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Section 1

Practice-Based Learning in the 

BSc (Hons) Occupational Therapy Curriculum

1.1    Overview of Occupational Therapy Education at Cardiff University
1.1.1   Introduction 

Cardiff University has a long-standing reputation as the leading provider of occupational therapy education in the UK (The Complete University Guide 2018 & 2019).  With over 50 years of experience in delivering occupational therapy education, the three-year, full-time BSc (Hons) Occupational Therapy programme is designed to enable students to develop the knowledge, skills and attitudes which are core to the occupational therapy profession and to practising as an autonomous occupational therapist.  Successful completion of the programme demonstrates that students meet the expected competencies of an occupational therapy graduate and leads directly to eligibility to apply for registration with the Health and Care Professions Council (HCPC) and professional membership of the Royal College of Occupational Therapists (RCOT).  Furthermore, the programme is approved by the World Federation of Occupational Therapists (WFOT) which means that a student’s qualification will be recognised in around 60 countries worldwide, enhancing their opportunities for international employment.
Studying occupational therapy at Cardiff University enables students to develop a strong identity as an occupational therapist in keeping with the profession’s central philosophy and core purpose.  The programme content emphasises the centrality of occupation in human life, the relationship between occupation, health and wellbeing and the power of occupation to transform the lives of individuals, groups and communities.  A varied profile of placement experience undertaken across the three years of the programme allows for integration of theory with actual occupational therapy practice and students will gain an insight as to the wide-ranging employment opportunities available to them upon qualification.

In preparing students for a career in occupational therapy, the programme of study at Cardiff University offers an engaging, learner-centred experience based on established, evidence-based educational approaches and methods designed to synthesise academic and professional outcomes. Its content has been informed and influenced by the views and opinions of our occupational therapy graduates, users of occupational therapy services, practitioners, and service managers. The programme fosters a commitment to lifelong learning among its students and they will actively engage in continuing professional development throughout the three years, reflecting upon and recording their individual learning needs and achievements.  An emphasis on scholarly practice also ensures that new graduates enter the profession as research-capable practitioners equipped with the skills and confidence to contribute to the evidence base which supports and informs current and future occupational therapy practice.

1.1.2   Programme Delivery and Philosophy

In choosing to study occupational therapy at Cardiff University students pursue a programme that is inclusive, creative, transformative and forward-thinking in its design.  Our educational philosophy echoes that of occupational therapy in that we acknowledge and value the rich store of experience, skills and knowledge that each individual student brings to the learning environment. The programme will facilitate students’ personal and professional development by providing a collaborative, learner-centred environment that encourages self-direction, promotes life-long learning and fosters creative and critical thinking. 

The curriculum draws upon problem-based learning (PBL) and appreciative inquiry (AI) as innovative, evidence-based approaches to learning that are consistent with the need to promote active, student-directed learning with a real-world focus and application (see Appendix 1 for further detail). Throughout much of the programme, students will work in tutorial groups to identify and investigate issues relevant to occupation and occupational therapy based on purposefully designed, creative trigger material that stimulates and inspires learning.  Collaborative learning in the academic environment encourages the development of professional communication and team-working skills and therefore underpins and enhances the learning which occurs during practice placement. Traditional face-to-face learning strategies such as lectures, workshops and seminars will be complemented by interactive online opportunities and resources designed to enhance students’ overall learning experience and enable them to acquire the knowledge, skills and capabilities that are a requirement of contemporary occupational therapy practice.

Though the majority of practical skills teaching occurs within the practice-based learning elements of the programme, there is an emphasis on ‘learning by doing’ throughout the curriculum.  Environmental resources such as the activities of daily living suite afford opportunities to develop and practise skills within a simulated home environment, while practical workshops e.g. manual handling, splinting, interviewing skills etc. are facilitated by both academic staff and visiting lecturers who are practising occupational therapists.  Students are also afforded valuable opportunities to learn from the authentic voices of service users and carers who contribute to the programme as experts by experience.          

The predominant language through which the programme is delivered is English although, where possible, opportunities for learning through medium of Welsh (e.g. small groupwork) are made available to students for whom this would enhance their learning experience.

The learning outcomes for the BSc (Hons) Occupational Therapy which describe the knowledge and understanding, intellectual skills, practical professional skills and transferable/ key skills a student will be able to demonstrate at the end of the programme can be found in Appendix 2. 
1.2     Introduction to Practice-Based Learning
In line with educational standards set by the World Federation of Occupational Therapists, all occupational therapy students must complete a minimum of 1000 hours of supervised and successfully assessed practice placement (WFOT 2016).  Practice-based learning provides students with the opportunity to develop professional competence and a unique professional identity within a range of primary, secondary, tertiary and non-traditional health and social care settings.  It involves a dynamic partnership between the practice educator and the student and complements University-based learning by offering an opportunity for rehearsal and reflection on practice. A practice placement is the most effective arena for students to learn from and work in partnership with users of health and social care services, their families, carers and other multidisciplinary or multiagency team members.  It provides an authentic, real-life learning environment and context for the assessment of an occupational therapy student’s professional competence. 

1.3    Practice-Based Learning within the Curriculum

Practice-based learning is fully integrated within the structure of the BSc (Hons) Occupational Therapy.  The programme comprises three full time placements which are a required component of assessment within the Personal and Professional Skills for Occupational Therapy Practice modules of each academic year.  The placements are 8, 10- and 11- weeks’ duration respectively and their positioning within the programme timetable has been designed to maximise a student’s learning by allowing for the effective transfer and application of theory to practice. Students’ practice-based learning also informs their University-based studies, allowing for the sharing of new knowledge, skills and insights with peers as well as reflection on authentic, real-life experiences within learning activities and assessments.  The synthesis and integration of University and practice-based learning is considered essential in facilitating the development of competent, inquiring and creative occupational therapists.  

The unique focus of each of the three placements allows students to integrate and apply recently acquired knowledge and skills which reflect the elements of the creative problem-solving process in occupational therapy.  As such, assessment and planning provide the focus for the students’ first placement in year one of the programme, while the second-year placement allows for further development of these core skills and affords practical application of theory relevant to intervention. Students’ final placement is concerned with critical evaluation; allowing for implementation of the whole process and for critical appraisal of their own personal practice and of occupational therapy service provision more broadly.  The development of interprofessional and interagency team-working skills is a key focus of placement learning across the three years.   
1.4    Overview of Programme Structure
The BSc (Hons) Occupational Therapy programme has been designed to accommodate a modular framework in accordance with the university credit accumulation system. It comprises 12 modules which reflect an integration of the knowledge base and the sequential development of students’ skills during practice-based learning (see Table 1 overleaf). The programme is structured to ensure a spiral curriculum, whereby modules build on each other to scaffold the students learning and spiral through each year by increasing the depth and range of topics learnt.
Table 1. BSc (Hons) Occupational Therapy Modules by Year/ Level of Study
	
	Year 1 / Level 4 Modules
	Year 2 / Level 5 Modules
	Year 3 / Level 6 Modules

	
	HC1229

Fundamentals of Learning and Scholarly Practice within Occupational Therapy
	HC2229

Examining Research Methods for Evidence-Based Practice in Occupational Therapy
	HC3305

Engaging in Research: Investigating Health, Wellbeing and Occupation

	
	HC1230

Foundations of Occupational Therapy: Science and Practice
	HC2230

Occupational Therapy Intervention: Theory and Impact
	HC3306

Leadership, Management and Innovation in Occupational Therapy

	
	HC1231
Exploring Occupation: The Nature of Performance, Participation and Disruption
	HC2231

Enabling Occupation for Health and Wellbeing
	HC3307

Enabling Occupation for Communities and Populations

	
	HC1232

Personal and Professional Skills for Occupational Therapy Practice I
	HC2232

Personal and Professional Skills for Occupational Therapy Practice II
	HC3308

Personal and Professional Skills for Occupational Therapy Practice III


1.5   Credit and Hour Allocation 

Each of the modules that make up the programme carries a credit-weighting.  Each credit equates approximately to 10 hours of work (including all contact hours, such as lectures, tutorials and workshops, as well as self-directed study, further reading and assessment-related work) for the average student.  Each Year or Level of the programme has a total of 120 credits, amounting to a total of 360 credits for the three-year programme. Table 2 provides a breakdown of module credits and notional learning hours.  

Please note that there is no direct relationship between notional hours and modules that incorporate practice-based learning. In line with educational standards set by the World Federation of Occupational Therapists, all occupational therapy students must complete a minimum of 1000 hours of supervised and successfully assessed practice placement (WFOT 2016).  The programme has been designed to enable students to fulfil this requirement through successful completion of three placements of 8, 10 and 11 weeks respectively (1087.5 hours in total based on a 37.5 hour working week).   As previously outlined, these hours are embedded within the Personal and Professional Skills for Occupational Therapy Practice modules in years 1, 2 and 3 of the programme, resulting in these particular modules exceeding notional hours.
Table 2. Module Credits and Hours
	Year 1 / Level 4 Modules
	Credits 
	Hours

	HC1229 Fundamentals of Learning and Scholarly Practice within Occupational Therapy
	30
	300

	HC1230 Foundations of Occupational Therapy: Science and Practice
	30
	300

	HC1231 Exploring Occupation: The Nature of Performance, Participation and Disruption
	30
	300

	HC1232 Personal and Professional Skills for Occupational Therapy Practice I
	30
	520

Placement Hours: 300

	Total
	120
	1420

	Year 2 / Level 5 Modules
	Credits
	Hours

	HC2229 Examining Research Methods for Evidence-Based Practice in Occupational Therapy
	30
	300

	HC2230 Occupational Therapy Intervention: Theory and Impact
	30
	300

	HC2231 Enabling Occupation for Health and Wellbeing
	30
	300

	HC2232 Personal and Professional Skills for Occupational Therapy Practice II
	30
	520

Placement Hours: 375

	Total
	120
	1420

	Year 3 / Level 6 Modules
	Credits
	Hours

	HC3305 Engaging in Research: Investigating Health, Wellbeing and Occupation
	30
	300

	HC3306 Leadership, Management and Innovation in Occupational Therapy
	30
	300

	HC3307 Enabling Occupation for Communities and Populations
	20
	200

	HC3308 Personal and Professional Skills for Occupational Therapy Practice III
	40
	530

Placement Hours: 412.5

	Total
	120
	1330

	Overall Total
	360
	4170


N.B. Students are required to pass all 360 credits for the award of a BSc (Hons) Occupational Therapy.  Only the award of the BSc (Hons) Occupational Therapy will confer eligibility to apply for registration with the Health and Care Professions Council (HCPC) to enable an individual to practice as an occupational therapist.

1.6   Year 1 / Level 4 Overview
During the first year of the programme students will undertake the following four core modules:

· Fundamentals of Learning and Scholarly Practice within Occupational Therapy

· Foundations of Occupational Therapy: Science and Practice 

· Exploring Occupation: The Nature of Performance, Participation and Disruption

· Personal and Professional Skills for Occupational Therapy Practice I 

The modules are designed to enable the acquisition of a sound foundational knowledge and understanding of occupational therapy in order that students can begin to develop confidence in their unique professional identity, role and purpose as an occupational therapist.  They will learn about the philosophical and theoretical concepts that underpin occupational therapy and explore key historical developments in the profession, relating these to contemporary and future practice. Understanding the relationship between occupation, health and wellbeing and the nature of occupational performance and participation will be fundamental to students’ learning, allowing for an informed appreciation of the impact of occupational disruption upon individuals across the lifespan as well as ways in which disruption can be prevented or minimised.  Students will develop their professional and ethical reasoning and apply creative problem-solving skills in relation to assessment and planning in occupational therapy. 

Teaching and learning methods are purposefully designed in supporting students to develop core professional skills relating to collaborative working (including an appreciation of the role and contribution of others), lifelong learning, evidence-based practice and digital literacy.  Opportunities to develop an awareness of their own profession, the range of sectors in which they might work and the roles of other professionals supporting the journey of those in their care will be introduced in year one through interprofessional education (IPE). Students will work in small, uni-professional groups to develop their understanding of the role of the occupational therapist and, drawing upon digital technologies, develop an effective form of information communication by which to clearly convey the core role of an occupational therapist to others. 

The culmination of this academic year is an 8-week placement that focuses on assessment and planning (within the Personal and Professional Skills for Occupational Therapy Practice I module).  This will allow students to apply University-based learning to actual practice and demonstrate the standards of conduct, performance and ethics which are expected of an occupational therapist.
1.7   Year 2 / Level 5 Overview
During the second year of the programme, students will undertake the following four core modules:

· Examining Research Methods for Evidence-Based Practice in Occupational Therapy

· Occupational Therapy Intervention: Theory and Impact

· Enabling Occupation for Health and Wellbeing

· Personal and Professional Skills for Occupational Therapy Practice II

Students will continue to develop the core knowledge, skills and professional attitudes required of an occupational therapist and be supported to assume increasing autonomy as self-directed learners. There will be a focus on the theory and application of occupational therapy intervention, including analysis of a range of approaches and techniques employed by occupational therapists to address the occupational needs of individuals and groups and those to prevent occupational disruption in the public arena. Building upon the foundations laid in the first year of the programme, students will explore the importance of effective multi-professional team-working and analyse the knowledge, skills and attitudes necessary to create and sustain collaborative working practices. Interprofessional education will provide occupational therapy students with opportunities to work with students from other programmes within the School of Healthcare Sciences, developing their understanding of team working and communication within the multidisciplinary health or care environment.  They will be a member of a group represented by students from three distinct professions and, drawing upon enquiry-based learning, will work collaboratively to explore real life team working situations that reflect the practice environment.  

The second year of the programme will also provide students with a comprehensive overview of a range of research methodologies, skills and techniques required to inform the design of methodologically sound research in occupational science and occupational therapy.  Students will engage in active modes of enquiry and develop higher level reflective skills in relation to their own personal and professional development, continuing to draw upon digital technology in support of their learning.  A 10-week intervention-focused placement, commencing at the end of the autumn semester (within the Personal and Professional Skills for Occupational Therapy Practice II module) allows for optimum integration of theory and practice and for consolidation of the professional skills and competencies developed in the first year of the programme.

1.8   Year 3 / Level 6 Modules

During the third and final year of the programme, students will undertake the following four core modules:

· Engaging in Research: Investigating Health, Wellbeing and Occupation

· Leadership, Management and Innovation in Occupational Therapy

· Enabling Occupation for Communities and Populations

· Personal and Professional Skills for Occupational Therapy Practice III

These modules are designed to foster a critically evaluative approach to the practice of occupational therapy.  Their content and focus also encourages students to also critically reflect on their own personal and professional development and employability as emerging occupational therapists.  Students will explore and critique the political drivers within health and social care environments, including those relating to multi-professional and multi-agency partnership working and the development of evidence-informed, occupation-focused services. Building on an understanding of the transformative potential of occupation for individuals and groups, they will investigate more complex problems and critically evaluate the impact of occupational therapy interventions for communities and populations, including innovative areas of service development.  There will be a focus on developing knowledge, understanding and application of management, leadership and entrepreneurial skills as well as consolidating the value of continuing professional development and digital capabilities as an integral element of future practice. Students will be actively involved in research activity; building upon the knowledge and skills developed in the second year of the programme to design and execute a professionally relevant small-scale study.

In continuation and consolidation of the knowledge and skills acquired through interprofessional education in years one and two of the programme, this final year will allow students the opportunity to develop an understanding of an identified area of interest.  Occupational Therapy students will engage with students both within and external to the School of Healthcare Sciences, assuming an enhanced critical approach to understanding effective teamwork across the professions and as relevant to the various sectors in which an occupational therapist might work. 

The final critical evaluation placement occurs during the autumn semester (within the Personal and Professional Skills for Occupational Therapy Practice III module) and is designed to consolidate the core values, beliefs knowledge and skills which will be fundamental to a student’s career in occupational therapy.  
Table 3 overleaf illustrates the positioning of each of the three placements within the academic year and in relation to the modules being studied. Further descriptions of module content within section 1.9 will enable practice educators to contextualise a student’s practice-based learning, equipping them with an understanding of the learning that has occurred prior to a placement as well as the focus of study upon a student’s return to the University setting.  
Table 3. Context of Practice-Based Learning  
	
	Autumn Semester
	Spring Semester

	Year 1 / Level 4
	· Fundamentals of Learning and Scholarly Practice within Occupational Therapy

· Foundations of Occupational Therapy: Science and Practice 

· Exploring Occupation: The Nature of Performance, Participation and Disruption
· Personal and Professional Skills for Occupational Therapy Practice I
	· Foundations of Occupational Therapy: Science and Practice (cont.)

· Exploring Occupation: The Nature of Performance, Participation and Disruption (cont.)

· Personal and Professional Skills for Occupational Therapy Practice (cont.)

Assessment and Planning Placement (8 weeks full time)

	Year 2 / Level 5
	· Examining Research Methods for Evidence-Based Practice in Occupational Therapy

· Occupational Therapy Intervention: Theory and Impact

· Enabling Occupation for Health and Wellbeing

· Personal and Professional Skills for Occupational Therapy Practice II
	· Examining Research Methods for Evidence-Based Practice in Occupational Therapy (cont.)

· Personal and Professional Skills for Occupational Therapy Practice II (cont.)

	
	Intervention Placement (10 weeks full time)

	Year 3 / Level 6
	· Engaging in Research: Investigating Health, Wellbeing and Occupation
· Leadership, Management and Innovation in Occupational Therapy
· Personal and Professional Skills for Occupational Therapy Practice III
Critical Evaluation Placement (11 weeks full time)
	· Engaging in Research: Investigating Health, Wellbeing and Occupation (cont.)

· Leadership, Management and Innovation in Occupational Therapy (cont.)

· Enabling Occupation for Communities and Populations




1.9   Module Descriptions
1.9.1  Year 1 / Level 4 Modules
HC1229 - Fundamentals of Learning and Scholarly Practice within Occupational Therapy

This module aims to equip a student with the fundamental knowledge and skills required for lifelong learning and scholarly practice within occupational therapy, including an understanding of the nature, value and impact of reflection, evidence and research.  Students will be familiarised with the overarching educational philosophy of the programme as it relates to the person-centred, enabling approach of occupational therapy, being supported to acquire self-directed and collaborative learning skills as a strong foundation for their ongoing academic and professional development.  

HC1230 - Foundations of Occupational Therapy: Science and Practice
Within this module, students will begin to establish a strong professional identity through developing a comprehensive knowledge and understanding of the central philosophy, unique focus and professional purpose and conduct of an occupational therapist.  Contemporary practice will be understood in the context of historical developments within the profession and as relevant to future directions for occupational therapy. Theoretical concepts and constructs, including occupational science and models of practice will be explored and there will be a focus on assessment and planning as the foundations of reasoned professional practice.  

HC1231 - Exploring Occupation: The Nature of Performance, Participation and Disruption

This module will build upon a student’s theoretical knowledge and understanding of the centrality of occupation in human life to explore in more practical detail the nature and value of occupational performance and participation. It will introduce students to the fundamentals of human anatomy, physiology, psychology and sociology across the lifespan and facilitate an appreciation of the influences upon and individual experience of occupational disruption.

HC2132 - Personal and Professional Skills for Occupational Therapy Practice I

This module affords students the opportunity to apply, develop and consolidate theoretical knowledge and skills acquired in the academic setting within an occupational therapy practice environment.  In preparation for their first placement experience, students will pursue a programme of statutory and mandatory training as well as profession-specific practical sessions relevant to assessment and planning in occupational therapy. The placement allows for the transfer of skills pertaining to self-direction, continuing professional and personal development and group work developed in the academic setting, enabling students to work effective, organised multidisciplinary team members in an occupational therapy practice context.  

1.9.2  Year 2 / Level 5 Modules
HC2229 - Examining Research Methods for Evidence-Based Practice in Occupational Therapy

This module will enable students to develop an appreciation of research within the context of health and social care and as relevant to occupational science and occupational therapy. Students will explore the theoretical and practical aspects of research design and develop a proposal and preliminary literature review to underpin a small-scale research project to be completed in the final year of the programme. 

HC2230 - Occupational Therapy Intervention: Theory and Impact

Within this module, students will apply and integrate their knowledge and understanding of occupation, assessment and planning to examine the theoretical basis of occupational therapy interventions. They will explore theories of professional reasoning and how these inform the selection of appropriate, evidence-based approaches, methods and techniques to facilitate occupational performance and participation. The transformative potential of occupation and how this can be measured will be evaluated in the context of multi-disciplinary and multi-agency approaches to addressing the health and wellbeing of individuals and groups.  

HC2231 - Enabling Occupation for Health and Wellbeing
This module will enable students to apply their knowledge and understanding of the theory of assessment, planning and intervention in occupational therapy to analyse the transformative potential of occupation and occupational therapy for individuals and groups. They will plan and select professionally reasoned and evidence-informed interventions to enable occupational performance and participation as relevant to a range of health, social care and community contexts.

HC2232 - Personal and Professional Skills for Occupational Therapy Practice II
This module affords students the opportunity to apply, develop and consolidate theoretical knowledge and skills acquired in the academic setting within an occupational therapy practice environment.  The intervention stage of the creative problem-solving process in occupational therapy provides a focus for this second placement during which students will build on and consolidate core assessment and planning skills acquired in year one of the programme. Additional learning within this module will enable students to explore the unique role and contribution of occupational therapy within multi-disciplinary and multi-agency teams. 
1.9.3   Year 3 / Level 6 Modules
HC3305 - Engaging in Research: Investigating Health, Wellbeing and Occupation
During this module, students will build on the research knowledge and skills developed in year two of the programme to demonstrate the ability to manage and execute a small-scale study appropriate to contemporary research in occupation or occupational therapy.  They will review and employ feedback provided on the initial proposal and preliminary literature review produced at the end of the second year to refine their study design and continue to work through the research process.  At the end of the module, students will produce a comprehensive dissertation as evidence of their development and potential as a scholarly and research-capable health and social care professional. 

HC3306 - Leadership, Management and Innovation in Occupational Therapy
This module will enable students to critically evaluate the social, economic and political dimensions of human occupation and their relevance to occupational therapy service provision, including an understanding of health and social care organisations as complex adaptive systems.  Students will draw upon fundamental leadership and management skills in identifying methods and strategies for quality improvement in occupational therapy and to shape the profession into the future.

HC3307 - Enabling Occupation for Communities and Populations
This module facilitates an opportunity for students to demonstrate creativity and innovation in the design and promotion of a product, service or environmental adaptation to meet the needs of an identified group, community or population in relation to occupation, health and wellbeing.  Students will draw upon theoretical knowledge of business and marketing and public health to analyse the political, social and drivers for their proposal, identifying potential stakeholders and collaborative partners to inform their design. 

HC3308 - Personal and Professional Skills for Occupational Therapy Practice III
This module affords students the opportunity to apply theoretical knowledge and skills acquired in the academic setting within an occupational therapy practice environment.  They will consolidate core assessment, planning and intervention skills acquired in years one and two of the programme and assume a critically evaluative approach to all aspects of the problem-solving process.  Within this final year module, students will synthesise an appreciation of the value of reflection, personal and professional accountability and management of self in facilitating resilience and employability as an emerging occupational therapist. 
1.10   Assessment
Assessment of academic and professional competencies is essential in ensuring that students meet the regulatory standards and entry-level profile of an occupational therapist and that they are fit for practice.  The curriculum incorporates a diverse and creative range of assessment strategies and methods which are reflective of an inclusive, learner-centred approach and aligned to the intended learning outcomes of the programme.  As a requirement of the World Federation of Occupational Therapists (WFOT), students must also successfully complete the equivalent of a minimum of 1000 hours of assessed practice placement learning in a range of practice settings.  

The table below provides an overview of the assessments associated with each module within the BSc (Hons) Occupational Therapy programme 

Table 4. Module Assessments

Year 1 / Level 4

	Module
	Assessment

	HC1229 Fundamentals of Learning and Scholarly Practice within Occupational Therapy
	Professional Portfolio Pieces - 3000w (100%)

	HC1230 Foundations of Occupational Therapy: Science and Practice
	Meaningful Occupation Assignment – 4000w (100%)

	HC1231 Exploring Occupation: The Nature of Performance, Participation and Disruption
	Case Based Study & Critique 45m (100%)

	HC1232 Personal and Professional Skills for Occupational Therapy Practice I
	8 Week Assessment and Planning Practice Placement (100 %)


Year 2 / Level 5
	Module
	Assessment

	HC2229 Examining Research Methods for Evidence-Based Practice in Occupational Therapy


	Research Proposal and Preliminary Literature Review – 3000w (100%)

	HC2230 Occupational Therapy Intervention: Theory and Impact


	Intervention Analysis Report – 4000w (100%)

	HC2231 Enabling Occupation for Health and Wellbeing


	Case Based Study and Critique– 45m (100%)

	HC2232 Personal and Professional Skills for Occupational Therapy Practice II


	10 Week Intervention 

Practice Placement 

(Zero-rated required component)

Professional Identity and Teamworking - Facilitated Poster Discussion and Critique – 30m (100%)


Year 3 / Level 6
	Module
	Assessment

	HC3305 Engaging in Research: Investigating Health, Wellbeing and Occupation


	Dissertation – 6000w (100%)

	HC3306 Leadership, Management and Innovation in Occupational Therapy


	Service Critique Report – 3500w (100%)

	HC3307 Enabling Occupation for Communities and Populations


	Design and Pitch: Interactive Media Presentation – 25m (100%)

	HC3308 Personal and Professional Skills for Occupational Therapy Practice III


	11 Week Critical Evaluation Practice Placement

(Zero-rated required component)
Pillars of Practice: Reflective Presentation – 45m (100%)


Section 2

Coordination and Management of 
Practice-Based Learning
2.1   Key Roles and Responsibilities
Practice-based learning is organised, facilitated and managed through effective partnerships between the University, placement providers and students.  Each of these stakeholder groups plays an important role in ensuring the successful planning and delivery of placements, thereby enhancing the experience of practice-based learning for all concerned. This section outlines the key roles and responsibilities of the University-based practice-based learning team, locality practice-based learning coordinators, practice educators and students.     
2.1.1 The Practice-Based Learning Team

Named staff from within the occupational therapy academic team have specific responsibility for the organisation, planning and evaluation of all aspects of practice-based learning.  Administrative support is also provided by the School’s placement support team (see list of key contacts). The practice-based learning team are responsible for allocating student cohorts to available placement offers, ensuring that each student completes the programme with a varied profile of experience. The team ensures that students and practice educators are appropriately prepared for placements, offering bespoke locality-based training and support to occupational therapists who are new to the practice educator role as well as regular updates for more experienced practice educators. Preparatory sessions and mandatory training are timetabled and delivered for students to ensure that they are aware of the expectations of them when undertaking practice-based learning and that they understand the assessment process and associated documentation. There is also opportunity for students to reflect on the placement experience upon return to the University setting. 
The practice-based learning team play a key role in the quality assurance of practice placement provision, further details of which can be found in Section 3 of this handbook.   
2.1.2   The Contact Tutor

Students are allocated a named contact tutor who is a member of the occupational therapy academic team who will be able to provide guidance and support before, during and after a placement.  The contact tutor will undertake a formal review of a student’s progress at the half-way point of a placement, which is conducted through a face-to-face visit to the practice educator and student within the placement environment.  In exceptional circumstances, and with the agreement of all parties, the half-way review may be conducted remotely via Skype or telephone, this being particularly appropriate where the placement would involve significant travel and where there are no concerns established about progress from either the student or practice educator.  In all circumstances, the contact tutor will compile a formal half-way report which provides a summary of the review and any advice or guidance offered to the student and/or practice educator.  This report will be made available to the practice-based learning team for review as an element of the moderation process. 
Contact tutors will:

· Make themselves available to students should they request a pre-placement tutorial to discuss their learning needs and any concerns they may have in advance of the placement.  This is particularly important for students who may have struggled or not achieved a pass in a previous placement. 

· Establish a date for the half-way review in negotiation with the student and educator.  It is expected that the student will initiate this process by emailing the contact tutor with potential dates following discussion with their practice educator.

· Conduct a half-way review of progress, allowing time for the student and educator to discuss this in confidence followed by a shared evaluative discussion and action plan.
· Ensure that general standards for the provision of practice-based learning are being met and alert the practice-based learning team of any issues or concerns.
· Document a summary of the above discussions within the half-way report, alerting the practice-based learning team of any concerns raised by either the practice educator or student and arrange a follow-up visit if required.

· Complete a failing/underachieving student report as appropriate, forwarding a copy to the practice-based learning team lead. 
· Make themselves available to students should they request a post-placement tutorial to reflect on the experience and discuss future learning needs.   This is particularly important for students who may have struggled or not achieved a pass for the placement. 

2.1.3   The Locality Practice-Based Learning Coordinator

Locality practice-based learning coordinators are experienced practice educators who assume an important role within their locality /specialist area in coordinating matters pertaining to the planning and facilitation of student placements and in ensuring the quality of practice-based learning.   Coordinators act as a point of first contact for the practice-based learning team and attend regular locality coordinators’ meetings (e.g. for a health board, local authority or large organisation) to provide and receive information relevant to practice-based learning and evaluate the effectiveness of procedures and processes.
Practice-based learning coordinators will:

· Collate offers from practice educators within their locality or area and return a completed offers sheet to HCAREplacements@cardiff.ac.uk within the requested timeframe.

· Ensure that details held by the practice-based learning team are updated and current.

· Coordinate training events for new or existing practice educators in partnership with the practice-based learning team.
· Support and mentor practice educators in the provision of practice-based learning for students, ensuring that quality standards are established and maintained.

· Coordinate and/or attend regular coordinators’ meetings as a key communication channel for practice-based and University-based staff.

· Alert the practice-based learning team of any general concerns regarding the provision of practice-based learning or those that relate to the progress, conduct or presentation of individual students.

· Demonstrate a commitment to quality assurance by working in partnership with the practice-based learning team in relation to audit and in actioning any required developments or improvements in a timely manner. 
2.1.4   The Practice Educator
Practice educators are Health and Care Professions Council (HCPC) registered occupational therapists who have undertaken appropriate training in order to be able to support and assess an occupational therapy student in relation to identified professional competencies.  These professional competencies are defined within the programme’s assessment documentation for practice-based learning as mapped to professional and statutory body requirements and standards (see Section 3 of this handbook).
Practice educators will:
· Ensure that they are appropriately equipped to facilitate practice-based learning for a student and are familiar with the student’s programme of study, the assessment process and related documentation.

· Liaise with their locality / area practice-based learning coordinator to plan placement offers and make note of their timing to reduce the likelihood of unnecessary withdrawals when placements are allocated to students.
· Ensure that their details as held by the practice-based learning team are updated and current

· Respond effectively and efficiently to communication from the student in advance of the placement, including the negotiation of a pre-placement visit if feasible and the provision of relevant preparatory information (e.g. suggested reading, dress code, start and finish times etc.). 
· Prepare and plan a suitable environment and context for effective practice-based learning in advance of the student’s arrival e.g. formulation of an induction programme, identification of potential learning opportunities, informing other team members of a student’s planned placement and implementing any identified reasonable adjustments.
· Explore a student’s identified learning needs and preferred methods/style of learning, building upon this to formulate a collaboratively agreed learning contract to frame and guide the placement.
· Negotiate the use of half-day study hours (4 hours per week or a day every two weeks by mutual agreement of the educator and student) as well as the timings of supervision sessions (a minimum of an hour per week) which should be formalised in a written record that is signed by the practice educator and student. 

· Negotiate a date and time with the student for the half-way review.  The student will assume responsibility for initiating and agreeing arrangements with the contact tutor.

· Identify suitable learning opportunities to enable a student to meet their learning needs and provide regular constructive feedback on their progress.  A review of progress at the half-way point should be undertake using the assessment form and discussed with the student and contact tutor as part of the half-way review. 
· Communicate in an effective and timely manner with the locality/ area coordinator and the practice-based learning team, particularly when there are concerns in relation to a placement, including a student’s performance, professional conduct or general presentation and wellbeing. 

· Complete the assessment documentation in an effective and timely manner, allowing time to discuss its content with the student, including a collaborative identification of future learning needs.

2.1.5   The Student

Students play an active role in providing the practice-based learning team with information to assist them in planning and organising their individual placements and work in partnership with practice educators to ensure that they get the most out of their placement experience.  

Students will:

· Provide and regularly update the personal details required by the practice-based learning team for the purpose of allocating placement offers e.g. home and term-time address, telephone contact number, car driving status and insurance etc.  This process is supported by the inPractice placement platform – www.inpractice/cardiff/ot .
· Complete the School’s Student Declaration form as directed by the practice-based learning team.
· Liaise with the programme disability contact as early in the programme as possible to explore any reasonable adjustments that may be required for practice-based learning.

· Accept the placement that has been allocated to them by the practice-based learning team.  Students are not permitted to source their own placements as it compromises agreed processes between the practice-based learning team and placement providers. 
· Contact their named practice educator as soon as their placement is confirmed.    A brief curriculum vitae should be provided (including an overview of your skills and work/placement experiences) and a pre-placement visit negotiated.  Students should also confirm key requirements and expectations e.g. dress code, start and finish time, preparatory reading etc.). 
· Attend all mandatory training and preparatory learning in the University setting and familiarise themselves with practice-based learning policies and the relevant assessment documentation made available to them on Learning Central.
· Adhere to the organisation’s policies and procedures, the Royal College of Occupational Therapists’ Code of Ethics and Professional Conduct (COT 2015) and the Health and Care Professions Council’s Guidance on Conduct and Ethics for Students (HCPC 2016). Students should also ensure that they follow the Health and Care Professions Council’s Guidance on Social Media (HCPC 2017).

· Negotiate and confirm a date for the half-way review in consultation with the practice educator and contact tutor.
· Report unplanned absences (e.g. due to sickness) in accordance with the requirements of the placement setting and the School of Healthcare Sciences.
· Participate actively in the placement and make the most of all learning opportunities as negotiated and agreed with the practice educator and as documented on the learning contract. 
· Reflect on and respond in a professional manner to constructive feedback provided by the practice educator, assuming an active role within supervision sessions, employing feedback to develop their own practice.

· Communicate any concerns about the placement (including their own performance and wellbeing) to the contact tutor and/or practice-based learning team in a professional and timely manner.

· Complete the required student documentation as directed by the practice-based learning team 

· Complete an evaluation of the placement and compose a formal email or letter of thanks to the practice educator for facilitating the experience.  

· Arrange a post-placement tutorial with the contact tutor or personal tutor to reflect on the experience and discuss future learning needs. 

2.2   Coordination of Practice-Based Learning 

As outlined within the previous section, the effective coordination of practice-based learning relies upon the collaborative work of the University, placement providers and the students who access those placements. The process involves a series of key activities which must be undertaken in order that placements can be planned and facilitated efficiently and in a manner that will impact positively upon the experience of practice-based learning for all key stakeholders.  The flowchart overleaf provides a visual representation of the key stages involved in the overall coordination of practice-based learning, including the varied activities and responsibilities of the practice-based learning team, contact tutors, locality coordinators, practice educators and students. 
The complex and time-consuming process of planning and coordinating placements is supported by the inPractice placement platform – www.inpractice/cardiff/ot, a database which was designed and developed in-house in partnership with a commissioned independent software development consultancy. The inPractice placement database enables the practice-based learning team to match students to available placement offers based on the information held in relation to each student’s details (e.g. home and term-time address, car driving status and profile of placement experience) as well as details of the offers made by practice educators for each scheduled placement (e.g. location and type of placement experience). Upon registration, inPractice provides secure and remote access for programme staff, students, practice educators and locality coordinators with varying levels of access for each of these groups.  Practice educators, coordinators and students can ensure that their details are accurate and current, updating these as necessary to ensure that the practice-based learning team are employing relevant information in the process of placement allocation. Information on how to register on the inPractice database is available in Appendix 3 and in a Panopto recording here: 

https://cardiff.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=0491b797-0fb8-43b4-9743-46daa1d24edc  

Table 5.  Planning and Coordination of Practice-Based Learning 
























2.3 Principles of Placement Allocation 

The practice based learning team work in partnership with Health Education and Inprovement Wales (HEIW) and placement providers to ensure that Cardiff University occupational therapy students have access to a sufficient and diverse range of practice learning opportunities in accordance with the programme curriculum and standards set by the Health and Care Professions Council (HCPC) and the Royal College of Occupational Therapists.  Specifically, the professional body requires that all occupational therapy programmes strive for students ‘to gain practice experience with a range of people of all ages:
· from different socio-economic and cultural perspectives;

· with recently acquired and long-standing occupational needs;

· with different aspects of physical and psychosocial functioning;

· within a range of organisational settings.’ (COT 2014)
This is the primary principle that guides the process of placement allocation by the practice-based learning team.  Though students may express a preference for a certain type of experience or placement location within their inPractice profile, this may not be possible to fulfil as the team’s priority will be to ensure that all students are placed, and that allocated placements contribute toward a rounded profile of experience for each individual. Students’ work or personal commitments cannot be considered when allocating placements and only formalised reasonable adjustments (e.g. health or disability-related) will be considered as part of this process. 
2.4    Placement Locations
Placements for occupational therapy students at Cardiff University are spread across the whole of Wales and its immediate borders.  Most students will have term time addresses within Cardiff and the surrounding areas and so it is essential that they are prepared to travel to their allocated placement or to live in temporary accommodation for the duration of a placement as appropriate.  Please note that only formalised reasonable adjustments will be taken into account when considering the geographical location and required travel time associated with a student’s allocated placement.  Wherever possible, appropriate placements are sourced for Welsh-speaking students who request a setting that offers bilingual learning opportunities (e.g. with a Welsh-speaking practice educator or in a geographical area where they are likely to be able to work with service users and their families through the medium of Welsh).  

2.5   Placement Accommodation and Travel Expenses

Whether students are funded by the NHS Wales bursary scheme or are self-funding their programme of study, the NHS Wales Shared Service Partnership has agreed that all students can access the NHS support system for travel and accommodation whilst undertaking a practice placement; this is to ensure all students receive a positive experience of education in Wales.  Details of these arrangements can be found within the ‘Guidance for the organisation of temporary (placement) accommodation for students in the School of Healthcare Sciences, Cardiff University’ and the Practice Placement Expenses guide both of which are accessible to students via Learning Central. 
2.5.1
Temporary Placement Accommodation

The above guidance on temporary placement accommodation outlines that the School will approve a request by a student if their allocated placement is outside the county of Cardiff, and one or more of the following are satisfied:
· The student does not have access to a car for which business insurance is held, and would have to travel on one or more public transport vehicles with a journey time in excess of an hour

· The student does not have access to a car and there are no public transport links close to the location

· The student does have access to a car, but the travel time to the placement would be in excess of one hour as determined by the cheapest / quickest route using a recognised route planner.  One hour is the current average commute to work in the UK (ONS 2016).

 AND/OR

· The student’s ISAN identifies that temporary (placement) accommodation is required.
A completed temporary placement request form should be submitted by the student to HCAREPlacementaccom@cardiff.ac.uk within 72 hours of being notified of the placement allocation. This is to enable appropriate accommodation to be sourced.  
2.5.2   Travel Expenses

Students can only claim placement-related travel expenses if the cost of the daily return journey to the placement is more than the cost of the daily return journey to the University. Costs associated with a student’s normal term time residence to normal place of study will need to be declared prior to the start of their first placement using the ‘Placement/Travel Expense Information’ form, which is made available to students during induction and via the School Office.  In addition, if students intend to use their own motor vehicle, they will need to have completed the ‘Request to Claim Motor Vehicle Rates on Placement’ form.  It is the student’s responsibility to obtain confirmation from their insurers that they have adequate cover for all risks associated with the use of the motor vehicle whilst travelling to and from placement. This should also cover carrying passengers if the student will be taking other students with them. Students travelling by private motor vehicle should be aware that they do so at their own risk. The provision for reimbursement of the costs of travel by private motor vehicle do not constitute any acceptance of liability by the university, NWSSP or any other NHS body for the risks arising from the use of the private motor vehicle concerned.
Additional mileage/travel costs may be claimed if a student must travel to other placement sites, and/or to service users’ home addresses (if the student is not given free transport).  Any community mileage incurred must still exceed the cost of the student’s daily mileage to and from their normal place of study. Community mileage on its own will not be reimbursed if it is not in excess.

Claims should be submitted to the programme support team (HCAREOTProgrammeSupport@cardiff.ac.uk) on the School’s ‘Expense Claim form’, available from the School Office.  Bus/train tickets should be supplied as appropriate. Claims must be submitted no later than three months of the last date of each individual placement, however, students are encouraged to submit claims at regular intervals e.g. fortnightly or monthly.  Practice educators will also need to sign the form when any community mileage or travel costs are being claimed. The programme support team will validate the submitted claim and forward it to the School’s finance team.   Any queries related to placement-related expenses should be directed to the School’s student finance team at HCAREStudentFinance@cardiff.ac.uk. Please note that costs associated with international placements cannot be claimed from the NHS Wales Student Support Service.

Students may be eligible to seek financial support from other sources, including the Claire Dalling Sunflower Trust Fund, details of which are available from personal tutors or the programme manager. 
2.6   Protocol for Requesting a Change to Practice Placement
Students who are unsatisfied with their allocated placement should submit a change of practice placement request form (available on Learning Central) to the programme manager and programme lead for practice-based learning.  There are criteria that need to be met for a change of placement to be considered and supporting evidence may be required.
2.7   Unforeseen Circumstances and Placement Provision

Unfortunately, there are occasions where the availability of allocated placements is impacted by unforeseen circumstances which are outside of the University’s control.  Service restructures and relocations, sickness absences or employment moves may result in a late withdrawal of a placement offer by an organisation or individual practice educator.   Where this occurs prior to a placement commencing, the practice-based learning team will work to establish a suitable action plan with the practice educator and locality coordinator to maintain the placement offer wherever possible or, if necessary, secure an alternative placement opportunity within the same organisation.   Should this not prove viable, the practice-based learning team will work to identify and secure a new placement and will, wherever possible, ensure that the student is able to commence the placement in a timely manner.  The student will be kept informed of the situation throughout this process. 

Should unforeseen circumstances arise that impact on a placement already commenced by a student, an action plan will be initiated by the placement provider, the student and a member of the practice-based learning team.  This will identify the impact of the circumstances and determine the viability of the placement in relation to the student’s available learning opportunities and overall experience.  In rare circumstances where a suitable action plan cannot be put into place and the learning experience is compromised, it may be necessary to neutrally withdraw the student from the placement.  This action would be taken as a last resort only and would necessitate extensive discussion between the provider, the student, the practice-based learning team and the programme manager.   
2.8   Practice-Based Learning Quality and Standards 
2.8.1   Standards and Partnerships
Quality assurance monitoring and enhancement activities are an integral feature of the design and delivery of practice-based learning within the BSc (Hons) Occupational Therapy at Cardiff University.   The broad range and large volume of placements that are an essential requirement of programme delivery are underpinned, monitored and developed with reference to professional and regulatory body practice standards as well as key School and University-wide policies including:
· The Quality Assurance Agency for Higher Education’s Subject Benchmark Statement: Occupational Therapy (QAA 2001).
· The Health and Care Professions Council’s Standards of Education and Training (HCPC 2017).
· The Royal College of Occupational Therapists’ Learning and Development Standards for Pre-Registration Education (COT 2014).
· The World Federation of Occupational Therapists’ Minimum Standards for the Education of Occupational Therapists (WFOT 2016).
· TUNING competences for Europe (Tuning Occupational Therapy Project Group 2008) 
· Cardiff University’s Placement Learning Policy (2017).
· School of Healthcare Sciences 

· Principles of the Student Placement Process. 

· Strategy for Supervision within Practice Learning Environments for Cardiff University Healthcare Science Students.
· Raising and Escalating Concerns Policy.
· Procedure for Reporting and Supporting Pre-Registration Student Underachievement of Competence in Clinical/Placement Practice.
Ensuring that the quality of student placement provision is maintained and developed is an ongoing process and is facilitated through consultation and collaboration with all relevant stakeholders.  The School works in close partnership with Health Education and Improvement Wales (HEIW) in ensuring that there is an adequate supply of high quality, well managed and supervised occupational therapy practice placements in Wales to meet the requirements of the BSc (Hons) Occupational Therapy and PgDip Occupational Therapy.
The quality of practice-based learning is based upon a collaborative approach in which both the University and the placement providers play a key role.  In acknowledgement of the importance of this partnership, the School holds an annual celebratory event with awards for excellence in the provision of practice-based learning as voted for by students.   

2.8.2 Monitoring and Audit of Standards

The quality of practice-based learning is formally monitored, both internally and externally, using a variety of mechanisms to ensure that students are provided with a quality placement experience.  Such monitoring activities include specific sources of feedback from students, practice educators, coordinators, service managers and programme staff as well as regular audits of placement provision.  These mechanisms ensure that issues pertaining to quality are monitored, effectively reported on and addressed. 
The provision of high-quality practice-based learning is viewed as a partnership responsibility between placement providers and the University. This is achieved through a collaborative approach to auditing practice placements in accordance with the standards and policies outlined above.  In accordance with University and School policy, all new placement settings and providers are assessed in terms of their capacity to facilitate a learning experience that will allow students to meet the required learning outcomes as well as identifying any broader risks to either the student, School or University.  This is achieved through completion of a placement provider questionnaire and risk assessment form.  The half-way contact, which is usually a visit to the placement setting, also fulfils an audit function, with contact tutors being responsible for monitoring standards and reporting any variances or concerns to the practice-based learning team.  This information is captured within the contact tutor’s half-way report. All practice areas are part of a biennial audit cycle using a formal tool designed to ensure that the placement area is continuing to support the student learning experience and assessment process in accordance with required standards.
The audit is a self-assessment process at both placement and organisational level and is undertaken with the involvement of the practice-based learning team.  
The placement half-way review provides students with the opportunity to discuss the quality of their placement experience with a contact tutor.  Upon completion of the placement, they are also required to complete a written evaluation of this experience. This process is supported through placement debriefing sessions which provide an opportunity for verbal feedback with the practice-based learning team and peer exploration of any issues or themes that arise.  Students may provide placement-related feedback to the practice-based learning team, programme manager or their personal tutor at any time.  Programme management meetings and student-staff panels also serve as appropriate forums for feedback on practice-based learning.  Student feedback is often meaningfully employed to inform practice educator training.  
Feedback from placement providers is also encouraged and supported through the availability of a dedicated and responsive practice-based learning team, via the contact tutor’s half-way review and during training events.  Representatives from the practice-based learning team attend regular liaison meetings with locality coordinators, where open and honest discussion and feedback between partners ensures that any concerns in relation to the quality of the design and implementation of practice-based learning can be addressed.  
Practice educators, who are occupational therapists with a minimum of one year’s post-qualification experience, are offered a range of training opportunities to develop and enhance their skills; including support to gain accreditation through the Royal College of Occupational Therapists’ APPLE scheme (information available at www.rcot.co.uk/practice-resources/learning-zone/apple-scheme).  The practice-based learning team are committed to the delivery and support of refresher training twice a year for large organisations and localities to ensure a rolling programme. For smaller organisations with fewer staff, this is delivered more flexibly, as and when required, in order to ensure that standards are maintained. There is an expectation that practice educators will attend practice-based learning training every three years as a minimum standard.  Recent developments undertaken to enhance communications and the provision of support to educators have included the production of an electronic practice education newsletter as well as specific Panopto tutorials to assist with understanding aspects of student learning and assessment.

In accordance with School and University guidelines, moderation is undertaken following scheduled placement periods to review, on a sample basis, the quality of practice placement assessment documentation.  Relevant general recommendations are subsequently made to enhance the quality of the process and disseminated to students and practice educators through the feedback channels outlined above.  Placement documentation for students who have been recommended for the award of a credit will also be reviewed as part of the internal moderation process. The panel will evaluate the evidence presented by the student and their practice educator in support of this award and inform both parties of their assessment and outcome.   
2.9   Innovation and Developments in Practice-Based Learning
2.9.1   Models of Supervision

A variety of innovative models of supervision have been employed in support of occupational therapy students’ practice-based learning.  This has allowed for greater flexibility in provision (e.g. in relation to educators who work part-time or across sites) and increased opportunity for peer support. The more traditional 1:1 model of supervision within occupational therapy practice-based learning is now offered alongside the following variations:   

2:1 Model – Two students working together with one educator.  This provides students with an opportunity for peer supervision. 

1:2 Model – One student working with two educators with joint or cross supervision. This is particularly useful when there is an experienced and inexperienced educator working together who would like to facilitate a placement. 

2:2 Model - Two educators and two students working together – a combination of the above two models which provides opportunity for both peer supervision between students and cross supervision between educators.


Long Arm Supervision – A model used within non-traditional and role-emerging type
           placements where profession-specific supervision is provided by a practice educator

           who is not based in the same setting as the student (see further details below).

2.9.2   Non-Traditional Placements

Occupational therapy education at Cardiff University has a long history of developing new partnerships and working creatively with non-traditional placement providers to offer students a range of innovative placement opportunities.  These include placements within private practice, the housing sector, the education and criminal justice systems and within charitable organisations and social enterprises.  Most of these placements are within Cardiff or South Wales, facilitating students’ understanding of and engagement with local health and wellbeing services and raising the University’s profile.  A number of students have published an account of their experience within Occupational Therapy News or other non-occupational therapy publications, thereby highlighting the diversity and value of the profession to other students, occupational therapists and the general public.     
As outlined above, long-arm supervision is the model associated with non-traditional placement opportunities for occupational therapy students, although increasingly there are occupational therapists working within such settings who facilitate placements for students.  Where there is no registered occupational therapist within the placement setting, an occupational therapist from another setting or from the programme team will provide the long-arm supervision, meeting with the student on a weekly basis for a formal review.   There is also an on-site supervisor (not an occupational therapist) who will provide guidance on aspects pertinent to the placement environment e.g. policies and procedures, day-to-day routines, roles of others etc.).  Due to the limited day-to-day contact between the student and long arm supervisor, reflection plays an important part in supervision. The long arm supervisor encourages the student to review significant issues and will facilitate the process of learning to include the following:
· A review of the student’s goals for the week

· Discussion of any critical incidents that have occurred

· Challenging the student to consider what has been learnt in light of these critical incidents

· Encouraging the student to apply theoretical knowledge to the practical element of their placement

· Questioning the student on specific professional issues that will stimulate thinking and research

· Providing advice in certain areas of expertise, i.e. the use of appropriate assessments, interventions etc.
· Signposting the student to access relevant resources from other areas

· Negotiating goals to achieve in the forthcoming week

· Support in the development of a learning contract and in achieving the placement learning outcomes
The assessment of the students’ overall professional competence remains the responsibility of the long-arm supervisor, though the on-site supervisor will provide feedback to inform the final report.  

2.9.3   Bilingual / Welsh Language Placement Opportunities
The identification of practice educators or providers who are willing and able to offer a bilingual or Welsh-medium placement to occupational therapy students is an aspect of the practice-based learning audit process.  A database of opportunities has been compiled in support of such opportunities and the programme supports students who wish to apply for the incentive scholarship offered by the Coleg Cymraeg Cenedlaethol.   
Section 3

Practice-Based Learning – Professional Issues


 



3.1    Professional Conduct

In addition to the general standards of conduct required of students of Cardiff University as outlined in the Programme Handbook, students of the BSc (Hons) Occupational Therapy are expected to demonstrate professional standards and conduct in keeping with the requirements of the Health and Care Professions Council (HCPC) and the Royal College of Occupational Therapists (RCOT).  It is therefore essential that students familiarise themselves with and abide by the following key documents before, during and after practice-based learning:  

· College of Occupational Therapists. 2015. Code of ethics and professional conduct. London: College of Occupational Therapists.

· Health and Care Professions Council. 2016. Guidance on conduct and ethics for students. London: Health and Care Professions Council.

· Health and Care Professions Council. 2017. Guidance on social media. London: Health and Care Professions. Council.
In particular, students should be aware of their obligations to safeguard confidential information.  Service users must never be discussed (verbally or online) outside of the placement and anonymity of individuals, organisations and staff must be maintained when completing placement-related work or academic assignments.  Where academic work requires specific reference to placement learning experiences students should, where appropriate, use pseudonyms for service users, placement settings, staff etc.

The University, School and programme take matters concerning unprofessional conduct very seriously.  In such circumstances, students may be referred to the School’s fitness to practice team and/or subject to the University’s disciplinary and behaviour procedures.  Students must complete and sign a declaration form in advance of each placement which states that they will conduct themselves in a safe, effective and professional manner, with due regard to some of the key areas of professional standards and conduct detailed below. 
3.2   Equality and Diversity
During periods of practice-based learning, students will encounter people from diverse cultural and religious backgrounds, including those with values which may differ from their own. At all times, students are expected to recognise, respect and actively support the diversity of the individuals, groups and communities with whom they work, demonstrating non-discriminatory practice.  Placement providers should also recognise and respect the diversity of the student body, working with individuals in a non-discriminatory manner to facilitate and assess their learning within a practice setting.
The University’s Disability and Dyslexia Service offers support and guidance to students in relation to disability related matters: www.cardiff.ac.uk/new-students/before-you-arrive/disability-and-dyslexia-support/supporting-your-learning In addition, the occupational therapy programme has an identified disability contact who will liaise with the Disability and Dyslexia Service to implement recommended reasonable adjustments to enable students to engage fully with their studies, including practice-based learning. Students should arrange to meet with the disability contact as early in the programme as possible to discuss their needs and any reasonable adjustments they may require. The practice-based learning team has produced a guide for students and educators in relation to dyslexia and practice-based learning which is disseminated alongside other placement documents prior to the commencement date.  

A placement will be allocated to a student giving due regard to any identified additional needs and formalised reasonable adjustments.  These should allow the student to satisfactorily achieve required proficiencies without compromising their learning experience. Both the student and practice educator maintain frequent contact with the practice-based learning team to monitor and ensure the effectiveness of adjustments that have been made.  Practice learning support plans are reviewed prior to each placement with an emphasis on the student developing an increasing awareness of their own strategies/needs in preparation for their first post and beyond.

3.3    Adherence to Placement Policies and Procedures
Students should ensure that they are familiar with the policies and procedures relevant to their specific placement setting as part of the induction process.  They will be required to complete a policy checklist as an element of their student documentation in order to evidence that they have attended to this essential aspect of their practice-based learning. 
3.4     Mandatory Training

Students must access all mandatory training in accordance with the programme schedule in order to ensure that they are appropriately prepared for practice placement.  The profile of training for occupational therapy students includes:

· Manual handling

· Basic life support

· Violence and aggression

· Information governance

· Safeguarding adults and children

· Infection control

Registers will be taken to record attendance, and certificates achieved as a result of completing online training packages should be provided as evidence to the practice-based learning team.  Opportunities to retrieve missed training through unplanned absence will be made available to students.  Failure to provide evidence that mandatory training has been undertaken will result in a student being unable to pursue a practice placement.  Students have a responsibility to complete any training the placement provider requires them to undertake as part of their learning experience (e.g. bespoke violence and aggression training, software training etc.).  Students will also be required to attend all preparatory sessions that lead up to the placement, signing the student declaration form to that effect.
3.5      Health Clearance, Immunisation and Criminal Record Checks
Students undergo an occupational health check and immunisation programme upon joining the programme and must be cleared by the University’s Occupational Health department before commencing their first placement.  Students are encouraged to provide the practice-based learning team and practice educators with information about health matters which they believe may affect their performance whilst on placement to ensure they receive the appropriate support. Failure to notify the practice-based learning team or practice educator of health or personal circumstances that may impact upon their own or others’ safety within the placement setting could lead to a student failing the placement.  Any student who has interrupted their studies or has withdrawn from placement for reasons of ill-health will require occupational health clearance prior to commencing any subsequent placement. 

Students must also undergo an enhanced criminal record check via the Disclosure and Barring Service (DBS) prior to commencing the programme and keep their own copy of the processed disclosure form.  Students may be required to produce this document for the practice placement provider prior to the commencement of their placement and must disclose any changes in status during their time on the programme.  A delay in the initial clearance process or a declaration of a change of status may delay a student’s start date until satisfactory clearance is obtained.  Certain placements e.g. prisons may specify a requirement to carry out their own security checks on a student’s details as per those routinely undertaken with staff.  This can be a lengthy process and so students will need to provide the required information in a timely manner. The University is not responsible should a student loses their disclosure document.
3.6     Raising and Escalating Concerns and Incident-Reporting 
In keeping with professional requirements, placement providers’ policies and School guidelines, students have an obligation to raise, discuss and escalate concerns where they have observed poor practice and when the safety and wellbeing of service users has been compromised. Depending upon the particular circumstances, the student will discuss their concerns with the practice educator and/or locality coordinator as well as the practice-based learning team.  Where indicated, senior staff from the University and practice environments may become involved. 
Incidents and near misses that students are involved in or witness during their placements must be reported and documented in accordance with the requirements of the placement provider and reported to the practice-based learning team who will offer follow-up support to the practice educator and student as appropriate. Students will also be required to complete and return a School incident report form. In the event of any other emergency whilst on placement, students should inform their practice educator who will support them to manage the immediate situation. The practice-based learning team should be informed as soon as is practicably possible to provide support if required and for further actions to be initiated as appropriate.

3.7     Lone Working

School guidelines - Strategy for Supervision within Practice Learning Environments for Cardiff University Healthcare Science Students have been developed to inform lone working for all healthcare students and should be considered by students and practice educators alongside local organisational policies.  These guidelines preclude students from visiting service users’ homes alone in all placements other than the final critical evaluation placement and this stipulation should override any local arrangements or practices.  When appropriately risk-assessed by the practice educator in accordance with local procedures and policy, students may accompany another team member (e.g. technician or support worker) to a service user’s home and work with a service user in a public setting (e.g. supermarket, leisure centre etc.) with indirect supervision . Practice educators should exercise discretion when selecting a home visit/community work that will involve students. This will consider the assessed ability and experience of the student, the nature of the assessment or intervention and the level of responsibility required.  Please refer to the Strategy for Supervision within Practice Learning Environments for Cardiff University Healthcare Science Students, available to students via Learning Central and to practice educators via locality coordinators or other local agreements e.g. organisational shared drive.  If in doubt about any issues pertaining to lone-working, students and practice educators should contact the practice-based learning team for advice and clarification. 

It is important that students are aware that, when under supervision, the practice educator is accountable for any decisions taken to delegate certain aspects of service provision to them.  Students should always work within the boundaries of their student role and level of proficiency (as assessed by a practice educator) in order to limit any risks to themselves and others. 
3.8     Use of a Car and Insurance Cover
Students will be required to indicate their car-driving status (including the use of a vehicle) as well as the level of insurance cover in place via their inPractice database profile and for the purposes of claiming any placement-related travel costs. Routine travel to and from placement is generally considered by insurers to be a commute that is covered by normal car insurance, though students should always verify this directly with their own insurance company. If students are required to travel to another site or in the community in their own car as part of the working day this would generally be considered a business journey and, as such, will require business insurance.  Students who carry out placement-related activities without appropriate business insurance will not be covered in the case of an accident.  All students are advised that they must not transport service users/carers in their cars.  Practice educators will be required to assist the placement allocation process by indicating on their offers sheets whether a car is a requirement of the placement (not taking issues of travel time or accessibility into account which can be addressed via the accommodation policy), and how a student will be expected to use their car as part of a normal working day.
3.9    Time-Keeping and Study Time
Students are expected to arrive promptly at the agreed start of their working day and to work to the hours of the placement setting.   This may necessitate early starts, late finishes and weekend working.  They should keep appointment times and return from all breaks in a timely manner. Poor time keeping will be assessed as unprofessional behaviour within the assessment process.
Students are entitled to a half a day of study time per week during practice-based learning.  With the practice educator’s agreement, they may take this as one whole day per fortnight.  The timing of study leave should always be jointly negotiated between the student and practice educator in order that key learning opportunities are not missed.  Students are not permitted to accrue study leave in order to complete the placement earlier that the scheduled end date as this may place them at risk of failure.  Practice educators should make the practice-based learning team of any such requests by a student or where there are any concerns regarding the negotiation of study time.  See also guidance on bank holidays in section 3.11 below.
3.10     Personal and Professional Presentation 
Students should establish the dress requirements of the placement setting in advance of their start-date.  This can be achieved through a telephone discussion with the educator or during the pre-placement visit.  All settings will have uniform and dress code policies available in relation to acceptable and appropriate dress and students should note that there will be variations of this dependent upon the nature of the setting. The NHS Wales Dress Code (WAG 2010) was developed to encompass the principles of inspiring confidence, preventing infection and for the safety of the workforce. It specifies the principles that all NHS staff must adhere to and highlights specific expectations for staff directly involved in the delivery of clinical services. However, the dress code applies equally across clinical and non-clinical staff working for NHS Wales:
http://www.wales.nhs.uk/sitesplus/documents/862/Attachment%20-%20NHS%20Dress%20Code.pdf 
Students should pay attention to their professional communication skills, including the use of professional language and appropriate body language during placement. This will be explored during the preparatory sessions and particularly in Year 1 / Level 4 of the programme.  Students are expected to make the most of all learning opportunities made available to them during practice-based learning, presenting with a motivated attitude that conveys a readiness to learn.  
3.11     Attendance 
In line with educational standards set by the World Federation of Occupational Therapists, all occupational therapy students must complete a minimum of 1000 hours of supervised and successfully assessed practice placement (WFOT 2016).  The programme has been designed to enable students to fulfil this requirement through successful completion of three placements of 8, 10 and 11 weeks respectively (1087.5 hours in total based on a 37.5 hour working week), as detailed in the table below.  The surplus hours act as a buffer for unplanned absences, etc. and students should not work toward a minimum hours total as this would place them at risk of not meeting the 1000 hours requirement by the end of the programme. 
Table 6 – Overview of Placement Hours
	Placement
	No. of Weeks and Hours Total

	Year 1 / Level 4 - Assessment and Planning
	8 Weeks / 300 Hours

	Year 2 / Level 5 - Intervention
	10 Weeks / 375 Hours

	Year 3 / Level 6 – Critical Evaluation
	11 Weeks / 412.5 Hours


The hours completed by a student during practice-based learning are recorded and verified by practice educators on a Record of Placement Hours document which is an element of the assessment form provided in advance of the placement. Occasionally placement periods may coincide with public (bank) holidays. These days cannot be taken in addition to allocated study hour.  Doing so may result in the student having a shortfall of placement hours.  Where the student is unable to attend the placement setting on a bank holiday, it is imperative that the student is proactive in negotiating with their educator from the outset of the placement how to incorporate these hours within their overall study allowance for the placement.  For example, if a bank holiday occurred in week 2 of the placement, a student may negotiate not to take a half-day study in week 1 and to combine this with the 4-hour study leave allocation in week 2 to offset the bank holiday. 
In keeping with professional standards, failed placement hours cannot be counted towards the minimum requirement of 1000 hours (COT 2014).
As with all timetabled sessions within the University setting, attendance of practice-based learning is compulsory and poor attendance may necessitate investigation in accordance with School procedures.  Absences due to ill-health must be communicated to the practice educator in accordance with the requirements of the organisation. In addition, students should inform the School via HCAREStudentAbsence@cardiff.ac.uk, copying in the placement support team – HCAREplacements@cardiff.ac.uk.   Students’ placement hours are monitored closely by the practice-based learning team and, where there is a shortfall in hours for a placement, these will be made up as soon as possible through negotiation with the practice educator and student on a case by case basis.  Where significant time has been lost from a placement, the impact upon the learning opportunities available to a student as well as their ability to achieve the required proficiencies will be explored by the practice-based learning team, the practice educator and student.  In certain unavoidable circumstances it may be necessary for a student to withdraw and repeat the placement at an identified point in the future (e.g. placement re-take block in the Summer). 
Any unauthorised absence from placement is deemed to be unprofessional behaviour and will be used to inform the assessment of the student’s performance.  Practice educators must inform the practice-based learning team of any unplanned absences by students in order that attempts to contact them can be made and reasons for their absence established.  Students should be aware that this form of unprofessional conduct could lead them to fail the placement and /or be referred to the School’s Fitness to Practice Panel.  Should students require unplanned compassionate leave during a placement (e.g. in relation to distressing news), the educator should ensure that the student is adequately supported and inform the practice-based learning team of their circumstances.  Requests for planned absences during placement should not generally be made, though students may apply for agreed absence from the programme manager and lead for practice-based learning. This will only be granted in exceptional circumstances and where there are no concerns about a student’s ability to pass the placement. 
 


 HYPERLINK "https://www.canterbury.ac.uk/health-and-wellbeing/practice-learning-unit/docs/occupational-therapy-2012-placement-handbook.pdf" \l "page=15" \o "Page 15" 



 HYPERLINK "https://www.canterbury.ac.uk/health-and-wellbeing/practice-learning-unit/docs/occupational-therapy-2012-placement-handbook.pdf" \l "page=16" \o "Page 16" 
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4.1
Personal and Professional Skills for Occupational Therapy Practice Modules
4.1.2 Overview

Practice based learning is an integral component of the overall programme, providing three placement opportunities for students to develop professional competence and a robust professional identity in a range of health and social care settings. The placements are embedded within modules entitled Personal and Professional Skills for Practice I, II and III, there being a placement within each academic year. The structure and duration of the three placements across the programme have been designed to maximise learning and enable students to develop as autonomous learners and practitioners, taking on an increasing level of responsibility in a diverse range of professional activities.  The unique focus of each module and associated placement allows for optimal integration of theory and practice in keeping with the key stages of the creative problem-solving process in occupational therapy.  
The Personal and Professional Skills for Occupational Therapy Practice Modules in each year of the programme include both University-based learning and practice-based learning.  University-based learning includes statutory and mandatory web-based and practical training (e.g. manual handling, basic life support, safeguarding etc.) as well as opportunities for experiential learning in relation to assessment and planning in occupational therapy.  Preparatory sessions will also ensure that students are familiarised with the assessment process for each placement and the expectations of them as an occupational therapy student undertaking practice-based learning.  Upon their return to the University setting, students will have the opportunity to discuss, reflect upon and evaluate their practice-based learning experiences with peers and this learning will have direct application within the modules and learning activities that ensue.    

The Personal and Professional Skills for Occupational Therapy Practice modules carry a credit-weighting (see Section 1.5 of this handbook).  Each of the three placements embedded within these modules are a required component of the module’s assessment schedule and are a compulsory element of the programme.  Placements are zero-weighted and are assessed on a pass/fail basis.  There are credit-weighted assessment components within the Personal and Professional Skills for Occupational Therapy Practice II and III modules (in Years 2 and 3) which students complete upon their return to the University setting (see Section 1.10 of this handbook). There is no additional component of assessment in the Personal and Professional Skills for Occupational Therapy Practice I module in Year 1 and students are awarded credit on the basis of having achieved a pass in placement as per Section 7.4 of the University’s Academic Regulations Handbook.  
The module descriptions, including the associated learning outcomes for each of the Personal and Professional Skills for Occupational Therapy Practice modules are provided below:  
4.1.2  Personal and Professional Skills for Occupational Therapy Practice I  
	Module Details

	Module Code:
	HC1232

	Module Name:
	Personal and Professional Skills for Occupational Therapy Practice I

	School:
	School of Healthcare Sciences 

	Module Tutor:
	Margot Mason

	Credits:
	30

	Level:
	4

	Study Hours:
	520 (incorporating 300 Practice-Based Learning Hours)

	Module Language:
	English

	Offered on a free-standing basis:
	No

	Any restrictions to free-standing basis?
	N/A

	Maximum Number on Module:
	79

	Module Occurrence:
	Spring

	External Subject code (JACS)
	B930


	Outline Description of Module

	This module affords students the opportunity to apply, develop and consolidate theoretical knowledge and skills acquired in the academic setting within an occupational therapy practice environment.  In preparation for their first placement experience, students will pursue a programme of statutory and mandatory training as well as profession-specific practical sessions relevant to assessment and planning in occupational therapy. The placement allows for the transfer of skills pertaining to self-direction, continuing professional and personal development and group work developed in the academic setting, enabling students to work effective, organised multidisciplinary team members in an occupational therapy practice context.  This module description should be read in conjunction with the Occupational Therapy Practice-Based Learning Handbook.




	On successful completion of the Module a student should be able to:

	1. Demonstrate effective communication with service users, carers and other team members, including the ability to effectively and accurately explain the role of an occupational therapist within a practice setting.

2. Apply theoretical knowledge of conceptual models of occupational therapy practice, assessment methods and techniques within a practice context in selecting, justifying and conducting appropriate assessments to identify the occupational needs of individuals and/or groups. 

3. Interpret assessment results and information in an interprofessional practice context to formulate basic occupational therapy intervention plans for individuals and/or groups drawing upon person-centred occupational goals and evidence-based practice.

4. Work as an effective, organised professional team member, adhering to organisational policy and procedures.




	How the Module will be delivered

	In keeping with its focus on the acquisition of personal and professional skills for occupational therapy practice, the learning and teaching methods associated with this module are predominantly practical and experiential.  

Within the academic setting, mandatory training and preparatory knowledge and skills-based sessions will ensure that students are appropriately prepared for their first placement experience.  These sessions will draw upon digital technologies to enhance skill-development as well as the overall student experience.  Students will be allocated an 8 week full time placement in an interprofessional or multiagency practice setting with a named practice educator who is an occupational therapist and who is responsible for the assessment of their professional competencies.  They will also be assigned a link tutor in the academic setting who will offer support before, during and after the placement and conduct a review of progress half way through the placement. Students will have the opportunity to engage in experiential learning within the placement setting, employing observation, modelling and supervisory feedback to guide their practice.  Other learning opportunities within this module include tutorials, in-service training and reflective exercises completed during and after the placement experience. 
More detailed information relating to this module is available within the Occupational Therapy Practice Based Learning Handbook.




	Skills that will be practised and developed

	Intellectual Skills

This module will provide students with opportunities to:

· Demonstrate responsibility and skills in self-management and self-directed learning and identify individual learning needs through use of a learning contract.

· Demonstrate a creative, appreciative and innovative approach to problem-solving in the practice environment.
Professional Skills

This module will provide students with opportunities to:

· Acquire practical skills relevant to statutory and mandatory requirements of health and social care environments e.g. manual handling, basic life support, data protection/information governance, safeguarding etc. 

· Demonstrate practical application of foundational professional philosophy and the formation of a unique occupational therapy professional identity.

· Demonstrate personal and professional values and behaviours in keeping with professional body expectations, including the ‘Code of ethics and professional conduct’ (COT, 2015), ‘Professional standards for occupational therapy practice’ (COT 2017) and ‘Guidance on conduct and ethics for students’ (HCPC 2016). 

· Recognise the importance of effective verbal and written communication as a core personal and professional skill.

· Prioritise and manage time effectively and work within given resources within a practice environment.

· Employ models of reflection to guide and structure the development of reflective skills.

· Engage in continuing professional development within an occupational therapy practice context.

Transferable Skills

This module will provide students with opportunities to:
· Engage effectively and responsibly with a range of digital technologies to communicate and collaborate with others and to retrieve, create and evaluate information.
· Prioritise and manage time effectively and work within given resources.



	How the Module will be assessed

	Formative

Professional portfolio CPD Activity: Reflection on Assessment 

Students will engage in a video-recorded assessment with a peer (e.g. initial interview, transfer assessment, kitchen assessment, standardised assessment tool) and critically reflect upon their individual experience of conducting an assessment or of being assessed.  Reviewing the recording will enable observation of the assessment scenario as a whole and allow for reciprocal feedback to inform personal and professional development. Students will produce a written reflection on this experience for inclusion within their portfolio. 

Summative

Assessment and Planning Practice Placement

Within this module, 30 credits will be awarded for achievement of a pass at the end of the 8 week practice placement. Students will work toward the achievement of clearly defined learning objectives that relate to core assessment and planning competencies in occupational therapy.  The assessment process will be supported by the use of an individual learning contract formulated collaboratively by the student and a named practice educator who is an occupational therapist in the setting. The practice educator is responsible for assessing the student’s overall performance on placement.  More detailed information on the assessment of practice-based learning is available within the Occupational Therapy Practice-Based Learning Handbook.

THE OPPORTUNITY FOR REASSESSMENT IN THIS MODULE:

Please note that, in accordance with standard 4.3 of the College of Occupational Therapists’ Learning and Development Standards for Pre-registration Education, students will be allowed one opportunity to retrieve the failure of a practice placement assessment (COT 2014). In the event of a fail in a first-attempt practice placement students will normally be required to undertake a second attempt placement of the equivalent duration in a newly-allocated practice setting.  Further details on reassessment of practice-based learning are available in the Occupational Therapy Practice-Based Learning Handbook.



	Type of assessment


	% 

Contribution
	Title
	Duration 
(if applicable)
	Approx. date of Assessment

	Practice Placement
	100
	Assessment and Planning Placement
	8 weeks
	20th April - 12th June 2020


	Syllabus Content

	This module includes both University and practice-based learning.  Areas of learning facilitated within the University-based element of this module include:

· Statutory and mandatory web-based and practical training (e.g. manual handling, basic life support, safeguarding)

· Experiential learning in relation to assessment and planning in occupational therapy. 

· Expectations of an occupational therapy student in the practice setting 

· Familiarisation with the assessment process and related documentation for practice-based learning   

In keeping with the creative problem-solving process and the theoretical and practical content of all other year one modules, students’ first period of practice-based learning will focus on competencies and skills relevant to assessment and planning in occupational therapy.  The specific learning opportunities available to students will be influenced by the type of placement environment allocated to them (e.g. community, hospital, residential home, school etc.) and  the nature of the health and/or social care needs associated with those accessing occupational therapy within that setting (e.g. older adult mental health, trauma and orthopaedics, learning disability, paediatrics etc.). 

Building on the student-centred, self-directed learning approach adopted in all other year one modules, students will produce a learning contract which will detail how they intend to meet required professional competencies in the following key areas;

· communication and collaboration skills; 

· organisation and management skills, 

· professional and reflective skills &

· therapeutic skills. 

More detailed information relating to this module is available within the Occupational Therapy Practice-Based Learning Handbook




	Essential Reading and Resource List

	The essential reading list contains those texts that will regularly be referred to throughout this module. Please note that there are also electronic versions and a few hard copies available from the Library so purchase may not be necessary. 

Boniface, G. and Seymour, A. eds. 2012. Using occupational therapy theory in practice. Oxford: Wiley-Blackwell.

Clouston, T.J. Westcott, L. and Whitcombe, S.W. eds. 2018. Transitions to practice: Essential concepts for health and social care. Keswick: M&K Publishing. 

College of Occupational Therapists. 2015. Code of ethics and professional conduct. London: College of Occupational Therapists.

Health and Care Professions Council. 2017. Guidance on social media. London: Health and Care Professions Council.
Health and Care Professions Council. 2016. Guidance on conduct and ethics for students. London: Health and Care Professions Council.

Polglase, T.P. and Treseder, R.C. eds.  2012. The occupational therapy handbook: Practice education. Keswick: M&K Publishing.




	Background Reading and Resource List

	Duncan, E.A.S. 2011. Foundations for practice in occupational therapy, 5th ed. Edinburgh: Churchill Livingstone.

Hearle, D. Lawson, S. and Morris, R. 2016. A strategic guide to CPD for health and social care professionals: The TRAMm model. Keswick: M&K Publishing. 

Health and Care Professions Council (2013) Standards of proficiency - Occupational therapists. London: Health and Care Professions Council.
Johns, C. 2017. Becoming a reflective practitioner. 5th ed. Oxford: Wiley-Blackwell.

Roberts, G. W. and Machon, A.  2015. Appreciative healthcare practice. A guide to compassionate person-centred care. Keswick: M&K Publishing.

Royal College of Occupational Therapists. 2017.  Keeping records – guidance for occupational therapists. London: Royal College of Occupational Therapists.

Royal College of Occupational Therapists. 2017. The career development framework: Guiding principles for occupational therapy. London: Royal College of Occupational Therapists. 




4.1.3  Personal and Professional Skills for Occupational Therapy Practice II 
	Module Details

	Module Code:
	HC2232

	Module Name:
	Personal and Professional Skills for Occupational Therapy Practice II 

	School:
	School of Healthcare Sciences

	Module Tutor:
	Margot Mason

	Credits:
	30

	Level:
	5

	Study Hours:
	520 (incorporating 375 Practice-Based Learning Hours)

	Module Language:
	English

	Offered on a free-standing basis:
	No

	Any restrictions to free-standing basis?
	N/A

	Maximum Number on Module:
	79

	Module Occurrence:
	Spring

	External Subject code (JACS)
	B930


	Outline Description of Module

	This module affords students the opportunity to apply, develop and consolidate theoretical knowledge and skills acquired in the academic setting within an occupational therapy practice environment.  The intervention stage of the creative problem-solving process in occupational therapy provides a focus for this second placement during which students will build on and consolidate core assessment and planning skills acquired in year one of the programme. Additional learning within this module will enable students to explore the unique role and contribution of occupational therapy within multi-disciplinary and multi-agency teams. This module description should be read in conjunction with the Occupational Therapy Practice Based Learning Handbook.


	On successful completion of the Module a student should be able to:

	1. Demonstrate competent communication skills in building effective professional and collaborative relationships with service users, carers and professionals across an extended multi-disciplinary or multi-agency team. 

2. Apply professional reasoning skills to identify and plan appropriate, evidence-based interventions for the facilitation of occupational performance and participation, respecting the rights, needs and preferences of the individuals and/or groups involved. 

3. Implement context-specific individual and/or group interventions in a safe and professional manner, modifying and adapting plans in accordance with the changing needs and priorities of users and services. 

4. Demonstrate effective organisation and self-management skills and implement timely, accurate and effective documentation related to occupational therapy practice. 

5. Reflect upon and evaluate his/her own professional practice in accordance with regulatory and professional body standards and relevant policies, procedures and legislation.




	How the Module will be delivered

	In keeping with its focus on the acquisition of personal and professional skills for occupational therapy practice, the learning and teaching methods associated with this module are predominantly practical and experiential.  

Within the academic setting, mandatory training updates and preparatory knowledge and skills-based sessions will ensure that students are appropriately prepared for their second placement experience.  These sessions will draw upon digital technologies to enhance skill-development as well as the overall student experience.  Students will be allocated a 10-week full time placement in an interprofessional or multiagency practice setting with a named practice educator who is an occupational therapist and who is responsible for the assessment of their professional competencies.  They will also be assigned a link tutor in the academic setting who will offer support before, during and after the placement and conduct a review of progress half-way through the placement. Students will have the opportunity to engage in experiential learning within the placement setting, employing observation, modelling and supervisory feedback to guide their practice.  Other learning opportunities within this module include tutorials, in-service training and reflective exercises completed during and after the placement experience. 
More detailed information relating to this module is available within the Occupational Therapy Practice Based Learning Handbook.




	Skills that will be practised and developed

	Intellectual Skills

This module will provide students with opportunities to:

· Demonstrate increased responsibility and skills in self-management and self-directed learning and confidently identify individual learning needs through use of a learning contract.

· Demonstrate a creative, appreciative and innovative approach to problem-solving in the practice environment.
Professional Skills

This module will provide students with opportunities to:

· Practise (and update as appropriate)) practical skills relevant to statutory and mandatory requirements of health and social care environments e.g. manual handling, basic life support, data protection/information governance, safeguarding etc. 

· Integrate and apply a theoretical understanding of models of practice, assessment and approaches in occupational therapy to analyse occupational therapy provision within a specific practice context.

· Demonstrate personal and professional values and behaviours in keeping with professional body expectations, including the ‘Code of ethics and professional conduct’ (COT, 2015), ‘Professional standards for occupational therapy practice’ (COT 2017) and ‘Guidance on conduct and ethics for students’ (HCPC 2016). 

· Recognise the nature, value and impact of evidence and research within occupational therapy in enhancing service-user experience and in raising the overall profile of the profession.

· Prioritise and manage time effectively and work within given resources within a practice environment.

· Employ models of reflection to guide, structure and refine reflective skills.

· Engage in continuing professional development within an occupational therapy practice context.

Transferable Skills

This module will provide students with opportunities to:
· Engage effectively and responsibly with a range of digital technologies to communicate and collaborate with others and to retrieve, create and evaluate information.
· Prioritise and manage time effectively and work within given resources.



	How the Module will be assessed

	Formative

Students will examine multidisciplinary and multiagency teamworking within their placement setting and incorporate this knowledge within a written case study.  

Summative

10 Week Practice Placement (Pass/Fail) & Facilitated Poster Discussion and Critique (30m)

The 10-week practice placement is a non-credit bearing component of assessment within this module which students must successfully complete in order to achieve a pass in the module overall.  Upon return to the academic setting, students will engage in a facilitated poster discussion and critique based on their experience of teamworking as related to issues of professional identity. This assessment is aligned to the development of professional skills in relation to the dissemination of knowledge and research; facilitated poster sessions being a key feature of contemporary health and social care conferences. It will also incorporate an element of peer-assessment.

THE OPPORTUNITY FOR REASSESSMENT IN THIS MODULE:

The opportunity for re-assessment in this module is in accordance with the Senate Regulations for Modular Undergraduate Programmes which can be accessed via the Academic Regulations Handbook on the Student Intranet. In line with Senate regulations, the School only requires students to resit the failed components of the module.

Please note that, in accordance with standard 4.3 of the College of Occupational Therapists’ Learning and Development Standards for Pre-registration Education, students will be allowed one opportunity to retrieve the failure of a practice placement assessment (COT 2014). In the event of a fail in a first-attempt practice placement students will normally be required to undertake a second attempt placement of the equivalent duration in a newly-allocated practice setting.  Further details on reassessment of practice-based learning are available in the Occupational Therapy Practice-Based Learning Handbook.



	Type of assessment


	% 

Contribution
	Title
	Duration 
(if applicable)
	Approx. date of Assessment

	Practice Placement
	Zero-rated required component
	Intervention
	10 weeks
	18th Jan – 26th March 2021

	Presentation
	100
	Facilitated poster discussion and critique.
	30m
	W/C 10th May 2021


	Syllabus Content

	This module includes both University and practice-based learning.  Areas of learning facilitated within the University-based element of this module include:

· Statutory and mandatory web-based and practical training updates

· Experiential learning in relation to intervention in occupational therapy. 

· Expectations of a second-year occupational therapy student in the practice setting 

· Familiarisation with the assessment process and related documentation for the intervention-themed placement   

In keeping with the creative problem-solving process and the theoretical and practical content of all other modules, students’ second period of practice-based learning will focus on competencies and skills relevant to intervention in occupational therapy.  The specific learning opportunities available to students will be influenced by the type of placement environment allocated to them (e.g. community, hospital, residential home, school etc.) and  the nature of the health and/or social care needs associated with those accessing occupational therapy within that setting (e.g. older adult mental health, trauma and orthopaedics, learning disability, paediatrics etc.). 

Building on the student-centred, self-directed learning approach adopted in all other modules, students will produce a learning contract which will detail how they intend to meet required professional competencies in the following key areas;

· communication and collaboration skills; 

· organisation and management skills, 

· professional and reflective skills &

· therapeutic skills. 

More detailed information relating to this module is available within the Occupational Therapy Practice-Based Learning Handbook




	Essential Reading and Resource List

	The essential reading list contains those texts that will regularly be referred to throughout this module. Please note that, at Level 5, you should now be regularly sourcing your own preferred literature to include books and journals, using this as a guide only. 

Boniface, G. and Seymour, A. eds. 2012. Using occupational therapy theory in practice. Oxford: Wiley-Blackwell.

Clouston, T.J. Westcott, L. and Whitcombe, S.W. eds. 2018. Transitions to practice: Essential concepts for health and social care. Keswick: M&K Publishing. 

College of Occupational Therapists. 2015. Code of ethics and professional conduct. London: College of Occupational Therapists.

Health and Care Professions Council. 2017. Guidance on social media. London: Health and Care Professions Council.
Health and Care Professions Council. 2016. Guidance on conduct and ethics for students. London: Health and Care Professions Council.

Health and Care Professions Council. 2013. Standards of proficiency - Occupational therapists. London: Health and Care Professions Council.
Polglase, T.P. and Treseder, R.C. 2012. The occupational therapy handbook: Practice education. Keswick:  M&K Publishing.




	Background Reading and Resource List

	Duncan, E.A.S. 2011. Foundations for practice in occupational therapy, 5th ed. Edinburgh: Churchill Livingstone.

Hearle, D. Lawson, S. and Morris, R. 2016. A strategic guide to CPD for health and social care professionals: The TRAMm model. Keswick: M&K Publishing. 

Fish, D. & Twinn, S. 1997. Quality clinical supervision. London: Butterworth Heineman.

Johns, C. 2017. Becoming a reflective practitioner. 5th ed. Oxford: Wiley-Blackwell.

Roberts, G. W. and Machon, A.  2015. Appreciative healthcare practice. A guide to compassionate person-centred care. Keswick: M&K Publishing.

Royal College of Occupational Therapists. 2017. The career development framework: Guiding principles for occupational therapy. London: Royal College of Occupational Therapists. 

Royal College of Occupational Therapists. 2017.  Keeping records – guidance for occupational therapists. London: Royal College of Occupational Therapists.




4.1.4  Personal and Professional Skills for Occupational Therapy Practice III

	Module Details

	Module Code:
	HC3308

	Module Name:
	Personal and Professional Skills for Occupational Therapy Practice III 

	School:
	School of Healthcare Sciences

	Module Tutor:
	Maria Clarke

	Credits:
	40

	Level:
	6

	Study Hours:
	530 (incorporating 412.5 Practice-Based Learning Hours)

	Module Language:
	English

	Offered on a free-standing basis:
	No

	Any restrictions to free-standing basis?
	N/A

	Maximum Number on Module:
	79

	Module Occurrence:
	Autumn

	External Subject code (JACS)
	B930


	Outline Description of Module

	This module affords students the opportunity to apply theoretical knowledge and skills acquired in the academic setting within an occupational therapy practice environment.  They will consolidate core assessment, planning and intervention skills acquired in years one and two of the programme and assume a critically evaluative approach to all aspects of the problem-solving process.  Within this final year module, students will synthesise an appreciation of the value of reflection, personal and professional accountability and management of self in facilitating resilience and employability as an emerging occupational therapist. This module description should be read in conjunction with the Occupational Therapy Practice Based Learning Handbook.




	On successful completion of the Module a student should be able to:

	1. Prepare, implement and review all documentation and communications related to occupational therapy practice in a specific context to ensure that they effectively convey and justify professional actions and intervention outcomes.

2. Create and sustain appropriate collaborative working practices with users of services, other team members and partners, representing and promoting occupational therapy in accordance with regulatory and professional body standards of conduct, performance and ethics and local, national and global legislation and policy. 

3. Critically appraise personal practice and occupational therapy service delivery in a specific environment, evaluating its evidence base and focus on occupation throughout the problem-solving process, with particular focus on legislation and policy, evaluation methods and outcome measurement. 

4. Prioritise and manage his/her own time and work within given resources throughout the problem-solving process, assuming responsibility and accountability for a delegated caseload and providing a profession-specific contribution as part of a multidisciplinary or multiagency team.

5. Practice as a reflective professional, demonstrating a commitment to self-directed, lifelong learning and to the development of evidence-informed service provision to ensure quality improvement.




	How the Module will be delivered

	In keeping with its focus on the acquisition of personal and professional skills for occupational therapy practice, the learning and teaching methods associated with this module are predominantly practical and experiential.  

Within the academic setting, mandatory training updates and preparatory knowledge and skills-based sessions will ensure that students are appropriately prepared for their third placement experience.  These sessions will draw upon digital technologies to enhance skill-development as well as the overall student experience.  Students will be allocated an 11-week full time placement in an interprofessional or multiagency practice setting with a named practice educator who is an occupational therapist and who is responsible for the assessment of their professional competencies.  They will also be assigned a link tutor in the academic setting who will offer support before, during and after the placement and conduct a review of progress half-way through the placement. Students will have the opportunity to engage in experiential learning within the placement setting, employing observation, modelling and supervisory feedback to guide their practice.  Other learning opportunities within this module include tutorials, in-service training, employment- related skills e.g. application forms and interviews, and reflective exercises completed during and after the placement experience. 
More detailed information relating to this module is available within the Occupational Therapy Practice-Based Learning Handbook.




	Skills that will be practised and developed

	Intellectual Skills

This module will provide students with opportunities to:

· Demonstrate advanced responsibility and skills in self-management and self-directed learning and confidently identify individual learning needs through use of a learning contract.

· Demonstrate a creative, appreciative and innovative approach to problem-solving in the practice environment.
Professional Skills

This module will provide students with opportunities to:

· Practise (and update as appropriate) practical skills relevant to statutory and mandatory requirements of health and social care environments e.g. manual handling, basic life support, data protection/information governance, safeguarding etc. 

· Demonstrate practical application of foundational professional philosophy and evaluate the unique occupational therapy professional identity.

· Integrate and apply a theoretical understanding of models of practice, assessment and approaches in occupational therapy to analyse occupational therapy provision within a specific practice context.

· Demonstrate personal and professional values and behaviours in keeping with professional body expectations, including the ‘Code of ethics and professional conduct’ (COT, 2015), ‘Professional standards for occupational therapy practice’ (COT 2017) and ‘Guidance on conduct and ethics for students’ (HCPC 2016). 

· Recognise the nature, value and impact of evidence and research within occupational therapy in enhancing service-user experience and in raising the overall profile of the profession.

· Prioritise and manage time effectively and work within given resources within a practice environment.

· Employ and evaluate the use of models of reflection to guide, structure and refine reflective skills.

· Engage in continuing professional development within an occupational therapy practice context.

· Critically evaluate the socio-political environment as it impacts upon health, wellbeing and occupation.

Transferable Skills

This module will provide students with opportunities to:
· Engage effectively and responsibly with a range of digital technologies to communicate and collaborate with others and to retrieve, create and evaluate information.
· Prioritise and manage time effectively and work within given resources.



	How the Module will be assessed

	Formative

At the end of the 11 week practice placement students will produce a case study evidencing their knowledge and understanding of assessment, planning, intervention and evaluation within the setting, assuming a critically evaluative approach throughout. 

Summative 

11 Week Practice Placement (Pass/Fail) & Pillars of Practice: Reflective Presentation (45m)

The 11 week practice placement is a non-credit bearing component of assessment within this module which students must successfully complete in order to achieve a pass in the module overall.   Upon their return to the academic setting, students will prepare an individual 30 minute presentation to be delivered to a panel of two members of academic staff.  This will draw upon their professional portfolio and make reference to The career development framework: Guiding principles for occupational therapy (RCOT 2017). The presentation should demonstrate a critically reflective approach to their personal and professional development as an emerging occupational therapist.  The assessment will also incorporate 15 minutes for further discussion with the panel. 
THE OPPORTUNITY FOR REASSESSMENT IN THIS MODULE:

The opportunity for re-assessment in this module is in accordance with the Senate Regulations for Modular Undergraduate Programmes which can be accessed via the Academic Regulations Handbook on the Student Intranet. In line with Senate regulations, the School only requires students to resit the failed components of the module.

Please note that, in accordance with standard 4.3 of the College of Occupational Therapists’ Learning and Development Standards for Pre-registration Education, students will be allowed one opportunity to retrieve the failure of a practice placement assessment (COT 2014). In the event of a fail in a first-attempt practice placement students will normally be required to undertake a second attempt placement of the equivalent duration in a newly-allocated practice setting. Further details on reassessment of practice-based learning are available in the Occupational Therapy Practice-Based Learning Handbook.



	Type of assessment


	% 

Contribution
	Title
	Duration 
(if applicable)
	Approx. date of Assessment

	Practice Placement
	Zero-rated required component
	Critical Evaluation
	11 weeks
	4th Oct 2021 – 17th Dec 2021

	Presentation 
	100
	Pillars of Practice: Reflective Presentation 
	45m
	W/C 17th January 2022


	Syllabus Content

	This module includes both University and practice-based learning.  Areas of learning facilitated within the University-based element of this module include:

· Statutory and mandatory web-based and practical training updates

· Experiential learning in relation to evaluation in occupational therapy. 

· Expectations of a final-year occupational therapy student in the practice setting 

· Familiarisation with the assessment process and related documentation for the critical evaluation-themed placement   

· Professional accountability

· Development and management of self in facilitating resilience and employability as an emerging professional

In keeping with the creative problem-solving process and the theoretical and practical content of all other modules, students’ third period of practice-based learning will focus on competencies and skills relevant to evaluation in occupational therapy, including proficiency in the skills of assessment, planning and intervention.  During this placement, students will be expected to assume a critically evaluative approach to the whole problem solving process.  The specific learning opportunities available to students will be influenced by the type of placement environment allocated to them (e.g. community, hospital, residential home, school etc.) and  the nature of the health and/or social care needs associated with those accessing occupational therapy within that setting (e.g. older adult mental health, trauma and orthopaedics, learning disability, paediatrics etc.).

Building on the student-centred, self-directed learning approach adopted in all other modules, students will produce a learning contract which will detail how they intend to meet required professional competencies in the following key areas;

· communication and collaboration skills; 

· organisation and management skills, 

· professional and reflective skills &

· therapeutic skills. 

More detailed information relating to this module is available within the Occupational Therapy Practice-Based Learning Handbook




	Essential Reading and Resource List

	There are no essential texts at level 6. In line with the philosophy of PBL and adult learning, you will be expected to source your own literature throughout this module. You may use the background reading list below as a guide to stimulate your learning, but much wider reading and critique of this reading must be evident throughout.


	Background Reading and Resource List

	Boniface, G. and Seymour, A. eds. 2012. Using occupational therapy theory in practice. Oxford: Wiley-Blackwell.

Clouston, T.J. Westcott, L. and Whitcombe, S.W. eds. 2018. Transitions to practice: Essential concepts for health and social care. Keswick: M&K Publishing. 

College of Occupational Therapists. 2015. Code of ethics and professional conduct. London: College of Occupational Therapists.

Fish, D. & Twinn, S. 1997. Quality clinical supervision. London: Butterworth Heineman.

Health and Care Professions Council. 2017. Guidance on Social Media. London: Health and Care Professions. Council
Health and Care Professions Council. 2016. Guidance on conduct and ethics for students. London: Health and Care Professions Council.

Health and Care Professions Council. 2013. Standards of proficiency - Occupational therapists. London: Health and Care Professions Council.

Hearle, D. Lawson, S. and Morris, R. 2016. A strategic guide to CPD for health and social care professionals: The TRAMm model. Keswick: M&K Publishing. 

Johns, C. 2017. Becoming a reflective practitioner. 5th ed. Oxford: Wiley-Blackwell.

Polglase, T.P. and Treseder, R.C. 2012. The occupational therapy handbook: Practice education. Keswick: M&K Publishing.

Royal College of Occupational Therapists. 2017. The career development framework: Guiding principles for occupational therapy. London: Royal College of Occupational Therapists. 

Royal College of Occupational Therapists. 2017.  Keeping records – guidance for occupational therapists. London: Royal College of Occupational Therapists.




4.2    Overview of the Assessment of Practice-Based Learning
Practice-based learning is a crucial element of the learning and assessment of all occupational therapy students and often holds significant meaning and importance within their overall experience of the programme.  The assessment of professional skills and competence should be as objective and rigorous as possible to ensure that students meet a threshold level of competence in keeping with HCPC and RCOT requirements and in order that students themselves are satisfied with the overall quality and transparency of the assessment process. As described in Section 2 of this handbook, a practice educator holds responsibility for the assessment of practice-based learning, however, in keeping with the programme’s educational philosophy, students play an active role in their own learning and assessment and the process is characterised by collaboration between the practice educator and the student.       
Detailed assessment criteria for each placement have been formulated by the academic programme and practice-based learning team in accordance with the progressive nature of practice-based learning and expected skills and competencies of students at different stages of learning.  In advance of the student’s placement, practice educators are provided with a specific assessment form for each placement that reflects both the focus of the placement (assessment and planning, intervention or critical evaluation in years 1, 2 and 3 respectively) and the level of competence that must be demonstrated by students in order to pass the placement. Students are also provided with a non-modifiable copy of the assessment form for reference and are fully appraised of the assessment process during preparatory learning within the module. 
Though there is necessary variation between each of the placement documents as described above, irrespective of the focus of the placement or the stage of learning, all students are assessed in relation to the following four areas of required professional competence:
· Communication and Collaboration Skills; 

· Organisation and Management Skills, 

· Professional and Reflective Skills 

· Therapeutic Skills.
The specific learning opportunities available to students in relation to the above areas will be influenced by the type of placement environment allocated to them (e.g. community, hospital, residential home, school etc.) and the nature of the health and/or social care needs associated with those accessing occupational therapy within that setting (e.g. older adult mental health, trauma and orthopaedics, learning disability, paediatrics etc.).  In collaboration with the practice educator, practice-based learning is tailored to the student’s own identified learning needs in relation to the learning opportunities afforded by the placement setting through the use of a learning contract (see Section 4.3 below).
Formal weekly supervision sessions of a minimum duration of one hour are scheduled to allow the student and the practice educator to review and monitor progress against the assessment criteria as captured within the more detailed learning contract.  A written record of all supervision sessions, documenting the discussion and agreed actions, should be kept and signed by both the practice educator and student.  A formal half-way review is also conducted by a contact tutor from the programme team as described in Section 2 of this handbook and a written report is produced to document the student’s progress mid-way through the placement. This report is stored on the School’s shared-drive and a copy emailed to the student. This half-way review process allows for early intervention to support both the practice educator and student in the event of any concerns being raised in relation to the placement or the student’s progress. 

In the final week of the placement the practice educator completes the required assessment form based on the student’s performance as achieved by the end of the placement.  A copy of the assessment form should be provided to the student at least two days before the end of the placement, allowing for discussion and reflection on its content.  The practice educator and student also work together to identify and record the student’s future learning needs which will be relevant to subsequent practice-based and University-based learning.  The assessment form is returned by the practice educator as directed by the practice-based learning team. The student also has a responsibility for their own specific documents as directed by the practice-based learning team.   
4.3   The Learning Contract
4.3.1 The Value and Relevance of Learning Contracts

Cardiff University has a long and established history of employing learning contracts within University-based and practice-based learning to enable occupational therapy students to become actively involved in the negotiation of the learning process. The learning contract is a particularly valuable tool within practice-based learning as it allows for flexibility and promotes student self-direction in identifying how learning can be addressed within the placement setting. 

Formulating the learning contract is a negotiated, dynamic process, which can, in itself, be seen as contributing towards the learning process in that it allows the student to assume ownership and responsibility for his or her own learning needs. The action of joint goal setting with the practice educator aims to motivate students to work on areas for development as well as identified strengths. It is intended that the student should take an increased responsibility for the management of the contract as their practice-based learning experience develops.
Learning needs identified on the contract will be established from the perspectives of the University (as defined in the assessment criteria), practice educator and student. Learning contracts should reflect the student’s prior life experience and learning from previous placements. This transferability of skills is important in professional practice and therefore, even though the student may have used a specific assessment tool in one setting, the principles of assessment are transferable into another setting. This allows the student to build on their previous learning and develop further skills within a different practice context.   A well-formulated and employed contract will ensure that both the practice educator and student are fully aware of each other’s aims and expectations throughout the placement and have an evidence base to support the assessment process.  A contract ensures that responsibility for the learning experience is shared.  It is an introduction to the appraisal /individual performance review process that the student will experience within their future employment. 
4.3.2  Formulating a Learning Contract

Students are provided with a blank learning contract in advance of the placement, however practice educators should anticipate that they will require time in the initial two weeks of the placement to formulate and refine its content.  This should be a collaborative process undertaken between the practice educator and student, the practice educator being able to offer advice as guidance as to appropriate learning opportunities available within the setting that reflect the focus of the placement (e.g. methods of assessments employed, forms of intervention etc.). The Learning contract comprises four elements: learning needs, learning resources, evidence and validation.  
Further guidelines for students and practice educators are available in Appendix 4 in addition to Panopto recorded guidance here: 

https://cardiff.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=2fa8e005-175c-4f2d-a471-18f8fa538d6e .
4.4   Assessment Criteria 
Practice-based learning is a mandatory element of the programme and students must pass all placements in order to be awarded a BSc (Hons) Occupational Therapy and be eligible for registration with the Health and Care Professions Council (HCPC) and for professional membership of the Royal College of Occupational Therapists.   The placements allow for sequential development of skills pertaining to the creative problem-solving process in occupational therapy.  By the final critical evaluation themed placement, the process should be completed and students are expected to demonstrate competence in, and integration of professional skills. Students must complete each practice placement successfully before proceeding to the next placement.  In keeping with professional body standards, students are permitted only one attempt at retrieval of a placement.  The following sections outline the assessment criteria for each of the three placements:
4.4.1
 Assessment and Planning Placement

To achieve a pass the student must achieve a competent standard at this stage. S/he must demonstrate that they can consistently meet the objectives with assistance. The student must demonstrate evidence of being a safe practitioner. The student will fail if s/he has not reached a competent standard at this stage. The student will fail if s/he does not pass all of learning objectives.

The generic criteria for a pass, fail or credit within the assessment and planning placement are as follows:
Pass 
· Passes all the essential learning objectives with assistance

· Produces a learning contract recording all essential learning needs with assistance

· Requires assistance to aid learning throughout the placement

· Pass in all the skill sections of the assessment form

Fail 

· Fails to achieve a pass in one or more of the essential learning outcomes despite consistent support from the educator and contact tutor
· Produces a poor learning contract which omits some or all of the essential learning objectives
· Requires direction to aid learning throughout the placement

· Poor level of performance in one or more of the skill sections of the assessment form
· Demonstrates an inability to work safely without direction

Credit

· Passes all the essential learning objectives with minimal supervision

· Produces a detailed and well written learning contract recording all essential and additional learning needs with minimal supervision

· Evidences a clear understanding of aspects of intervention and/or critical evaluation 
· Requires only minimal supervision to aid learning throughout the placement

· High level of performance than would be anticipated from a Level 4/Year 1 student
If the student fails the Assessment and Planning placement, opportunities exists to repeat this in the allocated re-take period.  Failure to pass the repeat Assessment and Planning placement will normally lead to unsuccessful completion of studies at this stage and withdrawal from the programme, unless there is evidenced mitigating/ exceptional circumstances. 
4.4.2 Intervention Placement
To achieve a pass the student must achieve a competent standard at this stage. S/he must demonstrate that they can consistently meet the objectives with supervision. The student must demonstrate evidence of being a safe practitioner. The student will fail if s/he has not reached a competent standard at this stage. The student will fail if s/he does not pass all of the learning objectives.
The generic criteria for a pass, fail or credit within the Intervention placement are as follows:
Pass 

· Passes the essential learning objectives with supervision

· Produces a satisfactory learning contract with supervision, recording all essential learning needs 
· Requires supervision to aid learning throughout the placement

· Pass in all the skill sections of the assessment form
Fail 

· Fails to achieve a pass in one or more of the essential learning objectives despite consistent support from the educator and contact tutor
· Produces a poor learning contract which omits some or all of the essential learning objectives
· Continues to require direction to aid learning throughout the placement

· Poor level of performance in one or more of the skill sections of the assessment form
· Demonstrates an inability to work safely without continued assistance
Credit

· Passes all the essential learning objectives with minimal supervision

· Produces a detailed and well written learning contract recording all essential and additional learning needs with minimal supervision

· Evidences a clear understanding of aspects of critical evaluation 
· Requires only minimal supervision to aid learning throughout the placement

· High level of performance than would be anticipated from a Level 5/Year 2 student
If the student fails the Intervention placement, opportunities exist to repeat this in the scheduled re-take period.  Failure to pass the repeat Intervention placement will normally lead to unsuccessful completion of studies at this stage and withdrawal from the programme, unless there are evidenced mitigating/ exceptional circumstances.
4.4.3   Critical Evaluation Placement

To achieve a pass the student must achieve a competent standard at this stage. S/he must demonstrate that they can consistently meet the objectives with minimal supervision. The student must demonstrate evidence of being a safe practitioner. The student will fail if s/he has not reached a competent standard at this stage. The student will fail if s/he does not pass all of the learning objectives.
The generic criteria for a pass, fail or credit within the Critical Evaluation placement are as follows:
Pass 

· Passes the essential learning objectives with minimal supervision

· Produces a satisfactory learning contract recording all essential learning needs

· Requires minimal supervision to aid learning throughout the placement

· Pass in all the skill sections of the assessment form
Fail 

· Fails to achieve a pass in one or more of the essential learning objectives despite consistent support from the educator and contact tutor
· Produces a poor learning contract which omits some or all of the essential learning objectives
· Continues to require direction/assistance to aid learning throughout the placement

· Poor level of performance in one or more of the skill sections of the assessment form
· Demonstrates an inability to work safely without supervision 
Credit

· Passes all the essential learning objectives independently
· Independently produces a detailed and well written learning contract recording all essential and additional learning needs
· Demonstrates synthesis in their approach to undertaking the entire problem-solving process
· Demonstrates ability to self-direct to aid learning throughout the placement

· High level of performance than would be anticipated from a Level 6/Year 3 student as an emerging professional.
If the student fails the Critical Evaluation placement, opportunities exist to repeat this in the scheduled re-take period.  Failure to pass the repeat Critical Evaluation placement will normally lead to unsuccessful completion of studies at this stage and withdrawal from the programme, unless there are evidenced mitigating/ exceptional circumstances.
4.4.4   Definitions of Competencies

In assessing a student’s performance against the above criteria, the following definitions of competency should be employed: 

· Direction
The student needs regular prompting and the help of the practice educator to attempt a specified task, despite consistent support and access to opportunities for practice. S/He is unable without direction to safely/effectively undertake specified tasks to a level expected.

· Assistance

The student needs prompting from the Practice Educator to plan for and/or complete and/or reflect upon the outcomes of a specified task.  With assistance, they are able to execute tasks safely and effectively. 

· Supervision

The student needs to discuss plans before/during/after a specified task and the educator gives advice/support at more than one of these stages. The student can with supervision execute tasks safely, effectively and unaided.

· Minimal Supervision

The student initiates and discusses his/her plans with the educator before, implements and feeds back after a specified task and the educator gives only minimal advice/support at any of these stages. The student with minimal supervision can execute tasks safely, efficiently and unaided.

· Independent/ Self Directed
The student functions independently (as is applicable for the placement setting) whilst recognising their own learning needs. They request supervision/guidance, as and when appropriate. The student can execute tasks safely, efficiently and unaided.

Please note that the student should demonstrate consistency over time at the level of competency being awarded
4.5     Awarding a Pass or Fail 
4.5.1   Awarding a Pass 
· The practice educator gathers supporting evidence that the student has achieved the specific competences for the mark awarded. The placement competency descriptors above will guide their award alongside the learning contract and evidence and examples from the student’s practice.

· During the half-way review, the student’s performance should be discussed and recorded on the half-way review form and an action plan for the remainder of the time on placement negotiated and recorded.  The contact tutor will clarify the assessment process with the practice educator if required.

· At the end of the placement, the practice educator will complete the assessment form. The written comments section must reflect the placement outcome/award. 
· Once the practice-based learning team have received all the completed forms, an internal moderation process will serve review the evidence presented in light of the student’s overall performance, (indicated by the learning contract, completed assessment form, supporting evidence from educator and student and the contact tutor’s half way visit).  They will check that administration procedures have been followed by the educator and/or University during the placement.
4.5.2.    Awarding a Fail  

The School’s Procedure for Reporting and Supporting Pre-Registration Student Underachievement of Competence in Clinical/Placement Practice should be employed when a student is assessed as failing to meet the required minimum standards of performance on placement.   In addition, the practice-based learning team has produced Panopto video guidance on supporting struggling students which is available here: 
https://cardiff.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=b7e9175a-8a62-41de-939e-a85101009d91 
The practice educator and/ or locality coordinator will be required to make contact and liaise with the contact tutor (who will alert the practice-based learning team) regarding any concerns identified. The concerns should also be discussed with the student at supervision and clearly documented. An early visit will be scheduled to address the issues raised by the student and practice educator and to devise an action plan.  During the visit, the contact tutor should be made aware of any intention not to award a pass at this stage. The practice educator should highlight areas on the assessment form that are ‘at risk’ or in the fail band. It is important for the practice educator and/or the visiting tutor to clarify with the student if there are any extenuating circumstances and to inform the student of their duties in relation to this. All details must be recorded on the Failing/Struggling Student Report Form. Further strategies can then be negotiated between all parties. The educator must then contact the visiting tutor via email or phone on a weekly basis, or more often, in order that future strategies may be discussed or to determine if additional tutor visits are required. The final decision to award a fail for the placement must be made in consultation with the practice-based learning team. Throughout the whole process the student must be informed of their performance and any decisions being made. It is unacceptable to inform a student in the final week that they will fail, without this being discussed and the student having an opportunity to address the issues in the weeks leading up to the final week. 
4.5.3    Procedure after Placement for Fail/Deferral

Two members of the practice-based learning team will review all documents pertaining to a failed placement to ensure parity and transparency.  Where there is inconsistency or lack of clarity and evidence, the educator will be contacted for clarification before moderation. The moderation will occur after each placement and the outcome will be reported to the Examination Board where the final decision will rest. 
4.5.4    Procedure after Placement for the Award of a Credit
For an educator to award a student a credit on practice placement they are required to contact a member of the practice-based learning team/module leader to discuss their rationale. During the discussion, evidence and practice examples gathered by the practice educator will be discussed with the practice-based learning team to ensure that the student has met the criteria for the award of a credit. 
4.6     Maladministration of Procedures

It is imperative that educators follow the correct policy and procedure when assessing practice-based learning. Failure to follow policy and procedure (e.g. in cases where a student has been underachieving on placement) could be considered maladministration of procedure and the decision made regarding the award could be overturned at the Examination Board. If maladministration of procedures is suspected a member of the practice-based learning team will inform the practice educator and the service manager that this is being investigated.

4.7    Award of Certificate of Excellence in Practice-Based Learning
This award recognises the achievement of students who demonstrate excellence during practice placements. A certificate of excellence in practice education is awarded when a student achieves a credit in all three placements. 
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Appendices
Appendix 1 - Problem-Based Learning and Appreciative Inquiry

Problem Based Learning (PBL)

Problem-based learning (PBL) is the main approach employed in the delivery of the BSc Occupational Therapy Programme at Cardiff University.  PBL is aligned with the overarching educational philosophy of the programme and fosters the development of key professional skills e.g. team working and professional reasoning which are a requirement of occupational therapy practice.

Barrows (1994 p.79) identifies objectives for problem-based learning as being:
· The acquisition of an integrated, extensive knowledge base which can be recalled from memory to inform clinical reasoning.

· The development of clinical reasoning skills.

· The development of independent, self-directed, life-long learning skills.

· The development of practical professional and interpersonal skills.

· The development of motivation to learn, question and understand.

· An early immersion into the culture and values of the profession and

the development of team skills.       
Modern insights into learning have highlighted four key principles; learning should be constructive, self-directed, collaborative and a contextual process (Dolmans et al 2005). This approach will be supplemented by the utilisation of learning opportunities that broaden the experience of the curriculum. Barrows and Tamlyn (1980) highlight the need to gain knowledge from a variety of external sources and develop the ability to integrate information gained to solve the problem, thereby integrating theory and practice.

Fig 1.2   Problem Based Learning Cycle

[image: image1.emf]Stage 1

Formulate multiple 

hypothesis

Stage 2

Self directed learning 

(see Fig 1.4)

Stage 3

Evidencing your 

hypothesis/decision 

making

Stage 4

Evaluation & 

synthesis of group, 

process & outcome


Using a problem based approach to learning, means that the style of learning adopted usually relies on students developing skills to make connections for themselves and take responsibility for their own learning. 
Appreciative Inquiry 

Whilst PBL is increasingly used throughout the programme, it is proposed that it will be complemented by the use of appreciative inquiry. It is noted that the traditional approach to challenges is to look for the problem, make a diagnosis and find a solution. The primary focus therefore is on what is wrong or broken; if problems are envisaged they are often found. This approach is consistent with a historical attitude to the medical model that sees human systems as machines and parts (people) as interchangeable and all problems can be fixed. 

The aim of introducing appreciative inquiry is to challenge this mind set and belief. This concept suggests that students not only look for the challenges and problems, but also look for what works within a health and social care scenario (Roberts 2010, Rubin et al. 2011). The tangible result of the inquiry process is a series of statements that describe where the service user wants to be, based on the high moments of where they have been. The same notion will apply to the student learning experience. Because the statements are grounded in real experiences and history, people know how to repeat their success.  The idea then, in a PBL scenario is to approach problems/challenges with an appreciative eye as illustrated in Fig 2 and 3 below. 

Fig 2. Appreciative Inquiry
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Fig 3. Appreciative Inquiry and PBL Cycles
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Students following a PBL approach will have practise in the art of problem solving and in being part of the solution. However, it is felt that they often have little practise looking for what works and finding solutions. Approaching their studies with an appreciative eye will give students much more of a positive, openly creative, holistic, person centred approach to their challenges (Machon and Roberts 2010).
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Appendix 2 - Programme Learning Outcomes

	Knowledge & Understanding

On successful completion of the Programme a student will be able to demonstrate: 

· A comprehensive knowledge and understanding of the philosophical and theoretical concepts that underpin and inform occupational therapy practice; principally occupational science, the occupational nature of human beings and the impact of occupation on health and wellbeing.

· A sound recognition of the fundamentals of human anatomy, physiology, psychology and sociology that underpin and impact upon occupational performance and participation across the life span, including the nature and meaning of disruption.

· A critical appreciation of the unique, occupation-focused contribution of the profession within a range of practice contexts, to include traditional and newly-emerging areas of occupational therapy service provision for individuals, groups and communities. 

· An informed awareness of the social, economic and political dimensions of human occupation and their relevance to occupational therapy service provision, including an understanding of health and social care organisations as complex adaptive systems.

· An in-depth understanding of the core principles and values that underpin collaborative practice in health and social care, including an awareness of the role and contribution of other professionals in ensuring the provision of high-quality, person-centred services. 

· A sound appreciation of regulatory and professional body standards concerning continuing professional development, leadership research and evidence-based practice as relevant to the development, delivery and evaluation of occupational therapy services.



	Intellectual Skills


On successful completion of the Programme a student will be able to demonstrate: 

· Proficiency in the selection, analysis, synthesis and critical evaluation of information from a wide range of sources, drawing logical and reasoned conclusions in the formation of sound decisions and professional judgements.

· A creative and appreciative approach to problem-solving in the academic and practice setting, including imaginative thinking and the development of innovative solutions and ideas.

· Competence in contributing to a professional knowledge-base through the selection, justification and application of ethically-sound research design and methods and the identification of effective dissemination strategies.

· Enhanced professional reasoning skills, including the ability to engage in cogent debate in relation to the relevance and value of occupation and occupational therapy. 

· Effective use of reflection and reflexivity as tools to enable critical review and transformation of personal, professional and wider organisational values and practice.  



	Professional Practical Skills


On successful completion of the Programme a student will be able to demonstrate: 

· Established professional values and behaviours in keeping with professional body expectations, including the ‘Code of ethics and professional conduct’ (COT, 2015), ‘Professional standards for occupational therapy practice’ (COT, 2017) and ‘Guidance on conduct and ethics for students’ (HCPC, 2016). 

· Effective and appropriate collaborative working practices with users of services, other team members and partners, drawing upon enabling, empowering and consultative approaches and valuing diversity of experience and perspective.

· Competence in employing a broad range of standardised and non-standardised assessment methods and techniques to identify occupational needs and in analysing tasks, activities and occupations as a core professional skill. 

· Sound professional reasoning skills in identifying and planning appropriate, evidence-based interventions for the facilitation of occupational performance and participation, respecting the rights, needs and preferences of the individuals and/or groups involved. 

· Flexibility in modifying and adapting plans in accordance with the changing needs and priorities of users and services, reflecting upon and evaluating the impact of occupational therapy and identifying appropriate methods to measure occupational outcomes.  

· Critical review and application of methods and strategies for service evaluation and quality improvement within occupational therapy, synthesising professional philosophy to justify the involvement of users and carers in effecting meaningful change. 

· Effective prioritisation and management of time, working within given resources throughout the problem solving process and assuming leadership, responsibility and accountability for management and development of self and others. 

· A critically-evaluative approach to the socio-political environment as it impacts upon health, wellbeing and occupation within the practice context, analysing relevant local, national and global legislation and policies to inform professionally-reasoned decisions and actions.

· Accurate record-keeping, including competence in producing and reviewing a range of documentation and communications related to occupational therapy practice in a specific context to ensure that they effectively convey and justify professional actions and intervention outcomes.

· Advocacy and advisory skills to inform health and social care policy and practice, including a proactive approach to promoting and protecting the health and wellbeing of individuals, groups and communities and preventing ill health. 



	Transferable/Key Skills

On successful completion of the Programme a student will be able to demonstrate: 

· A creative and innovative approach to problem-solving in the academic and practice environment, including the application of enterprise and entrepreneurship within the context of health and social care. 

· Active engagement in continuing personal and professional development underpinned by critical reflection and a commitment to lifelong self-directed learning.  

· Enhanced communication skills in the academic and practice environment to collaborate and work in partnership with others across a range of sectors, build therapeutic and professional relationships and effectively articulate personal and professional abilities.

· Effective self-management and an advanced ability to teach, mentor and motivate others, drawing upon fundamental leadership and management skills in identifying methods and strategies for quality improvement.

· Effective and responsible engagement with a range of digital technologies to communicate and collaborate with others and in relation to the retrieval, creation and critical evaluation of information.  

· Application of the core professional beliefs and values of occupational therapy as they are aligned to the principles of social and environmental sustainability and contribute to ethically-responsible health and social care provision.   




Appendix 3 – Registering on the inPractice Database

Go to www.inpractice.org/cardiff/ot  (ensure you type this in lower case)

· On the homepage click Register Educator / Register Student

· Insert your name in the field Enter Educator Name / Enter Student Name 
· Insert your work email address in the field Type in Email
· Repeat the above in the field Type in Email Again
· Create a memorable password in the field Type in Password
· Click the Rotating Icon. This will take you back to the homepage where there will be a log in box. 

· Type in email and password where indicated and tick remember me so you do not have to input your email details each time. You will need to insert your password each time so ensure that it is memorable. 

· Once logged in, you can change any personal details, check details of your placement allocations (students) or offers (practice educators and locality coordinators).
Should you forget your password or need any help with accessing inPractice, please contact HCAREplacements@cardiff.ac.uk in the first instance (do not follow the ‘click here’ button to reset your password as this feature is no longer available). 
Appendix 4 – Guidance on Learning Contracts
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See Panopto presentation: https://cardiff.cloud.panopto.eu/Panopto/Pages/Viewer.aspx?id=46037e26-d039-460e-b180-1fc735b8ab19 

Learning

Life-long learning

Knowles et al (2015) define learning as an activity designed to change knowledge, develop competence and skill, behaviour and attitudes of people and teams. They state that research into adult learning shows that adults are extremely self-directed and that learning is deeper when self-initiated. Malcolm Knowles’ adult learning theory underpins Problem Based Learning and the use of learning contracts to develop learning (Knowles et al. 2015).

Healthcare professionals such as occupational therapists are expected to be life-long and self-directed learners (Sandars & Walsh 2016), regularly critically reflecting and reviewing their own knowledge and skills to ensure their professional development is continually updated (HCPC 2012, 2016). Learning contracts support such student independence and self-directed learning (Matheson 2003).

Personal values, professional capability, practice context and relevant policy should all be considered (COT 2015). 

Structuring learning: Learning Contracts

Brydges et al. (2010) suggest a structured approach to identify learning needs, with planning and reflection on how well the learning needs are met and how they inform future learning requirements and future practice. This is equally important in both university and on placement.

Sandars & Walsh (2016) also stress the importance of having a structure to support this self-regulated learning and highlight the key role of the facilitator. For example, tutors act as facilitators in Problem Based learning sessions and practice educators as facilitators on placement, with the aim of supporting self-regulated and autonomous learners.

As students, you need to be able to adapt your approach to learning, dependent on the context you are in. You need to be aware of your own abilities and level of self-direction. This may well vary, it will change over time, and from placement to placement. 

A learning contract is a negotiated structured agreement between a student and university, and when on placement between the student, practice educator and university, to assist the student’s learning. It focusses on the importance and relevance of the learning process to the individual student, what will be learnt, how it will be learnt and how it will be evaluated (Whitcombe 2001; COT 2014). 

[image: image6.png]Develop
reflective
practice

uild knowledge
and skills.
Developing

competence and
judgement

Take stock of
current
capability in the
placement

LEARNING
CONTRACT

Plan activities
to support
learning

Assess
strengths,
limitations,
aspirations,

Define
learning needs





(based on Alsop 2013 p37)
In their book chapter on occupational therapy student preparation for placement, Clarke and Treseder (2012) state that ‘learning contracts empower students to identify their learning needs within the context of the placement setting’, highlighting that learning is what you make it, it is personal. A learning contract helps this personal structuring, whether in university or on placement.

Learning contracts at university

In university, for example for problem based learning, the learning contract is a negotiated contract between all group members, used in conjunction with agreed group ground rules and roles. Evidence finding is likely to be divvied up between group members, so for clarity it is helpful to name who is doing what, for example: 

George will discuss research into conditions…; Kim will research a range of life stage theory; 

So, it provides an active focus for your learning and achievement throughout the problem based learning sessions and should support and frame your learning individually and as a group.

Learning contracts and placement

The student identifies learning needs for the placement and how they are achievable, and the tutor/practice educator facilitates refining of the contract, to collaborate on jointly agreeing the learning needs. 

· The learning contract should clearly define learning needs and be easy to use as a work in progress throughout the placement. 

· It provides a focus on student strengths and areas for development. 

· It identifies learning opportunities within the placement setting.

· It should encourage communication between student and tutor/practice educator. 

· It should take account of the student’s own learning style(s). 

· It should be flexible and individually focussed. 

· It should provide a record of achievement, as individual learning needs are reviewed and signed off, for example on placement in supervision sessions. 

(Whitcombe 2001; Matheson 2003; Grenier 2015).

RCOT and HCPC guidance

The HCPC Guidance on conduct and ethics for students (HCPC 2016) is a useful document that you need to be familiar with. It includes sections on: Promote and protect the interests of service users and carers; Communicate appropriately and effectively; Work within the limits of your knowledge and skills; Delegate appropriately; Respect confidentiality; Manage risk; Report concerns about safety; Be open when things go wrong; Be honest and trustworthy; Keep records of your work with service users and carers.

The University’s learning outcomes 

The University’s learning outcomes for occupational therapy students on placement are under the headings of: 


and link with the Royal College of Occupational Therapists’ learning and development standards for pre-registration education (COT 2014) that includes expectations that students must develop competence in three areas:

· Professionalism: including a strong professional identity; established values and beliefs in occupational therapy; professional attitudes and aspirations and critical thinking and capability. 

· Knowledge: including understanding of the nature and importance of occupation to individuals, communities and populations; the relationship of occupation to health and wellbeing; the professional purpose of occupational therapy and how occupational therapy works to improve health and wellbeing.

· Skills: including a broad range of thinking and reasoning skills; occupational therapy process skills and skills in the analysis and use of activities as therapeutic media. (COT 2014 p4.)
The student needs to cross-reference their own individualised learning needs with the University’s learning outcomes for the module/ placement. Use the numbered learning outcomes in your assessment documentation. Remember that many outcomes can be met with one piece of evidence.

Developing a learning contract

Knowles et al. (2015) suggest several steps to developing learning by using a contract:

1 Identify your learning needs. Look at your own previous life experience, university and placement experience. Learning needs are gaps in your knowledge or skills. 

2 What personal development and learning opportunities does this specific placement offer? 

3 Detail what you will learn on this placement. This can be in terms of what you aim to gain and why, personal growth, outcomes, end behaviour. 


Talk in the first person, 

4 Identify learning resources and strategies. Set out the resources and approaches you will use, for example: Shadowing/talking to professionals, service users; Attending meetings/ different services; Self-reflection; Practicing assessment techniques; Self-directed research… 

5 To successfully meet learning needs you need to actively do something. So, to evidence your learning the use of verbs, doing words, helps you to illustrate exactly what you are going to do (Biggs & Tang 2007). Provide evidence of accomplishment. List evidence to prove your learning. 


 
 6 State how the evidence will be validated. How and by whom will your evidence be judged?

 


7 Review your contract. Review your contract with your practice educator, and visiting tutor, to make sure it covers everything and is S MART (see below).

   8 Carry out the contract. This needs to be referenced regularly, and discussed in weekly supervision, revising as necessary. 
9 Evaluate your learning. Have you learnt everything you aimed to? Discuss and evaluate each need in supervision, and at the end of your placement. 

10 What are your next steps and future learning needs?

SMART is an acronym used to write individual and comprehensive learning needs:

Well defined, explicit. The learning need must be negotiated and agreed with the practice educator. Learning needs should be based on individual student need, and placement opportunities. The evidence column gives the opportunity to include the specific detail to evidence your learning need. The university learning outcomes for the placement should also be cross-referenced in the evidence column.
When you measure your own progress, you stay on track, reach your target dates, and experience the happiness of achievement. The learning contract must state exactly how learning needs can be measured.  Ask questions such as ‘How will I know when it is accomplished?’

Actions to achieve learning needs need to be planned wisely between student and educator and attainable within their abilities and the agreed time frame. This allows learning needs to be identified and built upon. 


To be realistic, the student must be engaged and motivated to work towards the identified learning needs. They need to be attainable but challenging!


A learning need should be agreed within a set time frame with a stated date to achieve it by, considering the level and length of placement.
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New Placements


Practice-based learning team audit new placements in accordance with School / University Policy








Sourcing of Placement Offers 


Offers sheets are distributed to locality coordinators in order to source placements for the academic year





Confirmation of Placement


A confirmation email detailing the name of the student with relevant assessment information attached is forwarded the coordinator and practice educator








Additional Requests for Placements


Locality coordinators/practice educators are contacted by telephone and/or email if there is a shortfall of placement offers to meet requirements or in relation to meeting individual student needs (e.g. reasonable adjustments, ensuring a varied profile of experience etc.)





Student Informed via inPractice


Students contact their named practice educator to arrange a pre-placement visit and provide them with an introductory curriculum vitae





Pre-Placement


Students attend pre-placement sessions and are encouraged to meet with personal tutors or a named contact tutor who will offer support before, during and after the placement





Arranging a Half-Way Review


Students will contact the named contact tutor from the programme to negotiate a date for the half-way review of progress 





Placement Commencement








                                                          Half-Way Review of Placement


Named contact tutor reviews progress from the individual perspective of the student and practice educator, documenting the discussion in a half-way report and discussing any concerns with the practice-based learning team (see also procedure for reporting and supporting underachievement)





During Placement


Queries from practice educators and students emailed to � HYPERLINK "mailto:HCAREplacements@cardiff.ac.uk" �HCAREplacements@cardiff.ac.uk�.  Further visits undertaken by contact tutor or member of practice-based learning team if required.





End of Placement


Practice educator completes the final report 2 days before the end of the placement.  Practice educator and student discuss the report and educator returns as directed.  Students are responsible for completing the student documentation as directed by the practice-based learning team.








Completion


Student completes evaluation of placement. Opportunity for discussion and reflection with peers, personal tutor and contact tutor.








Post-Placement


Practice based learning team complete the moderation process in readiness for examination board





Learning contract





‘Learning is an adventure. Learning takes us from the known to the unknown in order to enhance our knowledge further. Reflection helps us make sense of otherwise senseless situations and helps us make links between otherwise disparate entities. Learning brings the previously impossible towards the potentially possible and generates a better sense of self and self-belief in the process. Learning can be risky. Learning can be fun. Learning can transform us. It depends on the way in which learning experiences are allowed to challenge or guide us.’  Alsop (2013)
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Organisation and Management Skills
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Therapeutic Skills
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Professional and Reflective Skills
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Communication and Collaborative Skills








I need to learn…





I will research





I will present





I will demonstrate





I will reflect





I will be observed





I will discuss





Service user feedback





Range of written reflections





Team feedback





Reflective discussion with educator





Case presentation discussion





Educator checks and discusses documentation





Educator feedback
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Timed
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