

Question 3a: How many Participant Roles can be associated with a Process?
The answer is that:

The vast majority of Processes havevo associated PRs,

a small number haveoNeE associated PR,

a small number haverHree associated PRs - and

a very few - all concerning the ‘environment’ - haveio PRs
(e.g.It’s raining, where it does not refer to anything).

Let’'s now answer the original Question 3. Because the Subject is typically a PR (over 99%
reliable), we can say that, typically:

The vast majority of clauses havene Complement,
a small number haveno Complement

(including those expressing ‘environmental’ Processes), and
a small number haverwo Complements.

other elements. These are termed ‘phrasal verbs’, ‘prepositional verbs’, and ‘phrasal-prepositional verbs’ in
traditional grammar, and Appendix 2 includes examples of these. Chapter 11 briefly introduces the clause
element needed to handle phrasal verbs, but prepositional verbs are not discussed.

24. This important modification is needed because, in cases sichwaas seen by lkandlvy looked at ke
the PR is in fact not conflated with the C, but with the ‘completive’ of the ‘prepositional group’ that fills the
C. See Appendix 2 for the prepositional group.

25. The one exception, which accounts for the fact that the guideline is only 99.99% valid, is theitempty’
found in examples such He resented it that lvy had visited Fred.
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Figure 15 shows examples of clauses with one, two and three PRs - and so with zero, one
or two Complements. It shows the main types of Process with one PR and with three PRs,
and some of the more frequent of the many types of process that have two PRs. In fact, the
two-role Processes shown here have all been chosen because they have an interesting semantic
relationship with the example in the neighbouring column - as you can see for yourself.

Finally, we turn to:
Answer to Question 4What sub-types of Complement is it useful to recognize?)

| shall answer this fourth question in a new way - i.e. by setting out in Figure 18 the
analyses of a set akEy ExamPLES, and then commenting on them in a seNates.The first
five notes contribute to the answer to Question 4, but because Figure 18 provides a visual
summary of practically all that we have learnt so far about TRANSITIVITY, there is a lot of
material in these notes that is of general importance. So Figure 18 and its set of Notes, taken
together, are a crucial stage in building an adequate picture of the TRANSITIVITY structure of
English clauses. It provide a simple, clear framework for many important aspects of analysis
work. Please now take a few minutes to try ‘reading’ Figure 18 for yourself, before going on
to the Notes that follow it.

/!\/N/\

M (A) S

ANANANANN AN

(1) They died (today).Typhoid killed them.
(2) The door opened (slowly). Ivy  opened the door.
(3) The snow melted (fast). Rain melted the snow.

4) Ivan became rich. The war made Ivan ric

(5) Fred became chairman. They made Fred chail

(6) Fred remained in Paris. Fiona sent Fred toPi

(7) ke has money. lvy gavelke money.

(8) Ivy knows the answer. Fiona told Ilvy the answer

9) lvy gave money to lke.
ONE PR (A) TWO PRs (B) THREE PRs (C)

(10) Ivan [S] is [O/M] rich [C]. TWO PRs

(12) Ivan [S] is [O/M] in Paris [C}. (with a form béat M)

(12) 1t [S] snowed [M] (yesterday [A]). - NO PR

Figure 18: A summary of some major types of Processes and Participant Roles
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Notes on Figure 18

The following notes refer to the examples in Figure 18 by both numbers - (1), (2), (3), etc -
which indicate theifrrow’, and by letters - (A), (B) or (C) - which refer to their place in one of

the three columns. Apart from (12A), the examples in the Column A have one Participant Role,
those in Column B have two, and those in Column C have three. For the use of brackets in
Column (A) see Note 2.

1

While the referents of S and C in Rows (1), (2) and (3) are all ‘things’ of one sort or
another (e.gthey, typhoicandthemin Row (1)), the examples in Row (4) remind us that
with some types of Process the PR can be a ‘quality’, sugthasWe met examples of

this type of Complement in Chapter 7.) And the example in the third column (4C) shows
that in such processes an Agent can be a brought into the picture as an Agent of change,
making it a three-role Process.

If you now compare Rows (4) and (5), you will see that the pattern waibnary at C
occurs also with aHinG at C. The PRs are the same for both - though there are certain
verbs which practically always occur with a quality rather than a thing, and vice versa (e.g.
turnin The leaves have turned reahdelectin They elected Ivy (as) chairpergon

Consider Row (6). This illustrates the important fact that a ‘place’ can be a PR, as well as a
‘thing’ (an object or person) or ‘quality’. So a PR can, in these two types of clause and in
the type shown in (11), answer the question “Whe2é?".

At the foot of Figure 18 there are two types of clause with a forloeat M. Example (10)

has a quality at C and (11) has, like (6B), a ‘place’. Like the examples above them in
Column (B), (10) and (11) are Processes which expect two roles. The only reason for not
including them with the two-role Processes above is that their M is a fobg ahd so

also an O, and they therefore require the label O/M. The two PRs are nearly always overtly
present (99% reliable). But their Cs vary greatly - between ‘things’, ‘qualities’, ‘places’
and even ‘situations’ - for which see the next note. In some cases the ‘place’ is a ‘place in
time’, as inHer birthday is in November.

An important extension to the concept of a Complement is that some Processes expect
CLAUSES as their Complements. These are particularly frequent with ‘mental process’
clauses such as those shown in Row (8), but they also occur regularly with ‘relational
process’ clauses with a form bg (e.g.(e.g. the underlined Subjectlio err is humai.

This crucial concept of a ‘clause within a clause’ is a major source of the richness and
complexity of syntax - as Appendix 2 shows.

That ends the answer to Question 4. The rest of the notes make other important points.

26. Comparison with the Sydney Grammar: The Sydney Grammar itrd2asisandto Parisn (6B), (6C) and

(11B) as Adjuncts, while the Cardiff Grammar treats them, as Figure 18 shows, as Complements. The situation
is similar to that described in Note 18. Here, as in Note 18, we treat these cases as Complements because they
function as Particpants in the Process. See the similar case covered in Note 29.
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6 Rows (2) and (3) illustrate an uncomfortable fact for the syntax analyst. This is that there
are many lexical verbs which can occur WatihHER ONE OR TWO PARTICIPANT ROLES.  This is
in contrast with Row (1), where essentially the same meaning is expressed in two different
verb forms, depending on whether there is one PR or two. The fact is that the same
‘structural ambiguity’ illustrated here withpenandmeltoccurs with many other verbs: (a)
with boil bakeandsimmer, and most other ‘cooking’ verbs; (b) witheak andcrack and
most other verbs expressing the idea of ‘destroying’ (but not, interestieglyoyitself),
and with others as well. What do they all have in common? The answer is that they are all
Processes of ‘changing’. The examples in Column (A) simply describe that Process of
‘changing’, but those in Column (B) additionally have a PR which tells us who or what
cAUSED the Process of changing. This PR isfagent. So, in the examples in Column
(B) of Rows (2) and (3)lvy andrain are both Agents. The problem for the analyst is that
we often find the same verb being used to refeots ‘something changinginp ‘causing
something to change’. This is a type of ambiguity that the analyst must learn to look out
for - but it is one that can be dealt with without too much difficulty, with a little practice.
This is because the verbs fall into clear semantic classes, and it is easy to learn to recognize
the most frequent types.

7 The concept oAgent is one which will also help in understanding many of the other main
types of TRANSITIVITY. An Agent is an entity that the Performer is presenting to the
Addressee as the PR thatuses some situation (where ‘situation’ includes ‘state of
affairs’). As we have seen, an Agent is typically an ‘agent of change’. Usually the
‘causer’ of the change is a person, or a social group of persons such as a committee. But
sometimes the Agent of change may be an animal, or some object that is presented as acting
in the way that animate beings do, such as a car. It may also be a natural phenomenon (as
in (3B)) or, as in (4C), an event. (The Agents in Column C are discussed in the next

note.p7?

8 The third column (C) of Rows (4) to (8) shows the five main types of TRANSITIVITY
which haverHree PRs - butvoT, of course, all of the many verbs that occur with each type.
It is an interesting fact that each type has an equivalent ProcesswuitRRs (as the
diagram shows). This raises the following question “What do these three-role Processes all
have in common?” The answer is that, in each case, a ‘third party’ Agests the
equivalent event in Column (B). In other words, the situation referred to in (4C) causes the
situation in (4B), and the situation in (5C) causes that in (5B), and so on. In relation to
(4C), The war made Ivan richt may be useful to say that the Cardiff Grammar analyzes
examples such aghe heat turned the milk soutle got his hands dirtgndHe painted the
shed greenn exactly the same way. In other words, a process of ‘painting the shed green’
is essentially the same as one of ‘making the shed green’. Thenakdin (4C) doesn’t
tell us anything abouwtow the change was brought about, buHgm painted the shed green
the verb is lexically richer, andbes give us this information. This pattern of variation in
the semantic specificity of a verb is a common phenomenon; for example theaeebn

27. Comparison with the Sydney Grammar: This book is not about the types of Particant Role, but it may

nonetheless be useful to say that, in the Cardiff Grammar, we find that we can adequately characterize the
different PRs by giving each a single label. Thus these PRs are not both ‘Agents’ and ‘Actors’, as in the

Sydney Grammar, but simply ‘Agents’. We find that we can adequately describe both clauses that express the
‘fer atit\(\e’ organisation of experience and the ‘transitive’, using the terms associated with the ‘ergative’ analysis

or both.
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(5B) could be replaced by semantically richer words, suctlesrsed or appointed and

went in (6B) could be replaced yew, drove or marched. And it would be perfectly
possible to sayiona flew / drove / marched Fred to Paridn other words, the present
approach allows a single framework to be used to explain a number of otherwise
problematical examples.

9 We can summarize what we have learnt from examining rows (4) to (8) by saying that, in
each case, the Agent in Column (C) causes something (or someone) to ‘be’ something or
somewhere, or to ‘have’ or to ‘know’ something. With the two types of Process shown in
(7C) and (8C) there are alternative sequences of elements: compare (7C) wzth ®).
there are a number of Processes with three PRs, such as ‘reminding’ (in two senses, in
fact) which have three PRs but which may not at first be easy to match with the examples
given in Figure 18.

10 In Note 6 above | pointed out one type of ambiguity to look out for. There are others, as
the wordmade in (4C) and (5C) reminds us. There are at least two senses of the verb
make theTHREETrole sense in which someone makes something into somethingTlasyin
made Fred Chairmanand therwo-role sense, as ifihey made a cakeMany other high
frequency verbs (such get go, keep leave put andsend are ambiguous - sometimes
with different numbers of PRs. So it really is important to decide oweheNG of the
verb - and so the number of PRs to expeoh THE EVIDENCE OF ITS LINGUISTIC CONTEXT.

With isolated examples this can be difficult, but it is much less of a problem with sentences
that occur in their natural setting, i.e. in real texts.

11 Note the example of an ‘environmental’ Process with no PR at all in (12).

12 The final point concerns Adjuncts. The examples in Column (A) illustrate the fact that
clauses that have only one PR are, in general, more likely to be given an Adjunct than
clauses with two or three PRs - though Adjuncts do of course regularly occur with all
TRANSITIVITY types. The point to note is that these Adjunctsnare‘expected’ by the
specific types of Process, in the sense described earlier. The brackettodaydlowly
andfastshow that these items are fully optional. So the exaifipéy died (todayin fact
illustratestwo clauses in one examplehey diedandThey died today.

All of these points are highly relevant to understanding the structure of English clauses.
Notes 1 to 5 provide the answer Question 4 - as far as is possible without starting on the major

28. Comparison with the Sydney Grammar: Halliday treats the second of the two Complements in such
examples as a new (but in my view unneccessary) type of role. Moreover it is an analysis that loses the
generalizations that are neatly expressed by relating (4B) to (4C), (5B) to (5C) and so on. So Halliday’s example
He moulded the army into a disciplined fighting foigdike our (4C). But Halliday describ@#to a disciplined

fighting forceas a Circumstance rather than a Participant, and of a type that he calls ‘Product’ (1985:157). But
our analysis allows us to capture neatly the semantic relationshipgetarmy became a disciplined fighting
forceandThe army was a disciplined fighting forc&ee Fawcett 1987 for a fuller statement of the rationale for

this approach to ‘relational’ Processes.

29. Comparison with the Sydney Grammar: The Sydney Grammarttvdiésin (9C) as a Adjunct, while the

Cardiff Grammar treats it, as Figure 18 shows, as a Complement. It is hard to see how this Participant, which

is an Agent in both cases, should be treated as a Complement in (7C) and an Adjunct in (9C), but this is what
an analysis in the Sydney Grammar terms would demand. The situation seems to be similar to those described
in Notes 18 and 26.
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task of listing and defining the various types of Participant Role. This is done in Chapter 2 of
theFunctional Semanticdlandbook (Fawcett in preparation b). You can now see that there is
also quite a wide range of variation in theernAL semantics of Complements - i.e. that they

can be ‘things’, ‘qualities’, and ‘places’ etc, and in some cases full ‘events’, and so embedded
clauses, as described in Fawcett 139@ut this criterion should always be secondary to the
main test - i.e. the semantic test of asking what the Process ‘expects’. At this point you simply
need to be able to decide whether or not the entity is a PR, and soa S or C.

Summary of TRANSITIVITY

TRANSITIVITY is the system networkof meanings that get expressed as Processes and
Participant Roles. But we can also use the term to refer to the manifestations of these meanings
in syntax From thesemanticviewpoint, then, TRANSITIVITY is concerned with:

1. thertvre of Process

2. thenumser of Participant Rolesin each type of Process,

3. theTtypesof Participant Roles and

4. whether the PRs amvert or covert (covered briefly in Chapters 10 and 11).

But from thesyntactic viewpoint, the key points are:

1. ALL clauses have at least one PR - which is typicall\Sihbject -
UNLESSM is an 'environment' Process, when & not a PR.

2. Mosrtclauses havewo PRs - so &ubjectand aComplement

3. SoMmEeclauses havedrRee PRs - so &ubjectandtwo Complements

4. A Subject or Complement is quite frequerntiyvert.

From the viewpoint of using the internal meanings and forms to help in recognizing PRs,
the key points are:

1. Subjects are typically 'things' (including 'persons’) - and occasionally
'situations’.

2. Complementsmay be:

EITHER (a)'things' (including ‘persons)

OR (b) 'qualities’ (such ahappyandamazing
- with Processes of 'being’, ‘'becoming' and 'making’, etc.

OR (c) 'places’ (such ashereor to/from Parig and occasionallitimes’,
- with Processes of 'being’, 'going’ and 'sending’, etc.

OR (d) 'situations' (such ashat she was heje
- with Processes of 'knowing', 'saying’, 'wishing' etc.

This chapter has given you the essential criteria for recognizing Participant Roles, and so
Complements. Essentially, a Complement is a PR that is not the Subject. You will find that
Figure 18 is a helpfulsuppLEMENT to the following Guidelines and you are likely
to find it helpful to consult it regularly - especially in the early stages of learning to analyze the
TRANSITIVITY of clauses.

30. A particularly valuable source of insights, when you are trying to decide whether a possible PR is a
Participant or a Circumstantial Role, is Neale’s Process Type Data Base (Neale 2002). For the first published
account of a recently identified set of ‘relational’ Processes in English, which we call ‘matching’ Processes, see
Neale 2004.
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11

A brief outline of some other aspects of clause structure

In this chapter | shall introduce a number of other constructions that use the elements which
we have met already. In doing this, | shall make useliofesar diagram to represent clause
structure. While this type of diagram is certainly far more economical in its use of space than
the tree diagrams used so far, it is of limited value. This is because it only gives a clear
representation of the structurerRA SINGLE LAYER OF ANALYSIS. It is useful for times when we
are only interested in the structure of a single unit - as in most of this book, in fact - but for the
full analysis of almost any text-sentence there is no adequate substitute for a tree diagram. |
therefore recommend this as the best way of representing the full syntax of a sentence. See
Figure 21 in Chapter 14 for an example of the full functional analysis of a complex sentence.

A note on‘overt’ and ‘covert Participant Roles

Let's assume for the moment that we are able to recognize which ‘things’, ‘qualities’ and
‘places’, etc. in a clause are ‘expected’ by the Process. Unfortunately there is one further
complication that we have to deal with - one example of which we have already met. It is that
THE EXPECTED PRIS QUITE OFTENNOT ACTUALLY PRESENTAT THE LEVEL OF FORM.

When a PR igresenTat the level of form in the clause, we say that bvert - and it is
usually a straightforward task to identify it as a S or C. And when a R#dsT from the
clause, it is said to beovert.

The example of a covert PR that we have already met isatiert Complement in(10)
in Figure 12 in Chapter 8. Here it is again, this time in the new linearized notation:

(10) By 1537 [A] the castle [S] had [O/X] been [X] being [X besieged [M] ([C])
for two years [A].

Notice the use o§QUAREBRACKETSIN the linear diagram to identify the clause elements. This is
in contrast with the use @bunp BRACKETS in diagrams to indicateovert elements, and in the
case of[C]) we can see both in use together, to show that the Complement in covert.

A second frequent type occurs in a simple ‘directive’ sucWaitgh this spaceHere we
have acovert Subject and it can be covert because it is so easily recoverable - i.e. it is the
Addressee. But the Subject would be overt in strongly expressed directive Xamin \@atch
your language! The analysis of the simple directive is as shown in (11):

(11) ([S))Watch [M] this space [C]!

There is a second and much less frequent typeookrt Complement and this is
illustrated in (12):
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(12) He [S] should [O] shave [M] ([C]) more often [A].
And the Subject and Complement can both be covert in the same clause, as in (13):
(23) ([S])Push[M] ([C]) now[A]!

Finally, note that the concept of‘covertness’ only applies to PRs. So it is only Subjects and

Complements that can be covert, and not Adjuncts. (All three - and indeed any element - can be
ellipted, i.e. omitted because the wording is deemed to be fully recoverable by the Addressee
- butellipsisis a different and far more widespread phenomenon which we must omit here.)

‘New content seekers’ and ‘choice of alternative content seekers’

We have already met the type of information seeker which seeks from the Addressee the
answerYesor No. The second major type seeks information about an element of the clause,
and here we shall call it a ‘new content seeker’. This is in contrast with another type of
information seeker which also seeks to know about a piece of ‘content’, but which provides
two or more specifications and then asks the Addressee to say which is correct. Here we call
these ‘choice of alternative contents seekers’. In a ‘new content seeker’ the ‘new content’ may
be about a PR or about a Circumstance - i.e. &¥®¢RIENTIAL element of the clause.
Examples are:

What are you reading? When will you finish it? and  Who lent it to you?

The analyses of these three, using the linear notation, is as follows:

(14) What [C] are [O/X] you [S] reading [M]? -withO S
(15) When [A] will [O] you [S] finish [M] it [C]? -withO S
(16) Who [S] lent [M] it [C] to you [C] ? -withSOorSM

As these examples show, there is a general pattern for information seekers, inOwhich
precedesS - except when the element about which the information is sought is the Subject.
Then the order i$ Oor S M. A typical ‘choice of alternative contents seeker’ would be (17):
(17) Wil [O] Chomsky or Halliday [S] be [X] regarded [M] as the greater linguist of the
twentieth century [C]?

The Infinitive Element (1)

There is a minor element that cannot, as the examples given below show, be treated as part
of another: the Infinitive Element. It is always expoundetbbgs illustrated in (18):

(18) You [S] ought [O] perhaps [A] to [I] have [X] left [M] the party [C] earlier [A].
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The Main Verb Extension (MEX)

One of the more frequent elements in English - especially spoken English - is what we shall
here term thévain Verb Extension (MEX). As its name implies, it is a ‘extension’ of the
Main Verb, and the two elements jointly express Bx@cess This combination oM and
its MEX is often referred to as a ‘phrasal verb’. Compare (19a) and (10b):

(19a) They [S] threw [M] out [MEX] the troublemakers [C].
(19b) They [S] threw [M] the troublemakers [C] out [MEX].

This element is also used for examples such as the following:

(20a) Fred [S] gave [M] a kiss [MEX] to his beloved fiancee [C],
(20b) Fred [S] gave [M] her [C] a kiss [MEX].

(21a) He [S] walked {M] off [MEX] into the night [C].
(21b) Off [MEX] he [S] walked {M] into the night [C].

The vast majority of phrasal verb have as their Main Verb Extension one of these items:

Very frequent:

up, down; in out; on off, about, (a)round, away, along; over, throug|
andback -which can occur with others (as also can

and also, with ‘movement’ Processiesjde,outside

Less frequent

across, apart, asideahead; forward behind, in front; by, togetheunder

If the possible MEX is one of these, there is a probability of over 95% that it is a MEx - and this
probability rises to 99.9% if it i®ut, away or back (from the ‘most frequent’ set) apart,

aside, ahead, forward, in fromtr together(from the ‘less frequent’ set).

Examples of phrasal verbs that use a MEx from the ‘less frequent’ listcare across,
pull apart, stand aside, go ahead; step forward, stay behind, go in front; stand by, stick
togetherandgo under.

In this grammar we also treatbathin have a bathin lovein fall in love andswimmingin
go swimmingas MEXxs - so that the grammar allows for the possibility that an MEx may be
filled by another unit (typically a group).

Complements as Marked Theme
When a Complement occurs before the Subject we have a case of what isMemked

Participant Role Theme. This occurs relatively rarely, but when it does the clause typically
expresses either contrast or a considerable strength of feeling in the Performer - or both.

31. However, there is an occasional informal spoken British English usage inauhisha preposition, as in
He looked out the windawAnd in American En%ljsh the prepositianback offunctions as the converseiof
front of (so corresponding to the British Englisbhing. But the wordbackon its own is never a preposition.
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(22) That book [C] | [S] just [A] couldn’t [O] understand [M]
(23) Boring [C] it [S] was [O/M] not [N].

A note on Adjuncts

Up to now most of the Adjuncts that we have encountered - but not quite all of them - have
been tidily placed at the end of a clause. This has given a misleading impression, because one
of the major challenges of English syntax to anyone who is trying to build generative grammar
- but especially to formal grammarians who use ‘phrase structure rules’ - is the immense
variation in the places in the clause at which Adjuncts of various types can come. Indeed,
Adjuncts and their various complexities are given far too small a role in most grammars. (The
term ‘Adjunct’ is used here in a sense that includes the ‘Adjuncts’, ‘Disjuncts’, ‘Conjuncts’ and
‘Subjuncts’ of the useful description given in Quatkal 1985.) The fact is that we do not yet
have a full list of the functional types of Adjunct, but ongoing work at Cardiff suggests that the
number is over sixty (see Ball & Tucker 2004 for a discussion of some experiential Adjuncts
and a list of nearly 40 of them. Thus there around 20 ‘non-experiential’ types of Adjunct.)

We need to recognize that almost all types of Adjunct occur very regularly at several
different places in clause structure. Firstly, an Adjunct mathbenatized i.e. placed in an
early position in the clause.  When this happens the effect is very different from the
thematization of a Complement - and for two reasons. Firstly, the probabilities are quite
different, in that many types of Adjunct are regularly thematized, while the thematization of a
Complement is very infrequent - and so heavily marked. Secondly, with a Complement there
are justrwo choices: either it comes in its usual place, or it is thema3zdsut for an Adjunct
there arerHRee major choices, with several variations within each. An Adjunct can occur early
in the clause, e.g. to set the scene for what follows); it can occur medially (when it is
‘integrated’), and it can occur late in the clause (when it has the potential for being marked as
‘new’ information, so is ‘potentially new’). In each there are variations expressed in intonation
or punctuation, and in each there are finer variations in position. When an Adjunct is
‘integrated’ it occurs at the heart of the clause, usually this is immediately after the Operator (if
there is one). But note that Adjuncts can occur between most elements of the clause - as well as
in varying sequences initially and finally, as in the examples throughout this book. Here are
four examples that illustrate a few of these possibilities:

(24) In the morning [A] he [S] usually [A] has [M] a shower [MEX].

(25) Last week [A], (when | was) in Dublin [A], | [S] unfortunately [A] lost [M] my
umbrella [C].

(26) 1[S] have [O/X] always [A] very much [A] preferred [M] dark chocolate [C].

(27) She [S] ran [M] quickly [A] into the hall [C].

For further examples, see the diagram for the clause in Appendix 2.

32. In a sense there is also a third choice for a ‘typically second’ PR, in that it can also be made the Subject
Theme. But there is no parallel to this for a Circumstantial Role, and the systems of choices open to a PR and
a CR are quite different, as explained in the main text - with a great deal of variation between the different types
of CR.
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12

The Guidelinesfor clause analysis

This is the key chapter of this bookAs | said earlier, it draws on tHeunctional Syntax
Handbookon which | am currently working. The followinguidelinesare taken from a little
further on in theHandbookthan the chapters on which | have primarily drawn, in order to give
you a fuller tool for analyzing clauses. | have mentioned the main points that it covers in the
preceding chapters, though some only very briefly. Even thougGuiaelinesprovide for
some possible constructions not described here, | think that you will be able to make sense of
them, since they are illustrated by examples throughout.

Remember théhree tips for drawing syntax diagramsgiven in Chapter 4.

1 When you write down the clauses to be analyzed, you sheald FOUR OR FIVE LINES
OF SPACE ABOVE THE TEXT itself, for the analysis diagram. (We will need more space for
the full analysis of sentences, later in the book.)

2 You can often save space by writing two or more sentences side by side.

3 Itis best towoRK IN PENCIL, With anErRASERready in case you change your analysis.

Guidelines - brief version

1 Preparation: make the clause an ‘information giver’
and replac&vh-items bysomeoneetc.

2 Find the Process, and so the Main Verb M
or the Main Verb and Main Verb ExtensioiM + MEX

3 Working leftwards, find any Auxiliary Verbs. X, X, X
4 Working leftwards, find the Infinitive Element, if there is one. |
5 Working leftwards, find the Negator, if there is one. N
6 Find the Operator - if there is one. (It helps to show the MOOD)O
7 Find the Subject (which also helps to show the MOOD). S

S may be avh-item.

If Sis covert, place it in brackets. (S)
8 Find the Let element, if there is one. L

9 Sis probably a PR. Confirm any Complements (0, 1 or 2). C,C
If aC is awh-item, it comes early in the clause.

If a C is covert, place it in brackets. ©
10 Find any Adjuncts. If aA is awh-item it comes early in the clausg, A ...
11 Find the Ender. E
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Guidelines - full version

1 Preparation Most clauses armformation-givers with no thematized elements
If the clause to be analyzed does have this structure, you should first re-express it as
one, either in your mind or on a spare piece of paper. This sithplest full clause-
type. Most of the tests used below depend on your having first ‘translated’ your original
clause in this way. To do this:

(@) Give the clause the MOOD structure®O, S O/X, S O/M or S M.

(b) Make a ‘proposal for action’ into an ‘information giver’ that refers to future time, using
you/we/l will

(c) Replace any elements containmgn-items by something, someone, somewhete.
and place it in its typical position.

(d) Remove any markers of negation, met, n’'t., never etc.

(e) Put anythematizedelements in their typical positions.

() Cut out Linkers, Binders and any ‘evaluative’ AdjuntisKily, maybe, | think

(g) Expand anypartial clauses (‘non-finite’ clauses in traditional grammar) ifudi
clauses. If the clause has no clear time reference position, set ipagte

Examples

(@) and (b) Re-expressSit down asYou will sit down.

(@) and (c) Re-expres8Vhere will she live?  asShe will live somewhere.
(e) Re-expres3hat film | dich't like  asl didn’t like that film

(e) Re-expres¥esterday saw Ilvy asl saw lvy yesterday

(e) Re-expresOff they went to York asThey went off to York

Worked example

The social context is that Paula has just heard from a friend about a couple who have
recently told their fifteen year old daughter that she is adopted. Paula is hardly able to
believe that they didn’t tell her the true facts of her birth at a much earlier age, and she puts
this ‘confirmation-seeker’ to her informant:

Has she really not been told the truth all this tim&¥e must re-express this as:
She has really not been told the truth all this time

2 Find the word (or words) that express the Processnd at the same time have a
first guess (to be confirmed later) thte Participant Roles that it ‘expects’. The
Process is expressed in:

(a) alexical verbatM (around 70-95%, varying with different types of text);

OR

(b) alexical verb atM and one (or occasionally twdain Verb Extensions (MEXx)
(i.e. a ‘phrasal verb’), as iHe put the lightout, she went away and (withtwo
MExs) He camebackin andHe putthe key fach in.
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So the main task is to find, which is oBLIGATORY (99.9%RELIABLE), and anyMEX (there
could be two if one ibackor on).

A limitation of this book Note that the Process can also be expressed in a
prepositional verb, as iBhelooked atthem and even in a ‘phrasal-prepositional verb’ as
in How does sh@ut up withhim? These are not covered here because they involve a
preposition, and so thprepositional group as well as thelause - and this book is
confined to the clause.

2.1 The Process and PR teqb9% reliable)

Assuming thatxxx stands for the Main Verlyy for a possible Main Verb Extension, and
(...) for any optional elements, try saying:

In this Process of xxx-ing (yy), we expect to find
someone or something
xXxx-ing (yy)
(someone or something)
((to or from) someone or something or somewhere)

(The last line says that the possible second or third PR is sometimes precedeor by
from.)

Each ofsomeoneor somethingor somewheres likely to be a PR. Remember that it
is theProcessof xxx-ing (yy) that expects the PRsieT the situation as a whole.

If the result of the test corresponds to the ‘test’ clause (even though some PRs may not be
overtly expressed in it) the item correspondingxtx is M, and there IS @&TRONG
POsSIBILITY that the item corresponding yy (if there is one) is MEx. So you can now

lightly pencil in all of the following:

M abovexxx,

MEXx aboveyy,

Cl above theM, and so the line to linkCl with M,

S?andC? above the elements that you think are PRs in the Process.

A WNPE

Worked example: ‘In this Process of ‘telling’, we expect to find someone telling
someone something.” This makes sense, so thetdltis The analysis at this point is:

Cl

\

S? M C?

Has she really not been told the truth all this time

If in doubt, go to 2.2.
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2.2 A supplementary check

As a check on your analysis, consider the following examples and find the one most like
the clause you are analyzing. Then try re-expressing it on the model of the test beneath
each. If the result of the test makes sense, the item corresponcirg to (b) aboves

M, and there is aTRONGPOSSIBILITY that the item correspond-ing Yoy (if there is one) is a

MEX.

Exampleswith M only:

vy sneezed -

‘This clause is about someaosgeezing (1 PR)
She is a doctor / happy -

‘This clause is about someopeingsomething.’ (2 PRs)
She gave Fred the book -

‘This clause is about someogi@ing someone something.’ (3 PRs)

He took the snake out of the box -
‘This clause is about someata&ingsomething from somewhere.’(3 PRs)

Exampleswith M + MEX:
The milk has gone off -

‘This clause is about somethiggingoff.’ (1 PR)
He had a bath -
‘This clause is about someadnavinga bath’ (1 PR)

She gave him a big hug -

‘This clause is about someogi®ing someon@ big hug

I've worked the answer out -

‘This clause is about someawerking out something.’ (2 PRs)

But note that you will need to confirm which of the two PRs is ‘S’ and
which is ‘C’ in later tests - and that occasionally NONE of the PRs is ‘S’.

2.3 Problems to watch out for

1 Do not make the mistake of assuming that if an element is ‘important in the message’ it is a PR. All
elements are potentially important. A PR is an element tlexPiCTED by the Process, i.e. .

2 Some verb forms may co-occur withvO OR MORE patterns of PRs, e.g. (@penin he opened the door
(2 PRs) andhe door openedl PR); and (bjnakein he made a sand casf{2 PRs) andracial prejudice
makes him angry3 PRs). Figure 3.16 in Section 7.7 illustrates many of the main patterns.

3 When the itemit occurs at S, it may bETHER an ‘empty Subject’ expounded directlyibyor it may

be a normal referring expression. To test which it is, try re-expressing the clause, réplacingat.

Does it still make sense? If so, it is a PR. Exampkherecan be re-expressed &fhats here? but

It's raining cannot be re-expressed\&hats raining? And by extension we also analyizén It's sunny

as an ‘empty Subject’.

In It's sunny the Process is ‘being sunny’, and the wandnyis treated as a MEX.

5 As we have seespmewherés used in the test for a PR. But occasionsdigne timas needed instead,
e.g. in testingrhat war was in the 1960sBut note thasomewherandsome timecan also replace
Adjuncts (expressing ‘Place’ and ‘Time Position’), so you should apply the C or A test in such cases.

N

If you have a possible Main Verb Extension (MEX), go to Step 3.
Otherwise go to Step. 4
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3 Check whether the possible MEXx really is one.

The following simpleMEx Word Form Test works for most MExs, i.e. for thene-
woRD MEXs listed below.

Ask:Is the possible MEX in the following list of frequent MEXxs?

Very frequent:

up, down; in out; on off, about, (a)round, away, along; over, throug|
andback -which can occur with others (as also ca

and also, with ‘movement’ Processiesjde,outside

Less frequent

across, apart, asideahead; forward behind, in front; by, togetheunder

If Yes there is a probability of over 95% that it is a MEX.
This rises to 99.9% if the word @&t awayor back(from the ‘very frequent’ list) capart,
aside, ahead, forward, in fromir together(from the ‘less frequent’ list).

If No, it may still be a MEX, because other items also occasionally occur as a MEX, e.g.
stay put, come to, fall asledye / do / get better / wethndbe / get sunny /windy.

Worked example There is no ‘possible MEX' in this example.

4 Look to the left of M for any Auxiliary Verbs (X). These arorTioNAL. They are
ALMOST ALWAYS expounded by:

(@) forms ofbe am, is, are, was, were, beifggenor
(b) forms ofhave have, hashad orhaving

We have introduced three different types of X, and in principle all three may be present at
the same time in a clause. But in practice there are rarely more than two. Xs usually
express meanings related to tinee of the ‘situation’ (90% reliable), but we also regularly
find the ‘passive’ X. These guidelines cover about 95% of cases of X.

Worked example: The analysis is:

Cl
X S? X M C?

A

Has she really not been told the truth all this time

Problem to watch out for. An X may be separated from a following X or M by one or more other
elements, as in our worked example.
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5 Find thelnfinitive Element (1), if there is one. It is always the wotd and it is
typically predicted by a ‘modal’ meaning at O, expressed as
EITHER:
(i) oughtor
(i) am, is, are, wayr were (However, there are other types, as Appendix 2 shows.)
Sometimes a N or A will intervene between the ‘predicting element’ and the I.

6 Find theNegator (N), if there is one (probability: under 5%). It is always the wutl
Reminder: n't is always part of O, because it would precede S in a ‘polarity seeker’.

Worked example: The analysis is:

Cl
X §? N X M C?

A

Has she really not been told the truth all thistime

7 Find theOperator (O), if there is one. ltis:

EITHER (@) a ‘modal verb’, i.e.
(i) can, could, will, would, shall, should, may, might, must, ought

or(ii) am, is, are, was, or wergypically +to) - when it isO;
or(b) am, is, are, wasr wereas a Process of ‘being’- when it isO/M;
OR(c)am, is, are, wasr wereas an Auxiliary - when it isO/X;
or(d) have, ha®r hadas an Auxiliary - when it isO/X;
OR (e)do, doe=r did - when it isO.

Note that any word & may have n'tadded to it (excepm which requires the Negator
notin | am not ..and is replaced byreinaren't I ...?).

Examples

of (a) In vy will/may arrive soon, the wordwill or mayis O.
In She is to be told the truth,the wordis is O ando s I.
of (b) In What did they tell her?  the worddidis O.
of (c) In She was here the wordwasis a Process of ‘being’,
so is M as well as O - and so O/M.
In She is reading your letter the wordis is X as well as O - and so is O/X.
of (d) In She has read your letter the wordhasis X as well as O - and so is O/X.

Problems to watch out for:

1 Forms of the verbeoccur as several different elements:
(a) very frequently as M or O/M,
(b) very frequently as X, and so also as O/X,
(c) occasionally as O (as e is to leave nojw
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2 Forms of the verbaveoccur as several different elements:
(a) very frequently as M (but not O/M), and
(b) very frequently as X, and so also as O/X,
3 Forms of the verldooccur as two different elements (e.gDéanddoin Did he do it}
(&) quite frequently as O, and
(b) occasionally as M.

Worked example: The analysis is:

Cl

_—)

Oo/X S? N X M C?
Has she really not been told the truth all this time

8 Find theSubject(S). To do this:

(a) If the clause has no Operator, supply the test version of the clausgowitbesor did
to function asO. Then re-express the clause apdarity seeker (seeking the
answerYesor No).

(b) The Subject is the word or words which, by occurring before or after the Operator,
shows whether the clause isiaformation giver or apolarity seeker. In other
words:

S OorSO/XorS O/Mor S Mmeans ‘information giver’
(95% reliable) and

OSorO/XSorO/MS means ‘polarity seeker’
(95% reliable).

(c) In directivessuch asSit downthe Sis covert, and it should be shown in rounded
brackets a§S).

Problems to watch out for:

1 In mostinformation seekersthe order isS O. But withnew content seekers in which the
S is'sought we findS O (or S O/M or S O/X or S M)

2 In passiveclauses thé is a PR that would typically be a C

3 ‘Environmental’ Processes, suchlds raining andit’s sunny haveno PRs The S isvoT a PR, but
an ‘empty Subject’.

Worked example Re-expres$he has really not been told the truth all this tifthe
form into which we changed the original clause, for testing purposétsashe really not
been told the truth all this timeThe change of sequence of the wddd&landshe,and so
of O and S, shows the change of MOOD. s8eis S, and the analysis is:
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Cl

__—)

Oo/X S N X M C?

A

Has she really not been told the truth all this time

9 Look to the left of S to find the Let Element(L) - if there is one. It is always the
word let, as inLet[L]’s all [S] read[M] it [C].

10 Find the full configuration ofParticipant Roles (PR9), i.e. those elements that are
eExPeCTEDDY the Process 84 (or M andMEX) - INCLUDING ANY THAT ARE COVERT.
Since Siis typically a PR, you have probably already located one of them (99% reliable).
Remember that it may be eitheovert, as inRead thisor an ‘empty’ Subject, as lItis
raining.

Since S is typically a PR, you have probably already located one of them (99% reliable).
Remember that it may be eitheovert, as inRead thisor an ‘empty’ Subject, as Itis
raining.

Any PR that is notS is typically aComplement (C).33 Most Processes have two
associated PRs (around 80%). But some expect one PR and some expect three (and some
environmental Processes expect none), so look for 0, Ter 2

If a PR contains awvh-item (who, what, which, when, where, hoegi¢.) it usually
precede®, so beingawAy FROM ITS TYPICAL POSITION (But in preparing the clause for the
tests you should have already replaced istnething, someone, somewhete., so this
shouldn’t be a problem.)

Very occasionally & that doesn’t containah-item may occur befor& as anarked PR
theme as inThat | find hard to accepandBoring it was nak.

10.1 A PR may be aovert PR. As well as thecovert Sin directives such aSit
down,about 80% of ‘passive’ clauses haveavert C, e.g.He has been caught
where the ‘catcher’ is covert. Occasionallf as covert in a non-passive clause,
e.g.Don’t touch! If you are in any doubt about a possiblevert PR, re-run the
Process and PR tedtom Step 2.

10.2 If you are in any doubt about whether a word or words (Scanplement or
Adjunct, apply the following test:

33. However, it may be aompletive (cv)in a prepositional roup ﬂg y in You were seen by Ivy

And in a nominalization such asyour being seen by lwe w I find PRs functioning as elements of a
nominal group. But since this book is limited to the elements of the clause we will say nothing further about
these here.
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The C or A test(99% reliable)

1 Thematize the element to be testefde. put it first in the test clause),
2 Treat it a separate ‘information unit’ (i.e. separate it by a comma).

If the clause sounds natural with the element first, it is almost certainly an Adjunct. But if it
sounds odd it is almost certainly a Complement.

Soin | saw lke in Parisin Parisis A, but inlke lives in Parisin Parisis C.

Worked example: In Has she really not been told the truth all this tintefhakes sense

to say “This clause is about someone telling someone something”, i.e. the Process of
‘telling’ expects a ‘teller’, a ‘person who is told’, and ‘what is told’. Ssloeis the
‘person who is told’sheis a PR as well as S, and sirtiee truthis the ‘something’ that is

told’, the truth is a PR that is C. But the ‘teller’ is not expressed, so there must be a
covert Complement shown agqC). It should be placed where it would appear in the
clause if it was present, so the analysis is:

cl
O/X S N X M C (O

AN AANNZN

Has she really not been told the truth all this time

11 Find anyAdjuncts (A). These are inherentlgptional, in the sense that they are not
expected by the Process. (They are normadiyoptional for the purpose of the Performer
of the act, e.gat one oclockin He'll see you at one’olock)

(a)There may be n&\s, oneA, two As, or manyAs.

(b) Typically, As come afteiCs. But most types can be thematized very naturally (i.e. to
come at or near the start of the clause, agesterday maybel went there Some
types frequently come betwedd (if there is one) and any (and occasionally
betweenXs), e.g.| have often / unfortunatelymade a mistakédS O/X A M C).
Occasionally, e.g. when tiais a Location or Direction, aA comes betweed and
C, as inlvy remained quietly in her celitndShe walked purposefully into the room.

(c) Are you unsure about whether a string of wordene A or two A If so, test
them by re-expressing the clause (i.e. its test version as a ‘positive information-giver’)
version) as follows. Place each possiBlen turn in a position that separates it from
the other possibl&. Usually you can do this by thematizing one of them. Mast
can occur in several different places (99% reliable).
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(d) Adjuncts may be any of the following:

* Any element that is not a PR and that nonetheless expressegpamiential
meaning. These ar€ircumstantial Roles (CRs), and they refer to ‘things’
(including ‘times’ and ‘places’) ‘qualities’ and ‘quantities’. Note that we include here
the ‘quantity’ (or ‘degree’) of the Process, asShe loves him very much indeed.
Some aspects of the event which CRs frequently refer toPdaee (e.g. in the
gardern), Time Position (e.g. yesterday, Time Duration (e.g.for two days,
Usuality (e.g. occasionally, Manner (bothin a very clumsy manneand very
clumsily), Instrument (e.g.with a knif§, Degree(e.g.a lotin Ike loves her a IQt-
and over thirty other types (see Ball & Tucker 2004 for a recent list).

Validity meanings, such gerhaps, definitelyetc.

Affective meanings, such amfortunately etc.
» Logical relationship meanings, such &wever, therefore, for this reasa@ic.

* Interpersonal meanings, such gdease if you pleaseand ‘Tag’ Adjuncts such as
isn’t sheandshall we.

contributions to organizing thdiscourseas a whole, (e.dirstly, finally etc.)

Other types of meaning suchiagerential meaning ¢ven, only.

Recent research at Cardiff (e.g. as reported for Circumstantial Roles in Ball & Tucker
2004) suggests that there are probably over sixty functionally distinct types of Adjunct in all
(using their potential for co-occurrence as the main criterion). Here, however, we will not
differentiate between them in the analysis, e.g. by giving a different functional label to each
type. (For this, see Ball & Tucker 2004 and Fawcett forthcoming b.) Simgii them

all as A

Worked example: In Has she really not been told the truth all this time? this timeis
not expected by the Process of ‘someone telling someone somethiradl thiotimemust
be an A. The analysis is:

Cl

%N

OX S A N X M cC (© A
Has she really not been told the truth all this time

12 Find theEnder (E). This is anypunctuation that indicates the end of a clause that is the
only clause in a sentence - i.e. a full stop (or ‘period’ in US English) (.), a question mark
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(?) or an exclamation mark (B4.

Worked example: The analysis is:

Cl

o T

AAANAAAN N

Has she really not been told the truth all thistime

And that completes the analysis.

Summary: we may find, in their most typical sequence:

(@) oneofeachol, S, O, N, I, M andE (with the possibility ofO/M for forms ofbe
andO/X for forms ofbeor havé,

(b) upTOTHREE XS (the first of which typically gets conflated wi@ asO/X),

(C) ONE OROCCASIONALLY TWO Or even thre®MEXs,

(d) upToTWO Cs(either or both of which can bmovert),

(e) maNY As, expressing many types of meaning, in many different positions.

() eitherS OorS M for most information givers - or, for most information seekés,
S (whereO includesO/X and O/M),

(g) ifthe clause is a new content seeker where e@@herA is sought,C or A beforeQO,

(h) Sin asimple directive is typicallgovert.

34. There are similar elements for analyzing intonation, which is as important a part of a spoken text as its
syntax and lexis, but we will not analyze intonation here. In my view, Tench 1996 provides the best
introduction to how to analyze the intonation of spoken texts. (Fawcett 1990 shows how such a description can
be turned into the relevant component of a fully generative SFG.) However, if the text that you are analyzing is
a spoken text, there is an alternative - but inferior - solution to the problem of how to analyze its intonation.
This is to first express the intonation in terms of the punctuation that a novelist might use in reporting speech,
and then to analyze that.
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13

A final analysis task

The task

Here are some clauses to analyze. They will give you practice in most of the main points
covered in this book. Before you start, rememberthree tips for drawing syntax
diagrams given in Chapter 4:

1

2
3

When you write down sentences that are to be analyzed, you shoulddeaeo®
FIVE LINES OF SPACEABOVE the line of text itself, for the analysis diagram.

You can save space by writing two or more sentences side by side.

Work in pencil, with an eraser ready for when you change your mind.

Four of the examples for analysis contain words which are very minor extensions to what has
been covered so far, but they are so minor that you may not even notice them. | shall comment
on them in the notes on the solutions to the analyses.

O~NO O WN -

= ©
o

11
12
13
14

Plastic would break immediately.

Adam broke it accidentally.

Paula is happy now.

She might give Adam ice-cream tomorrow.

Might it make him ill?

Ivan was here.

Ike made cakes yesterday.

Ivy put candles on them. (N@ thenis a single clause element.)
Adam coughed loudly.

Paula may ask you questions.

Does Paula give ice-cream to Adam often? (dB\damis a single clause element.)
Is Adam well?

He has ‘flu today.

Did he sneeze much?

When you have finished, turn the page and check your analysis by the answers given in Figure
19. You will find that | have placed the answers in groups, depending on their structure.
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Solutions

Cl

P N
AVANVANVANVANYAN

(1) Plastic would break immed
(2) Adam broke it accidentally
(4) She might give Adam icecream tomorrow.
(7)) ke made cakes yesterday.
(8) Ivy put candles onthem.

Adam coughed louc
(10) Paula may ask you  questions.
(13) He has flu tode

Cl

AVAVANVANVANA

(5) Might it make him il?
(11) Does Paula give icecream to Adam often?
(14) Did he sneeze much?
Cl Cl
oM C OM S

ANAL  FAN

(3) Paula is happy now. (12) Is Adam well?
(6) Ivan was here.

Figure 19: The analyses of fourteen clauses

Comments on the analyses

1 Clauses (1) and (2) illustrate Note 1 on Figure 16. ‘Breaking’ is like ‘opening’ and
‘melting’, in that it can occur with one PR or with two.

2 The ‘minor extensions’ are in (1), (10), (11) and (14). In (1) you need to reason that, if
will andshall are Operatorsyould is probably one too - especially as it functions as O
when you apply th8ubject TestAnd in (10) you need to decide timayis an Operator,
for similar reasons. In (11) and (14) two new types of Adjunct are introduced.
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14

Conclusions

A brief comparison between the Cardiff Grammar and the Sydney Grammar

| said at the start of this book that the grammar of English presented here is both a
SIMPLIFICATION and arexTension of Halliday’s grammar. However, | have tried to avoid letting
the question of the differences invade the main text. | have made the comparisons in a series of
footnotes, headed ‘Comparison with the Sydney Grammar’, and in those footnotes | have also
allowed myself to write in a manner that assumes rather more specialist knowledge. So itis in
those footnotes that the detailed comparisons between Halliday’s model of language and the
Cardiff model are to be found.

Here | shall not recapitulate the differences in the overall model of language, and you are
referred to the earlier footnotes for these. In this closing chapter | shall focus on just those
differences that are located in the part of the language which we have been examining in this
book. i.e. the differences between the functional syntax of the two models.

Let me start with the ways in which the Cardiff GrammasIN®LER - and SO in our view
easier to use - than the Sydney Grammar, and then | shall go on to list some of the ways in
which it extends the Sydney Grammar - i.e. ways in which it gives more coverage. | shall do
both in the briefest possible form.

The Cardiff Grammar isivpLER than the Sydney Grammar in the following ways:

1 There can be no more than one Main Verb (M) per clause.

2 There is no ‘Predicator’ and no ‘verbal group’, because the Operator (O), the Negator
(N), the various Auxiliary Verbs (X), the Main Verb (M) and the Main Verb Extension
(MEX) are all direct elements of the clause. This might appear to make the analysis more
complicated, in that there will often be more than one such element in the clause, but the
reality is that it avoids so many problems - both theoretical and practical - that the overall
effect is a great simplification of the grammar.

3 The test for the Subject (which applies to English but not to most other languages) is
simple, and relates solely to basic MOOD meanings.

4 The tests for distinguishing a Complement from an Adjunct are clear, and they are based
on explicitly functional criteria. (However, having clear criteria does not necessarily
mean that all such decisions are easy to make.)

5 Above all - the Cardiff Grammar uses jusi Two-dimensional diagram to shown the
functional syntax of a clause, while the diagrams in Halliday 1985/94 (e.g. in the
analyses of ‘The “silver” text’ on pages 368-85) typically stsawen lines of boxes
(and sometimes more), to show the different structures that Halliday claims are
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presen5 This leaves unresolved the question of how the various structures are to be
mapped onto each other - as Halliday agrees they must. (See Chapter 7 of Fawcett
2000a for a full discussion of this topic.) But in the Cardiff Grammar the mapping of
multifunctional meaning into a single, two-dimensional structure is accomplished by the
realization rules, without the seven (or more) intermediate structures that Halliday
postulates (e.g. as in Fawcett, Tucker & Lin 1993).

There are many simplifications within the grammar of TRANSITIVITY, e.g. (1) the
overall grammar of relational processes (see Fawcett 1987) is simpler than it is in
Halliday (1985/94); (2) ‘projected’ clauses are simply treated as embedded clauses that
fill the PR of Phenomenon; (3) the double analysis of many clauses, one from a
‘transitive’ viewpoint and one from an ‘ergative’ viewpoint, is seen as an unnecessary
complication; etc.

In the Cardiff Grammar, many of the phenomena for which Halliday has introduced the
concept of ‘grammatical metaphor’ are treated as being directly analyzable, andso as
requiring the ‘double analysis’ that Halliday gives them in the analyses of ‘The “silver”
text’ on pages 368-85 ¢FG). In a model in which the system networks are explicitly
semantic this is often no longer necessary (e.g. as a result of the semanticization of the
system network for MOOD).

We dispense with Halliday’s concept of ‘hypotaxis’, i.e. ‘dependency without embed-
ding’, without losing any essential insights. We simply treat most of Halliday’s types of
‘hypotactic clauses’ as embedded (but not all; see Fawcett 2000a:271-2 for a summary.
And there are similar simplifications to his ‘parataxis’.

The Cardiff GrammagexTenps the Sydney Grammar in the following ways:

1

2

The Main Verb Extension (MEX), as a frequently occurring element, has a central
place in the syntax of the clause in its own right, and may itself be filled by units.

The Cardiff Grammar has a far greater coverage of units other than the clause. It greatly
extends thenominal group (especially in the determiners, through the concept of
‘selection’), and it introduces the new syntactic units of ¢helity group, the
quantity group and several types aluster. (For all classes of groups and one class

of cluster, see Appendix 2). Halliday 1985/94 handlesvéry slowlysub-type of
quality group as an ‘adverbial group’ and tegy slowtype, when it is a Complement,

as a type of nominal group - so missing their common structure. He has no equivalent
to our quantity group or the various classes of cluster.

The Cardiff Grammar recognizes many more typéaokiliary than does Halliday -

and with them manjuxiliary Extensions (see Appendix 2 for some examples).
Halliday’s ‘projection’ relationships are treated as Participant Roles in mental processes,
I.e. asclauses embedded as Complements in Figure 236

The elemenBinder (B) is introduced for ‘subordinating conjunctions’ (these not being
provided for explicitly in Halliday 1985/94, e.g. his analysi#f @i p. 367).

35. Thus there are always more lines of analysis IiF@ranalysis than is suggested by the frequently repeated

claim that there is one for each metafunction - which should imply that there would be only three or at most
four. And in those introductory analyses where there are indeed only four lines of analysis, the fourth is not the
analysis of the fourth metafunction (the ‘Io?
‘textual’: the ‘thematic’ and the ‘informational’

ical’) but the result of Halliday's providing two analyses for the

36. The fullest published coverage of this is in Fawcett 1996.
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6 The MOOD network has been semanticized, having features such as ‘information
giver’, ‘polarity seeker’, ‘confirmation seeker’ etc., to parallel the earlier ‘semantic-
ization’ of TRANSITIVITY.

7 Other extensions of the lexicogrammar cover areas that are omitiédin These
include the grammars afompound nouns,proper names other types of name,
addresses dates clock time, cardinal nhumbers, telephone numbersand a
wide variety of other linguistic phenomena not covered in traditional grammars Yet
these take up quite a large proportion of many types of text, and they all have their own
formal structures and semantic values.

Summary: the simple clause in English

This book has presented the Cardiff Grammar’s approach to the simple clause in English.
It has in fact covered a very large part of the functional syntax of this unit - but not, of course,
anything like all of it. | have presentedhaultifunctional view of the clause and, while we
have concentrated chiefly on aspects of TRANSITIVITY and MOOD, we have also taken a
quick look at THEME. We have seen that the Subject also expresses the type of ‘theme’ that is
called SUBJECT THEME; we have noted MARKED PR THEME, aghat omission | just
couldh’'t have acceptecand we have noted that Adjuncts too may be thematized. But there are
many other types of ‘theme’; for one important construction see Huang 1996 and 2002, and for
a fuller picture see Fawcett forthcoming a.

Figure 20 provides a simple reminder of some of the most central concepts that we have
covered. For a fuller picture of the clause - and of the other units - see Appendix 2.

| O S expresses Mqu. cl | S M C expresses TRANSITIVIT\{.

NN

S expresses
SUBJECT THEME

(2b) Might vy visit Fred?

Figure 20: TRANSITIVITY, MOOD and THEME in the structure of a simple clause

Two further dimensions: (1) adding units within units

However, there are two dimensions in which the analysis must be extended from this, if it
is to be a full functional analysis. Here | can do no more that indicate what these are by
illustrating them in two diagrams.

The key concept in the first additional dimension is the relationshigliofg , in which a
unitfills an element of another unit that is higher in the structure. So far we have not analyzed
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the internal structure of the various typesgobup - and the occasionailause- that have

filled the elements of th&ubject, Complementand Adjunct in our examples. We have
restricted ourselves firmly to tredlementsof the structure of the simple clause - and we have
therefore appeared to be making the simplifying assumption that they are all directly expounded
by items. To get an idea of how we would analyze the functional structure of a text-sentence
that is sufficiently complex to contain another clause - and snanedded clause look at

Figure 21.

2
Cl
S oX M C
ngp Cl
dd m h B S OX M e
aigp ngp ngp
t a h dg v dd h

That very experienced reporter has guessed that they 'd spent all of the 1

Figure 21: The full analysis of a simple sentence

Figure 21 also illustrates the full analysis of two classegrofup that may fill clause
elements, and in one case a group that fills an element of another group. All of the symbols
used here are explained in Appendix 2, and you will learn a great deal about the fuller model of
functional syntax presented here by a careful ‘reading’ of Figure 21, together with the parts of
Appendix 2 to which this leads you.

Two further dimensions: (2) adding the semantic representation

The second dimension of extension that would be required in a full functional analysis of
the meanings expressed in a clause such as that shown in Figure 21 requires an analysis in
terms of the varioustrands of meaning This is a representation in termsreg SEMANTIC
FEATURESTHAT HAVE BEEN SELECTEDIN GENERATING THE STRUCTURE(Such as that in Figure 22).

The way in which we display a ‘multi-strand’ semantic analysis is to show the main

semantic featuresfrom the system networks in lines that correspond to each strand of
meaning. | give an example of the semantic analysis of a simple clause in Figure 22.
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)3
Cl S
Y
N
T
AITP S/Ph O/X C/Ag-Perc A
/\ /\ /\ /\ X
(1b) Last night the ... film was watched by the othengEXT
experiential time | phenomengn pas perception agent-pefceive
position
S
interpersonal information giver E
M
polarity positive A
N
validity unassessged T
I
thematic themat{ subject C
ized theme S
informationa unmarked ney
(no realizations of 'logical relations' or 'affective’ meaning)
Key:
> = Sentence Cl = Clause S = Subject O = Operator X = Auxiliary
M = Main Verb C = Complement A = Adjunct = fis conflated with’

TP  =Time Position Ph = Phenomenon Ag-Perc = Agent-Perceiver
Figure 22: The syntactic and semantic representation of a simple clause

As you can see, the key semantic features are shown beneath the elements that realize them.
So the analysis in terms éfinctional syntax (of the type we have been working on here)
provides the essential basis for this typeseimantic analysis. However, it is a type of
analysis which, unfortunately, we must leave for another occasion. The two complementary
types are introduced and explained fully in the two handbooks, one for functional syntax and
one for functional semantics, on which | am currently working (Fawcett forthcoming a & b).

In a full semantic analysis, we would consider the text-sentence from the viewpoint of all
eight of the types of meaning listed in the left hand column of Figure 22. The words in the
right hand column denote the main types of meaning within each, i.e. the diféyreteém
networks in the meaning potential - and so the semantics - of the Emddisise The ragged
edge on the right signifies that many (though not all) of these strands of meaning have broadly
comparable system networks of meanings that are realized in other units, suchamsithe
group (including the nouns of the language, which provide a ‘cultural classification’ of our
experience of ‘things’ that parallels the ‘cultural classification’ of Processes that we find in the
lexical verbs (including phrasal and prepositional verbs, etc).
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expressed in the unit of: ?
strand of meanin

clause >
TRANSITIVITY
CIRCUMSTANCES
experiential CONTROL & DISPOSITION
TIME /

CO-ORDINATION
logical relations SUBORDINATION
EXTERNAL LOGICAL RELATIONS

interpersonal MOOD

negativity POLARITY

ADJUNCTIVAL VALIDITY

affective AFFECTIVE ADJUNCTS

validity BASIC & AUXILIARY VALIDITY >

SUBJECT THEME

thematic NON-S PR AS MARKED THEME

ADJUNCT THEME &INTEGRATION
ENHANCED THEMES

RECOVERABILITY
informational UNMARKED NEWNESS

CONTRASTIVE NEWNESS
INFORMATION STATUS

Figure 23: Strands of meaning and the major system networks for the clause

The relationship between meaning and form

All in all, we can say that a description of the functional structure of English of the type
proposed here, together with the extensions of it that are found in the full version of the Cardiff
Grammar, provides a principled analysis of English syntax that is at every point explicitly
functional. This framework covers both simple constructions such as those discussed here and
the many types of complex constructions found in the literature, some of which have long
presented difficulties to grammarians. See, for example, Huang 1996 & 2002 for the Cardiff
Grammar’s analysis of experiential enhanced theme constructions siiahaasin Kyoto that
we first met.

Ultimately, however, the strength of the model of language presented here is that it is not
only functional but alsosystemic- i.e. it is at heart a theory of choice between meanings.
What we have been examining in this book is just the syntactic component of a systemic
functional grammar - the way in which the outputs from the generative SFG described in
Chapter 2 are structured. In other words, each structure (such as that shown in Figure 21) is
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the output from several passes through the system network, each of which generates another
unit. In Figure 21, for example, there are six units, and so there will have been six passes
through the system network to generate them - using different parts of the network to generate
the different units. And that network includes choices between all of the types of meaning
represented in Figure 22. For a fully worked example of the generation of a text-sentence, see
Fawcett, Tucker & Lin 1993.

And next?

Let me end by expressing my hope is that, if you have found the way of analyzing English
that | have demonstrated here insightful, you will use the Guidelines in Chapter 12 - which
would need to be supplemented by drawing on the summaries of the structures of the units of
English in Appendix 2 - to explore this approach further. A careful study of the latter will
show you the many ways in which clauses may fill elements of both clauses and other units-
together with the probabilities of their doing so - and this should enable the experienced linguist
to attempt the analysis of most aspects of the clause in most English texts. And perhaps in due
course - when it is finally published - you will want to use the full version of what is presented
here that will be found in mifunctional Syntax Handbook: Analyzing English at the Level of
Form. If you want further works to consult immediately, you can supplement the description
given here by various other works that describe parts of the functional structure of English that
are omitted here, as found in Fawcett 1996 and 2000a, Tucker 1997, Huang 1996 & 2002,
Ball & Tucker 2004, and Butler 2003a & 2003b.

Meanwhile, Appendix 1 gives you a highly simplified picture of how a SFG works, and

Appendix 2 fills out the picture of the clause presented here, and introduces the other major
units of English. Good analyzing!
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Appendix 1:

A systemic functional micro-grammar
for some of the structures presented here

The little grammar presented here - the ‘micro-grammar’ - is limited to what has been
covered in this book as far as Chapter 7. It is therefore very far from being a complete
grammar of English. Its purpose is to give you a sense of what the very large overall grammar
of English that is the source of what has been presented in this book might be like. It gives you

a very informal introduction to the 'core' portions of a snwfistemic functional
grammar.

SEMANTICS REALIZATIONS
(MEANINGS) (IN FORM)
- informationgiver . . . . . .\ . SO or SM obdihg) S O/M
7/
L polarityseeker . . . . . . .y . OS drei(i) O/M S
- one participant . . . . . . .M .S
being
situatio’ + two participaﬂb—[ . . . . NS,.C
other process
N Cl L three participants . . . . . .~ . S, C, C
| - No circumstances

M \ - manner N . . A
L circumstance‘s—[
time posttigh

(I = enter all systems to the right

choose between the features to the right

v
I

is realized as

The little grammar shown in the figure above does jobs. First, it summarises the main
choices in 'meaning potential' that have been introduced in the chapters named above - i.e. the
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main semantic choices - using aystem networkto express the relations between the
semanticfeatures Second, it provides very informedalization rules for them. These
show how theveaNINGs are expressed at the levelroirRm - here, in syntax.

As you can see, the entry condition to the system network as a whole is the feature
'situation’. Notice that its realization rule is shown directly below it (rather than in the right
hand column, as with all the others). The rule says: "Insert in the structure being built a clause
and its Main Verb".) The rest of the grammar should be clear.

Notice that this type of grammar makes no attempt to summarize in one diagram the
potential structure of the clause as a whole (as some other types of grammar try to do). The
reason is that SFG linguists recognize that, when certain meanings are chosen in the system
network, they are expressed by quite smaNFIGURATIONSOF ELEMENTS - in the way that we
have seen for TRANSITIVITY and MOOD, for example, throughout this book. If you examine
the elements that get generated as a result of choices in the network - i.e. those listed under the
heading ofReALIzATIONS in the column on the right - the same picture emerges. It is specific
configurations of elements, such as 'S O' or 'S C C', that express the different types of
meaning. 'S O' expresses the MOOD meaning and 'S C C' expresses the meaning of
TRANSITIVITY.

This little grammar is too small to be useful for any practical purpose. But it illustrates
those essential characteristics of language structure which have led systemic functional
grammarians to use the combination of system networks and realization rules for modelling
language. This meaning-oriented approach captures the facts of syntax more naturally than a
purely structural approach.
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Appendix 2
A summary of English syntax
for the text analyst

The figures in this Appendix are very slightly updated versions of those published as Appendix
B of my book A Theory of Syntax for Systemic Functional LinguistiCsirrent Issues in
Linguistic Theory 206, Amsterdam: John Benjamins, 2000. They are essentially as they will

appear in my forthcomindrunctional Syntax Handbook: Analyzing English at the level of
form. London: Equinox.
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Introductory notes

1 This summary is organized round the main syntactic units of English. For each unit the dia-
gram shows: (1) which elements of structure that unit can fill, (2) the probability that it will fill
each such element (if over 0.5%), and (3) the elements of which the unit is composed.

2 In each diagram, the 'pivotal element' is shown vertically below the unit. The item that ex-
pounds it is typically - but not absolutely always - present in the text.

3 The key below gives the full forms of the abbreviations used on the next three pages, and it
explains the symbols. For all units except the clause, the elements are listed in their typical
sequence. For the clause (in which sequence varies greatly) they are listed alphabeticallz.

4 For each unit, the elements expounded in punctuation or intonation are listed last. (The full
model of intonation has additional elements.)

KEY
Units
Cl = Clause Elements of the prepositional group
ngp = nominal group p = preposition
pgp = prepositional group (or postposition, ibg9g
glgp = quality group pt = prepositional temperer
qtgp = quantity group cv = completive
genclr = genitive cluster .
‘text' = text (simplified model) Elements of the quality group
gld = quality group deictic
Elements of the Clause glg = quality group quantifier
A = Adjunct (many types, including et = emphasizing temperer
the Inferential Adjunct (A/I) dt = degree temperer
B = Binder at = adjunctival temperer
C = Complement a = apex
F = Formulaic Element S = scope
I = Infinitive Element f = finisher
L = Let Element .
M = Main Verb Elements of the quantity group
MEx = Main Verb Extension qd = quantity group deictic
N = Negator ad = adjustor
O* = Operator or O/X or O/M am = amount -
(where / = ‘is conflated with’) qtf = quantity group finisher
S = Subject Elements of the genitive cluster
Vv = Vocative po = possessor
X = Auxiliary Verb (several types) g = genitive element
XEx = X Extension (several types) o} = own element
& = Linker .
St = Starter Elements found in all groups
E = Ender (a final comma, full stop, - !lr}ker (e.g..and, or et‘f)
question mark, exclamation mark, ! = inferer (e.g.gven, only
semi-colon or colon, or the equi- St = starter (an initial comma, or the
valent in intonation) equivalent in intonation)
e = ender (a final comma, or the
Elements of the nominal group equivalent in intonation)
dZ g%ﬁ’éﬁfgrnfg‘}\'ﬁg%ge:te[(j‘]“)'”er Elements of a text(simplified model)
pd = partitive determiner (ZDQ - (S)%gtr?iggeQuotation mark
fd = fractionative determiner _ - :
qd = quantifying determiner CQ = Closing Quotation mark
sd = superlative determiner Other symbols
od = ordinative determiner X(70%) y(30% means: ‘The probability
gid = qualifier-introducing determiner zgp  thatunit ‘zgp’ fills X’ is 70%
td = t p|c determiner and that it fills ‘y’ is 30%.’
dd = deictic determiner (...) means: ‘Also consider examples
m = modifier (many types) without this element’.
h = head [...] means: ‘Typical co-text’ OR ‘Preced-
q = qualifier (many types) ing item is this element.’
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