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Section 8: Evaluating your Teaching 

Why evaluate your teaching?

It is essential to gather information which will enable you to assess the effectiveness of your teaching and the learning achieved.  This will help you identify your successes and failures and provide evidence to inform your future practice.

Reflective practice

“Reflective practice is a means by which practitioners can develop a greater self-awareness about the nature and impact of their performance, an awareness that creates opportunities for professional growth and development”.

Reflective practice is regarded as an essential element of continuing professional development.  The definitions of reflection indicate that this is an active rather than a passive process; Reid (1993) defines reflection as “a process of reviewing an experience of practice in order to describe, analyse, evaluate and so inform learning about practice.”

Some key points to think about:

· The purpose of reflection is to improve and enhance your teaching.  It is a means of evaluating an experience leading to a positive change in behaviour in future. 

· Reflection is more than just ‘thinking’; it requires the ability to critically assess, analyse and review all aspects of your teaching

· It is a highly personal process requiring discipline and honesty; you will need to confront your disappointments and mistakes as well as your successes.

There are several ways to reflect on the success (or otherwise!) of a session and on your own performance.  You can initiate the process by making brief personal notes during or immediately after a session.  You might want to ask yourself:

· What was the purpose of the session?

· Did I have any concerns about the session beforehand?

· Which parts of the session went well and why?

· Which parts of the session did not go well and why?

· Were the learning outcomes achieved?

· What have I learned that can help me improve my performance?

Set aside some time soon after your session to address these issues.  If possible, keep a diary to record your reflection and refer to this in future.  It’s also a good idea to take into account the opinions of others.  For example, you could encourage colleagues to offer observations on your performance.  This is particularly appropriate when you are teaching as part of a team.  Feedback from students can also give an indication of your effectiveness. 

Feedback from students

This can be obtained by direct and indirect means.  Direct means include:

· Feedback questionnaires

· Group discussions at the end of sessions

· Comments boards

· Focus groups

Indirect means include:

· Feedback given to the School when sessions are embedded

· Noting non-verbal behaviour during the session, e.g.:

· eye contact (or lack of)

· background chatter (or lack of)

· excessive rustling or coughing (signs that students are not successfully engaged)

· interest in asking or answering questions

· are they responding to humour?

· are they yawning or asleep?

· are they engaging in the activities - or are they booking their train tickets for the weekend? (Remember - this may not necessarily be a reflection on your performance!)

· are they packing up and wishing to leave the session early? 

· Evaluating student performance in exercises and assessed work.

Questionnaires

Questionnaires are widely used for collecting feedback and can cover all aspects of the design, delivery and assessment of the course of instruction.

Ideally, your session will be part of a module, so you may need to use a questionnaire designed by the School.  Alternatively, there may already be a question(s) relating to your sessions on the course feedback questionnaire administered by the School and you may feel that this is adequate.  However, if you wish to and are free to use your own, check out the following examples.  Example 24, p. 158 and Example 25, p. 159, may be used after a single IL session, whilst Example 26, p. 160, is appropriate for obtaining feedback from students who have attended a series of sessions.  Be aware of ‘survey fatigue’ amongst students: you must not duplicate the collection of feedback by the School. 

Designing questionnaires

Sometimes it will be necessary to design your own questionnaire, for example if you: 

· wish to obtain feedback on a specific aspect(s) of a session

· are running a session for the first time

· are incorporating new content in an established session

· are using new materials, methods or technology

· wish to carry out a pre-session audit to gauge the expectations / prior knowledge of students.

Questionnaire design can be complex and is a topic of study in its own right.  However, here are some tips:

· Make the aims of the questionnaire clear from the outset, e.g. “to identify student preference for online tutorials or printed worksheets at database training sessions” or “to gauge student reaction to a new interactive library orientation session”

· Questions should be relevant and appropriate to the aim(s) of the questionnaire - keep it tightly focussed

· Only ask about aspects of your teaching you are in a position to act on as a result of the responses received

· Make the questions short, precise and simple to answer.  Avoid ambiguity and use straightforward language.
· If possible, use a combination of ‘closed’ and ‘open’ questions
· Closed questions provide ‘quantitative’ data by offering a choice of answers using tick boxes or requiring responses using a scale or number rating.  They are quick to answer and the data is easy to collate.

E.g. Which of the two exercise formats used in this session did you prefer?

	Online tutorials
	(

	Printed worksheets 
	(

	No preference
	(


· Open questions are used for obtaining ‘qualitative’ feedback in the 

form of stated opinions and comments.  Keep these to a minimum as they will take more time to complete and are likely to be ignored by some students:

E.g. Why (if you specified a preference) did you prefer this format?

· Keep it short - one or two sides of A4.  Long questionnaires look off-putting and take up too much time to complete at the end of a session. 

· The layout should be clear and uncluttered.  Use lots of white space and a generously sized Arial font. 

· Conform with the accessibility recommendations referred to elsewhere in this handbook, for example in Supporting Document 6, pp. 96-97.

Draw attention to the questionnaire at the end of the session and collect completed forms before students leave.  This will help ensure a high response rate and thus a reliable picture of opinion.

Other suggestions 

· Initiate a group discussion at the end of the session using open questions (How, What, When, Why)?  For consistency, put the same questions to every group following the course of instruction. 

· Give students a coloured post-it note to comment on an aspect of the session which they liked, and a different colour to highlight an aspect of the session which they didn’t.  Ask students to stick these on a board as they leave.  

· Ask the module tutor to elicit feedback in their next class.  You could also seek feedback at any staff / student panels which you attend.

· For a new session you could (with permission of the School) set up a small focus group to receive a more in-depth response

· Monitor student use of, or enquiries relating to the sources in which you have provided instruction in order to gauge changes in behaviour following your session, over a period of time.  If this indicates that some students are experiencing difficulties take remedial action by, for example, offering ‘follow up’ sessions. 
Key performance indicator (KPI) for IL

A KPI is a meaningful measure of success which can assist in assessing progress towards the achievement of a specific goal.  INSRV Board has requested a KPI to measure the impact of IL teaching.  After consultation at a ULS Briefing, the IL Group has agreed that the best measure of impact is one which takes into account students’ perceptions of the effectiveness of the IL teaching they experience.  The following KPI has been formulated to enable teachers to quickly and conveniently elicit a response: 

"As a result of the [information literacy] training, I feel better prepared to research and complete my academic work"

Teachers may replace ‘information literacy’ with their preferred terminology e.g. ‘legal research’, ‘library skills’ etc.  The question should be addressed to each student at the end of an IL session or the final session of a series.  The Likert scale should be adopted for students to specify their level of agreement i.e. Strongly agree, Agree, Maybe, Disagree, Strongly disagree. 

Responses may be collected via a number of means

· If you are using clickers you may set-up a vote and record the results

· If you are using a feedback form, include the question at a prominent point (see Example 26, p, 160)

· Display the question and response options on a PowerPoint slide. Issue post-it notes and get the students to attach to a wall as they leave the room

· Set up a quick online response survey using a free online voting tool such as Doodle (http:www.doodle.com) 

· Set up a survey using Bristol Online Surveys (BOS).  To obtain an account contact the Web Services team at web@cardiff.ac.uk 

Make sure you impress upon the students the importance of responding and, whichever method you use, try to ensure they respond before leaving the room rather than relying on them to respond at a later date.  Having compiled the results for a whole cohort, send them to Cathie Jackson who will produce the overall figure for the KPI. 
Feedback from tutors

The quality of student work will be formally and informally assessed by tutors.  As a result, they will have views on how effectively the learning outcomes incorporating elements of IL have been met.  Key indicators might be how well students have developed their research strategies, uncovered the depth and breadth of appropriate material and avoided plagiarism. 

Develop relations with tutors by: 

· discussing outcomes and appropriateness of lesson content beforehand 

· sending copies of the documentation you will be handing out

· providing a report / feedback after the session(s)

· seeking feedback on how successfully the IL elements of assessed work were handled by students.

Peer Review of Learning and Teaching (PRLT)

PRLT is designed to help you reflect on your teaching with support from a colleague. In February 2006, Senate endorsed the Peer Review of Learning and Teaching Policy Framework.
  The central tenets of the scheme are reflection, development and enhancement. 

All INSRV staff with teaching responsibilities are expected to undertake PRLT at least once a year.  This will be a confidential and non-judgemental experience based on mutual trust and respect.  A supportive colleague will attend your session to help you reflect on all aspects of your teaching.  As part of the process, you too will be expected to offer similar support to an INSRV colleague.  The intention is that both parties will learn and benefit. 

To date, INSRV staff have found this a positive and worthwhile experience (see Case Study 14, p. 75).  PRLT can prove inspirational as you may get to see alternative teaching methods and styles in action.  It can also help build confidence by confirming your strengths, and helping you improve in those areas in which your teaching is less developed.  Moreover, the process will encourage you to think critically about your teaching as you will need to discuss your approaches in depth and detail with your colleague.  

Your initial peer discussion should help set the context of your session for your partner.  It is important to discuss what you expect to get out of the process.  You will need to 

· Flag the areas of concern, those aspects of your teaching upon which you would particularly value the opinion of your partner (though ideally, your post-session discussion should be as wide-ranging as possible)

· Agree upon the form in which the data / evidence will be collected and presented at the discussion.  

For further information see the INSRV Peer Review of Learning and Teaching Framework on the shared drive at: 
WorkingGroups\Informationliteracy\Staff development 

Finally, remember that reflection is an ongoing process – it does not stop after your PRLT has been completed for the current year.  Time set aside for reflection is time well spent.  It is a sound professional practice from which you and your students will benefit immeasurably. 
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    Case study 14
I’m one of the lucky ones.  It wasn’t that long ago that I received my MLIS, and in my final semester I even had a class on using technology in IL education.  Granted, between all of the role-playing, new tools, methodology, and of course our final exam (designing and delivering an instruction session to our very critical peers), I suspect that in some ways the training I received did me more harm than good.  I came away from the experience with outrageously high expectations, and now that I was faced with creating my own curriculum and presenting it in an academic setting, I felt completely overwhelmed.  And on top of this, I had to face peer review… again?!
I can’t say the idea of PRLT filled me with joy.  But the experience was nothing like I had imagined. There was no criticism - only offers of assistance.  Even the emails trying to coordinate the observations were friendly reminders that I wasn’t alone.  Sitting in on a colleague’s class gave me additional parameters for evaluating my own classes and shook loose ideas that had been stuck in the back of my brain.  Going through her handouts showed me how I might adapt worksheets from the Training Materials Repository to meet my own needs.  Most importantly, there was the act of setting aside some time to reflect, and to have the opportunity to do so with someone there to act - not as an assessor, but as a mirror.

Participating in the PRLT transformed what had been a somewhat stressful project into a satisfying and fulfilling process.  By working independently alongside my peers, I received the support I needed to manage my expectations and create my own learning experience.  Will I be a better teacher because of this?  Undoubtedly.  Will I be a calmer and more confident professional?  Absolutely!
Charity Dove, Music Library


Summary


The importance of adopting a reflective / evaluative approach to your teaching is explored.  The key areas are: 


Reflective practice (pp. 69-70)


Feedback from students including questionnaires (pp. 70-72)


Key performance indicator (KPI) for IL (p. 73)


Feedback from tutors (pp. 73-74)


Peer Review of Learning and Teaching (PRLT) (pp. 74-75). 
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